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Reading Success
Improve Reading Comprehension with SRA/McGraw-Hill’s Reading Success.
No other intervention program comes close.

With SRA’s Reading Success you can teach students to truly understand  

and appreciate what they read. The techniques taught in Reading Success are 

critical reading comprehension tools that directly influence students’ ability 

to understand the written word. In addition, these are the comprehension 

skills most often assessed on state and standardized tests.

Intervention for struggling readers in Grades 4–12

Systematic, efficient learning and rich content make Reading Success
an ideal intervention for students who:

 Decode but struggle with comprehension

Achieve below expectations in content area coursework

Perform poorly on standardized and content-based assessments

Program components for supplemental reading instruction

Each level of the program includes:

 Teacher Book with instructional guidelines

 Assessment Blackline Masters

 Student Workbook

Four levels to meet the needs of struggling readers

Reading Success is designed to meet the needs of readers who struggle with 

comprehension at grade level. Each level of the program may be used alone 

as a targeted intervention, or all may be taught in succession. 

Foundations: 60 lessons, Grade 3 readability*

Level A: 80 lessons, Grade 4 readability*

Level B: 80 lessons, Grade 5 readability*

Level C: 70 lessons, Grade 6 readability*

*As measured by The Lexile Framework® for Reading
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Brief, targeted lessons

Reading Success lessons are concise and focused, taking as little as  

15 minutes each. Lessons can be taught daily or as little as three 

times weekly. In more advanced levels, lessons take longer as the 

length and complexity of reading passages increase.

Foundations and Level A lessons take 15–20 minutes

Level B lessons take 20–25 minutes

Level C lessons take 25–30 minutes
The Lexile Framework®

for Reading is a scientific 

approach to reading 

measurement that  

matches readers to text. 

The Lexile Framework 

measures both reader  

ability and text difficulty  

on the Lexile scale. 

This approach allows 

educators to manage 

reading comprehension  

and encourages reader 

progress using Lexile 

measures and a broad  

range of Lexile products, 

tools, and services.

As the most widely 

adopted reading measure 

in use today, Lexiles give 

educators the confidence 

to choose materials that 

will help improve student 

reading skills across the 

curriculum and at home.

All major standardized  

tests can report student 

reading scores in Lexiles.
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Practical comprehension concepts and strategies

Reading Success helps you explicitly and thoroughly teach 

comprehensive concepts and strategies that can be applied  

to any reading task.

At the Foundations Level, students are taught basic elements

of comprehension including:

Key Features of 
Reading Success

Four levels

for Grades 4–12

Short, targeted lessons

Focus on vital 

comprehension skills

and strategies

Comprehension  

practice corresponding  

to testing on national  

reading assessments

Content-rich text

based on the Core  

Knowledge® Sequence

High-interest content

and textbook-style layout 

Direct, explicit

strategy instruction

Careful skill  

sequencing with  

appropriate scaffolding

Systematic and  

varied review 

“Core Knowledge” is a 

nationwide educational  

reform based on the premise 

that a grade-by-grade  

core—or sequencing—of 

common learning is necessary  

to ensure a sound and fair  

elementary education. 

Vocabulary

Asking Questions

Memory Techniques

Literal Comprehension

Reading Content

Details, Pronouns,  
Classification, and Main Idea

Parts of a Story

What Will Happen Next

Inference

Main Idea

Fact and Opinion

Literal Comprehension

Author’s Purpose

Paraphrase 

Rewriting Passages

Word Meanings

Text Organization

Figurative Language

Poetry

Bonus Terminology 

At Levels A, B, and C, the program presents critical concepts and 

strategies including:

Reading Success also:

Builds vocabulary skills by 
helping students determine 
meaning from context

Adds to students’ general 
knowledge through content- 
rich readings

Prepares students  
for varied formats used  
to assess comprehension on 
state and standardized tests
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Powerful Instruction  
and Design
Explicit strategy instruction

In Reading Success, students learn to use specific reasoning  

strategies when they encounter barriers to comprehension.  

All skills and processes are modeled or explained in detail

so that nothing is left to interpretation. 

Guided practice with appropriate scaffolding

When a strategy is introduced, you will read or explain the material. When 

the strategy is next encountered, work with the students on questions

that require application of the strategy. In further practices of the 

strategy, gradually reduce your support so students learn to apply the 

strategy on their own. 

Continuous, cumulative review 

After each new skill or strategy is introduced, it is reviewed daily for 

several lessons, then used approximately every other lesson for the 

remainder of the program. This practice helps you ensure that students  

will transfer skills and processes to their core reading program and 

content area textbooks.
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Skills Development
Reading Success lessons are organized using Track Sequencing.

Track Sequencing accommodates the complexities of teaching  

reading comprehension to a high level of mastery.

Using Track Sequencing, comprehension concepts and strategies are:

Introduced

Frequently reviewed

Expanded throughout the remainder of the program

As shown in the following chart, knowledge and skills that are 

prerequisite to the strategy are introduced first and mastered  

prior to introducing the actual strategy. Each lesson is represented  

in numerical sequence.

The first step in the strategy for Main Idea is to identify who or what is 

talked about the most in a passage. In order for students to take that step, 

they must be able to recognize every reference to a given person or thing. 

Students learn to identify pronoun referents and anaphora before they 

learn skills needed for the second part of the strategy — to classify details 

and to make inferences. 

Only when students have mastered these prerequisite skills are they asked 

to write a main idea statement based on the two-fold strategy of:  

First: Identifying who or what is talked about the most

Next: Classifying what is being said about the person or thing

As the year progresses, concepts learned in one strand become 

integrated with skills and strategies presented in other tracks. Over  

time, students become able to apply multiple strategies to a wide range  

of reading passages and question types.

Lesson 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

Pronouns

Anaphora

Classification

Anaphora and 
Classification

Interference

Main Idea
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Explicit strategy instruction

Reading Success provides efficient, generalizable strategies designed to be effective for a wide range 

of students. Reading Success utilizes:

Direct explanation
of the strategy

Demonstrations or modeling
of the strategy

Guided or scaffolded practice
that assists students as they 
learn to apply the strategy

Application of the strategy,
over time, to a variety of 
examples until students are 
able to use it automatically 
and independently

Level B Teacher Book, Lesson 3

Before students can identify the main idea in a passage, they must first determine who or what is talked about the 
most within the passage. To apply this step, students must be able to point out each reference made to a particular 
person, place, or thing.

Students have already 
learned in Lesson 1 that 
pronouns are a type 
of anaphora, a way to 
refer to something by 
a different name. In 
Lesson 3, the concept 
of anaphora is reviewed, 
then expanded  
beyond pronouns by 
direct explanation.

Learning specialized 
words like “anaphora” 
is a bonus activity that 
gives students mature 
ways to refer to ideas  

and concepts.

You provide guided  
practice as students 
immediately apply their 
expanded knowledge 
to paragraphs.
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Level B Teacher Book, Lesson 6

In Lesson 6, students apply knowledge of both anaphora and classification to the same passage,  

but in separate, guided activities. 

Students classify 
details from the 
passage as another 
major component 
of a strategy for 
determining the  
main idea.

Students are learning 
to recognize every
reference to a given 
person or thing, even 
when many different 
words are used.
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In early lessons, students are reminded of the steps for determining the main idea. In later lessons, the 

strategy becomes covert as you simply direct students to read a paragraph, fill in the “main idea boxes,”  

and write a statement.

In Lesson 8, the 
prerequisites of anaphora 
and classification are 
combined in an overt 
strategy for recognizing  
the main idea.

Students complete the  
main idea box before  
writing a sentence that 
states the main idea.
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Students learn to 
recognize and reject main 
ideas that are too specific 
or too general.

The concept of main idea is 
expanded and reviewed over  
the course of the entire program  
in a wide variety of ways. 

Widely varied review ensures mastery of concepts and transfer to content area texts.



S
ki

lls
 D

ev
el

op
m

en
t

13

Level B Teacher Book, Lesson 31

Lesson 31 combines skills and concepts introduced in earlier lessons, including:

Paraphrasing

Distinguishing detail statements  
from main idea statements

Learning that “main idea” and “summary 
statement” are roughly equivalent

Exercises require students 
to apply more than 
one previously learned 
skill, ensuring that 
students fully understand 
comprehension concepts 
and when to use them.
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Level B Teacher Book, Lesson 48

Building on prior 
learning about 
inference and main 
idea, students learn  
to identify the author’s 
specific purpose.

i
i
t

One indicator of effective comprehension is being able to infer the author’s purpose. 

Students first learn to identify a general purpose such as to inform, entertain,  

or persuade. Then they learn to identify the author’s specific purpose.
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Prepare to Teach
Reading Success is easy to use for teachers and students alike. To help you achieve the best results,  

the Reading Success Teacher Book includes guidelines on how to use the program most effectively.

Teacher guidelines appear 
in the left column.

Foundations Teacher Book, Lesson 41

Suggested answers 
appear in blue in  
the right column.

The wider right 
column duplicates 
the material in the 
Student Workbook.
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Level B Teacher Book, Lesson 1

Presenting new information 

You can read or explain the new information to the students. If students have difficulty, you can  

elaborate or provide additional examples.

Because 
Reading Success
continuously 
reinforces concepts 
and strategies, 
students are not 
expected to master 
new information 
immediately.
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Level A Teacher Book, Lesson 41

Completing items with students 

Sometimes an exercise specifies that you should do one or more items with students. Students should  

not work on those items independently. Instead, you should talk through such activities with students, 

asking questions or giving further guidance and instruction. The exercise and accompanying dialogue 

might look like this:

Sample Dialogue  (Teacher/Student)

 What is the underlined word in the model sentence? Kicked.

 The letters a and b below the model sentence show two different meanings for the word kicked.

What is the meaning next to a? Hit with your foot.

 Is anyone hitting anything with their foot in the model sentence? No. 

 What is the meaning next to b? Added.

 Is something being added in the model sentence? Yes.

Few students will struggle with lesson content if you break down tasks when an exercise specifies that  

you should do one or more items with them. It is easier for students to grasp new skills when you guide  

them step-by-step. Gradually, over a period of a few more lessons, you will need to give them less and  

less guidance because they will have learned to apply the concept independently.
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Here is another example of accompanying dialogue from Level C in the program:

Level C Teacher Book, Lesson 1

Sample Dialogue  (Teacher/Student)

 Look at all the words in the first sentence. Does that sentence contain he, him, or his? No.

 Does that sentence name Frederick Douglass? Yes.

 How is Frederick Douglass referred to in the first sentence? By his full name.

 That’s right. Underline Frederick Douglass in the first sentence. Look at all the words in the second 

sentence. Does that sentence contain he, him, or his? Yes.

 Which pronoun does the second sentence contain? Him.

 Does the pronoun him refer to Frederick Douglass or some other person? Frederick Douglass.

 That’s right. No other person has been mentioned yet in the passage. Underline him

in the second sentence.
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Application of new strategies or information 

The application of new strategies or information is the most frequently used instructional routine  

in Reading Success. You:

Level A Teacher Book, Lesson 36

1. Call on a student to read the directions for an activity. As the student reads, the rest of the  
class follows along.

2. Walk among students and monitor them as they work.

3. Check and correct the work as soon as all or most of the students are finished.

Monitoring students as they work 

If you notice that several students are having difficulty with a particular item, you should step in 

immediately and lead the students through the task. Because new information is always introduced 

explicitly, you can easily guide students through the steps presented earlier in the program using  

your own words.

For example, suppose that several students are having difficulty with the first item. Paraphrase was  

first introduced in Lesson 27 so students already know that there are two ways to paraphrase a sentence:   

1) Change the order of the words, and 2) Use different phrases with similar meanings.

You first remind students that there is more than one way to paraphrase a sentence and then ask what  

the two ways to paraphrase a sentence are.  
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Level B Teacher Book, Lesson 51

Leading students to the correct answer might have a dialogue like this:

There is more than one right way to lead students to the answer, so scaffolding depends on your judgment. As 

students advance, you will not always want to model an entire series of steps. Instead, you determine what 

piece of knowledge is needed to move students to the correct answer without totally depending on you.

Monitoring students as they work (continued)

Spot small problems quickly and correct  
them before they become big problems

Provide scaffolding when needed to help students 
assimilate and integrate new concepts 

Monitoring students as they work requires on-the-spot teacher judgment. You need to determine if students 

are demonstrating skills as they work independently. Many times, you will simply observe. Sometimes you 

will need to lead students to the correct answer by reminding them of steps presented in an earlier lesson, 

asking questions, giving hints, or offering extra instruction.

Careful monitoring is critical to achieve the level of success possible with Reading Success. It enables you to:

If at this point you think students need more help, you could model a sentence which you paraphrase  

by changing the order of the words:

It’s freezing down in that cave. In the next sentence, I’ll change the order of the words,  
“Down in that cave, it’s freezing.”

It may be necessary to provide more than one example before asking students to back up and independently  

do the item that appears in their workbook.

Sample Dialogue  (Teacher/Student)

 What is the underlined word in the model sentence? Nail.

 What kind of nail is in the model sentence? Idea: Nails that grow on fingers and toes.

 Look at choice a. In that sentence, does the word nail mean the things that grow on fingers and toes? No.

 You’re right. In choice a, the word nail refers to what you hit with a hammer. Look at choice c. Does the 

word nail mean the things that grow on fingers and toes? No.

 That’s right. In choice c, the word nail refers to catching a criminal. Now decide whether choice b or 

choice d uses the word nail to refer to the things that grow on fingers and toes. When you think you have 

the right answer, raise your hand. I’ll walk around to see your choice.
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Correcting errors 

Reading Success has been designed to ensure a minimum of student errors. Concepts are presented in 

manageable steps to enable students to move forward in the program without the lessons becoming too 

difficult. However, there may be times when students have trouble grasping a difficult concept or make 

errors during independent work.

It is important to give students immediate, corrective feedback when they make mistakes. Your goal  

is to teach the skill before moving to the next activity. This means that you should stop in the middle  

of an exercise to provide additional instruction any time you see students having difficulty.

An error correction for this exercise might have a dialogue like this:

Foundations Teacher Book, Lesson 42

If students are having trouble with a particular concept, you can return to the lesson where the strategy was 

introduced by referring to the Scope and Sequence. Teach the exercise again to remind students of the steps used.

Sample Dialogue  (Teacher/Student)

 The first detail is got in the car. Is that something you might do if you were going hunting? Yes.

 Is that something you might do if you were going to a hotel for a vacation? Yes.

 Is that something you might do if you were going camping or fishing? Yes.

 The second detail is drove to the state park. Is that something you might do if you were  

going hunting? No or possibly.

 Is that something you would do if you were going to a hotel? No or possibly.

 So the answer is probably not a and it’s probably not b. The next detail is put up a tent. Is that something 

you might do if you were going camping? Yes.

 Is that something you might do if you were going fishing? Yes or possibly.

 So the answer might be c or it could be d. The next detail is …
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Steps for Determining Main Idea

1. Decide who or what is talked about the most

2. Write a list of details from the passage

3. Classify the details

4. Use the information to fill in the main idea 

5. Write a good main idea statement

First: Identify who  

or what is  

talked about most

Next: Classify what is 

being said about the 

person or thing

Classroom posters

Comprehension concepts that have 

multiple steps may be difficult for 

students. To prevent confusion, you 

can post the steps in a visible place  

in your classroom. Before teaching  

an exercise involving a particular 

concept, take a few moments to review 

the steps orally with your students.

For example, if students find it hard  

to grasp main idea, you could post  

the steps and review them daily  

(shown in the image on the right).

Checklists

Once students have demonstrated 

an understanding of the main idea 

strategy, you can remove the chart and 

replace it with the newest strategy 

they are working on, for example, the 

checklist used to determine author’s 

purpose (shown in the image below).

Additional Techniques

Inform Entertain Persuade

The passage sounds  

like a textbook or  

an encyclopedia. 

The passage sounds  

like a story. 

The passage sounds  

like an 

advertisement. 

The author is trying  

to teach you some 

facts that might be 

new to you. 

The author is not trying  

to teach you any facts. 

The author is using  

facts to change 

your mind about 

something. 

The author does not 

try to influence your 

feelings. 

The author tries to 

make you feel some 

emotion, such as 

happiness, sadness,  

or fear. 

The author has an 

obvious opinion  

and tries to 

convince you to  

feel the same way. 

Three Major Purposes Authors Have for Writing:
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Level B Teacher Book, Lesson 20

Assessing student performance 

Reading Success includes a quiz or test every fifth lesson. 

Tests are relatively long and include Lessons 20, 40, 60, and 80. Quizzes take approximately 15 minutes  

and comprise Lessons 5, 10, 15, 25, 30, 35, 45, 50, 55, 65, 70, and 75.

Student copies of tests and quizzes are found in the Blackline Masters Book. Teacher copies of tests  

and quizzes are in the Teacher Book.

Some quizzes also include instruction 
and practice on test taking.
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Level A Blackline Masters, Score Sheet 75

Student names are written  
in the left column, and  
each item a student  
misses is checked in  
the appropriate column.

All quizzes and tests in Levels A–C have a customized Score Sheet listing items and concepts 

assessed. The Score Sheet makes it easy to identify which items and concepts need review.

In the first line on the bottom 
of the Score Sheet, enter the 
number of items answered 
correctly in each column.

Enter the total number of students. Divide the 
number of correct answers by the number of 
students for each column. 

Wherever fewer than 75% of the class answered 
correctly, check the corresponding box in the last 
row of the Score Sheet.

Review or re-teach all checked items with the class.

Each student’s score 
is entered in the 
right column.



25

Fo
un

d
at

io
ns

: S
am

p
le

s

The Foundations level of Reading Success is designed for students of any age who decode 

at a low to mid-third grade level, but who struggle with reading comprehension. The 

program’s content corresponds to the types of comprehension questions often found on 

state and national assessments at Grade 3 and higher.

Early tracks are often prerequisites for later tracks. For example, the instructional tracks 

for Pronouns, Classification, and Pronouns/Classification become Main Idea at lesson 56.

No topic is ever suddenly dropped from the program. The tracks for many concepts recur  

in later lessons as review exercises (shown in the chart above in italics).

Concept Lessons Covered

Asking Questions 1, 2, 3, 4, 6, 8, 11, 16, 17, 21

Literal Questions
1, 2, 3, 4, 7, 17, 22, 23, 24, 26, 27, 28, 29, 31, 33, 37, 39, 41, 43, 46, 47, 48, 
51, 52, 54, 57

Memory Techniques 1, 2, 3, 4, 6, 7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 27, 29, 31

Reviewing Details
2, 3, 4, 9, 12, 13, 19, 22, 23, 24, 26, 27, 28, 29, 31, 33, 37, 39, 41, 43, 48,
51, 57

Words in Context
6, 7, 8, 9, 11, 12, 13, 14, 16, 17, 19, 22, 23, 24, 26, 27, 28, 29, 31, 33, 37, 39, 
41, 43, 46, 48, 51, 52, 57

Remembering What You Read 6, 7, 14, 18, 23

Inference Questions 8, 9, 12, 17, 22, 23, 24, 26, 27, 28, 29, 31, 33, 37, 39, 46, 47, 48, 51, 52, 54, 57

Mostly About 17, 18, 19, 21

Parts of a Story 24, 26, 28, 29, 31, 33, 36, 38, 39, 41, 43, 46, 47, 54, 57

Reading Subject Matter Books 26, 27, 28, 29, 32, 34, 36, 38, 41, 42, 43, 44, 47, 48, 49, 51, 52, 53, 57

Counting Pronouns 33, 34, 37, 39, 41, 43, 47, 57

What Happens Next 41, 42, 44, 46

Classification 42, 43, 44, 46, 47, 48

Pronouns and Classification 49, 52, 54

Main Idea 56, 58, 59

Vocabulary (Word Meanings)
11, 12, 13, 14, 16, 18, 21, 22, 23, 24, 26, 27, 28, 31, 32, 34, 37, 39, 41, 43, 46, 
47, 53, 54, 57, 58

Vocabulary (New Bonus Words) 1, 6, 11, 16, 21, 31, 36, 37, 41, 46

Quizzes 5, 10, 15, 25, 30, 35, 45, 50, 55

Tests 20, 40, 60

Reading Success: Foundations Scope and Sequence 
(Italicized lesson numbers identify activities taught as review.)
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Foundations Teacher Book Lesson 6

Practice with 
target words in a 
variety of tasks 
helps students 
learn meaning in 
context, enabling  
easy recall when 
they encounter the 
words in passages.

Students learn 
new useful words 
in context.

Students are required 
to ask themselves 
questions as they 
read to encourage 
them to remember 
what they have read.
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Several exercises demonstrate and require various 
memory techniques for learning new information. 
Most content is based on the Core Knowledge 
Sequence: Content Guidelines for Grades K–8® to 
build background knowledge.

Foundations Teacher Book Lesson 6
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Foundations Teacher Book Lesson 6

Exercises that require students to remember 
and understand what they’ve read set the stage 
for more complex activities. They are also very 
similar to the formats of many tests.
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Every five lessons, a new bonus 
term is introduced to teach 
students mature vocabulary.

Foundations Teacher Book Lesson 6
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Foundations Teacher Book Lesson 7

The first nineteen lessons provide exercises 
that demonstrate normal, expressive reading, 
encouraging students to develop fluency.



31

Fo
un

d
at

io
ns

: S
am

p
le

s
Foundations Teacher Book Lesson 41

Students learn to predict a likely outcome and compare 
it to what actually happens. This skill helps students 
make connections among various events in a story.
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Cumulative review of vocabulary 
words reinforces word meaning.

Foundations Teacher Book Lesson 41
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This lesson shows the importance of cues provided by 
titles and chapter headings in understanding a text.

Foundations Teacher Book Lesson 41
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Foundations Teacher Book Lesson 41

Reviews are frequent and cumulative to 
ensure mastery and transference when 
students read other materials.
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Foundations Teacher Book Lesson 41

In Review exercises several discrete types of skills 
and strategies are reviewed together—literal, 
inference, order of events, counting pronouns, and 
discriminating between fiction and nonfiction.
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Foundations Teacher Book Lesson 41

Bonus activities provide additional review 
of key concepts and introduce vocabulary 
words used in academic settings.
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Reading Success Level A is designed for students of any age who decode at a low to mid-

fourth grade level, but who struggle with reading comprehension. The program’s content 

corresponds to the types of comprehension questions often found on state and national 

assessments at Grade 4 and higher. 

Early tracks are often prerequisites for later tracks. For example, the instructional tracks 

for Pronouns/Anaphora, Classification, and Anaphora/Classification are assimilated into  

the Main Idea track by Lesson 8. 

No topic is ever suddenly dropped from the program. The tracks for many concepts such  

as Main Idea and Literal Comprehension recur in later lessons as review exercises.

Concept Lessons Covered

Pronouns and Anaphora 1, 2, 3, 4

Classification 2, 3, 4

Anaphora and Classification 6, 7

Inference
6, 7, 8, 9, 11, 12, 14, 17, 18, 19, 22, 23, 24, 26, 27, 28, 31, 32, 33, 34, 36, 37, 
38, 39, 43, 44, 46, 48, 49, 52, 53, 54, 56, 58, 59, 62, 64, 67, 69, 73, 74, 76, 77, 
78, 79

Main Idea
8, 9, 11, 12, 13, 16, 18, 21, 23, 26, 27, 28, 29, 31, 32, 33, 36, 37, 38, 39, 41, 
42, 43, 44, 46, 47, 48, 51, 52, 53, 54, 56, 58, 59, 61, 62, 64, 66, 67, 68, 69, 71, 
72, 73, 74, 77, 79

Fact and Opinion 13, 14, 21, 22, 24, 26, 41, 42, 43, 48, 51, 64, 69, 73, 74

Literal Questions
16, 17, 19, 23, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 47, 49, 53, 56, 
57, 63, 67, 72, 76, 77, 78, 79

Author’s Purpose
21, 22, 23, 24, 26, 27, 29, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 
47, 48, 49, 51, 52, 53, 54, 56, 57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69, 
71, 72, 76, 78

Word Meanings
33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 49, 52, 54, 56, 57, 61, 63, 
66, 71, 73, 74, 76, 77, 78, 79

Paraphrasing Passages 46, 47, 48, 49, 51, 53, 57, 59, 61, 63, 66, 68, 71, 72, 74

Paraphrasing 27, 28, 29, 31, 32, 33, 34, 36, 37, 38, 39, 41, 44, 52, 54, 58, 62, 64, 68

Poetry 57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69, 71, 72, 73, 74, 76, 77, 78, 79

New Bonus Words 1, 6, 11, 16, 21, 26, 31, 36, 41, 46, 51, 56, 61

Quizzes 5, 10, 15, 25, 30, 35, 45, 50, 55, 65, 70, 75

Tests 20, 40, 60, 80

Reading Success: Level A Scope and Sequence
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Level A Teacher Book Lesson 24

In Level A, students learn to make a 
variety of inferences from information in 
the text, including the setting, feelings 
of characters, what a character learned, 
and what will probably happen next.
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A variety of practice ensures students receive 
exposure to many types of reading tasks and question 
types they are likely to encounter on assessments.

Level A Teacher Book Lesson 24
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Bonus exercises introduce additional 
reading techniques, such as skimming, 
to boost comprehension across  
a wide variety of texts.

Level A Teacher Book Lesson 24



41

Le
ve

l A
: S

am
p

le
s

Level A Teacher Book Lesson 61

Students are taught to determine an author’s general purpose and specific
purpose using a checklist (shown on the next page). This scaffolding is 
removed in later lessons so students learn to read any passage and state 
the author’s general and specific purposes.
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The ability to rewrite a passage is a strong 
indicator of reading comprehension. Students 
progress through a series of steps that eventually 
result in rewriting a passage in their own words.

Level A Teacher Book Lesson 61
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In Level A, students practice 
identifying figurative language 
and explaining how it is used to 
create imagery.

Because students are frequently assessed 
on their understanding of the central point 
of a passage, the program helps you teach 
strategies for identifying the main idea,  
as well as various ways of referring to it.

Level A Teacher Book Lesson 61
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After students are introduced to new vocabulary 
words, they are given ample opportunity to develop 
a rich understanding of the words through activities 
emphasizing multiple meanings and use in context.

Level A Teacher Book Lesson 61
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Students are introduced to the specialized bonus terms such as 
stanza that are specific to their study of poetry. They also learn 
the word’s derivation and relationship to other words.

Level A Teacher Book Lesson 61
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Reading Success Level B is designed for students of any age who decode at a low mid-

fifth grade level, but who struggle with reading comprehension. The program’s content 

corresponds to the types of comprehension questions often found on state and national 

assessments at Grade 5 and higher.

The reading passages in Level B are longer than those in Level A and have somewhat  

more complex syntax and advanced vocabulary. In addition, Level B introduces new topics  

and expands on some topics previously introduced. Strategies introduced in Level A are 

taught as review in Level B, not as new learning.

Early tracks are often prerequisites for later tracks. For example, the instructional  

tracks for Pronouns and Anaphora and Classification are assimilated into the Main  

Idea track by Lesson 7.

No topic is ever suddenly dropped from the program. The tracks for many concepts  

such as Main Idea and Literal Comprehension recur in later lessons as review exercises 

(shown in the chart above in italics).

Concept Lessons Covered

Pronouns 1, 2

Anaphora and Classification 3, 4, 6

Inference
2, 3, 6, 7, 8, 9, 11, 12, 13, 14, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 31, 32, 
33, 34, 36, 37, 39, 41, 42, 43, 44, 46, 48, 49, 51, 52, 54, 56, 57, 61, 62, 66, 67, 
68, 71, 72, 73, 74, 76, 77, 78, 79

Main Idea
7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 31, 32, 33, 
34, 36, 37, 39, 41, 42, 43, 44, 46, 48, 49, 52, 54, 57, 58, 59, 61, 62, 63, 68, 69, 
72, 73, 74, 76, 78, 79

Fact and Opinion 9, 11, 14, 21, 23, 29, 36, 44, 47, 59, 62, 69, 71, 73, 74

Literal Comprehension
1, 2, 4, 7, 8, 9, 12, 13, 16, 17, 18, 19, 21, 22, 23, 24, 27, 33, 34, 37, 39, 41, 42, 
46, 48, 49, 51, 52, 53, 56, 57, 58, 59, 61, 63, 66, 67, 68, 69, 71, 72, 73, 74, 76, 
77, 78, 79

Author’s Purpose
46, 47, 48, 49, 51, 52, 53, 54, 56, 57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69, 71, 
72, 73, 76, 77, 78, 79

Poetry
12, 13, 16, 17, 19, 22, 24, 31, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 48, 49, 51, 
52, 53, 54, 56, 57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69, 79

Paraphrase 21, 22, 23, 24, 26, 27, 28, 29, 39, 43, 44, 47, 58, 72

Rewriting Passages 46, 47, 48, 49, 51, 53, 57, 59, 61, 63, 66, 68, 71, 74

Vocabulary (Word Meanings)
26, 27, 28, 29, 31, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 49, 51,
52, 53, 54, 56, 57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69, 71, 72, 73, 74, 76,
77, 78, 79

Vocabulary (“Bonus Words”)

1, 2, 3, 6, 7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 
31, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 48, 49, 51, 52, 53, 54, 56, 
57, 58, 59, 61, 62, 63, 64
4, 12, 22, 23, 24, 27, 28, 29, 32, 33, 34, 36, 37, 38, 39, 42, 44, 47, 48, 49, 52, 
53, 54, 57, 58, 59, 62, 63, 64, 66, 67, 68, 69, 71, 72, 73, 74

Vocabulary (Word Meanings)
11, 12, 13, 14, 16, 18, 21, 22, 23, 24, 26, 27, 28, 31, 32, 34, 37, 39, 41, 43, 46, 
47, 53, 54, 57, 58

Vocabulary (New Bonus Words) 1, 6, 11, 16, 21, 31, 36, 37, 41, 46

Quizzes 5, 10, 15, 25, 30, 35, 45, 50, 55, 65, 70, 75

Tests 20, 40, 60, 80

Reading Success: Level B Scope and Sequence 
(Italicized lesson numbers identify activities taught as review.)
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Level B Teacher Book Lesson 16

Students are reminded that a detail from a passage is never a 
main idea statement. They also learn that some statements 
are too general to be a good main idea statement.
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The concept of main idea is expanded and 
reviewed throughout the entire program. 

Level B Teacher Book Lesson 16
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Poems are used to present concepts of figurative 
language, including simile, metaphor, and symbolism.

Level B Teacher Book Lesson 16
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Bonus terms such as metaphor are introduced to offer students  
more precise or mature ways of referring to ideas and concepts.

The first nineteen lessons contain exercises designed  
to help students read with proper expression, placing 
appropriate emphasis on inflection and intonation.

Level B Teacher Book Lesson 16
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Level B Teacher Book Lesson 56

Building on earlier lessons in which students determined an author’s general 
and specific purposes, this lesson teaches students to recognize why authors 
include some parts in a passage. Later lessons will require students to 
determine what might reasonably be added to a passage.
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Level B Teacher Book Lesson 56

Students will learn to recognize and understand how authors use examples to 
illustrate important ideas in the text. Here the author uses the example of 
multiplication to show how the abacus is used.
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Beginning with Ernest L. Thayer’s “Casey at the Bat,” students 
are required to answer questions with growing independence 
about the poem’s symbolism and literal meaning. 

Level B Teacher Book Lesson 56
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Level B Teacher Book Lesson 56

Students also learn about the structure of poems, 
including the concepts of stanza and rhyming pattern.
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Through the use of context clues, students must 
determine which sentence uses the target word  
in the same way as the model sentence.

Level B Teacher Book Lesson 56
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Level B Teacher Book Lesson 56

New topics are reviewed daily for several lessons, 
then approximately once every third day. Factual 
information is used to build background information.
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Once students learn new strategies, they have 
many opportunities to practice with a broad 
range of passages and question types to ensure 
understanding and transfer to other texts.

Level B Teacher Book Lesson 56
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The bonus word symbol introduces 
specialized vocabulary specific to  
the students’ reading comprehension.

Level B Teacher Book Lesson 56
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Reading Success Level C is designed for students of any age who decode at a low to mid-

sixth grade level, but who struggle with reading comprehension. The program’s content 

corresponds to the types of comprehension questions often found on state and national 

assessments at Grade 6 and higher.

The reading passages in Level C are longer than those in Level A and Level B, and have 

somewhat more complex syntax and higher vocabulary. In addition, Level C introduces new 

topics and expands on some topics previously introduced. Strategies introduced in Level A 

and Level B are taught as review, not as new learning.

Early tracks are often prerequisites for later tracks. For example, the instructional  

tracks for Pronouns and Anaphora and Classification are assimilated into the Main Idea 

track by Lesson 7.

No topic is ever suddenly dropped from the program. The tracks for many concepts  

such as Main Idea and Literal Comprehension recur in later lessons as review exercises 

(shown in the chart above in italics).

Concept Lessons Covered

Pronouns 1, 2

Anaphora and Classification 3, 4, 6, 44, 56, 62

Inference
2, 3, 6, 7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 23, 24, 26, 27, 28, 29, 31, 32, 
33, 34, 36, 39, 42, 43, 44, 46, 48, 49, 51, 52, 53, 54, 56, 57, 58, 59, 61, 62, 63, 
64, 66, 67, 68, 69

Main Idea
7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 31, 32, 33, 
34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 52, 53, 56, 57, 59, 61, 63, 64, 67, 69

Fact and Opinion 9, 26, 32, 37, 41, 46, 47, 49, 52, 56, 58, 61, 64, 66, 68

Literal Comprehension
1, 2, 4, 7, 8, 9, 11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 24, 26, 27, 29, 32, 33, 34, 
36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 48, 49, 51, 52, 53, 57, 59, 61, 62, 63, 66, 
67, 68, 69

Author’s Purpose
16, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 32, 33, 34, 36, 37, 43, 44, 49, 51, 
52, 53, 54, 56, 57, 58, 59, 62, 63, 66, 69

Poetry 31, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47, 48, 49, 61, 62, 63, 64

Text Organization
11, 12, 13, 14, 16, 17, 18, 19, 21, 22, 23, 24, 26, 27, 28, 29, 31, 34, 37, 38,
41, 47

Summarize Passage
26, 27, 28, 29, 31, 32, 33, 34, 36, 37, 38, 39, 41, 42, 43, 44, 46, 53, 38, 61, 66, 
67, 68

Paraphrase Paragraph 46, 47, 48, 49, 51, 52, 53, 54, 56, 57, 58, 59

Vocabulary (Word Meanings)
21, 22, 23, 24, 28, 29, 31, 33, 37, 38, 41, 42, 43, 47, 48, 49, 51, 52, 53, 54, 56, 
57, 58, 59, 61, 62, 63, 64, 66, 67, 68, 69

Vocabulary (“Bonus Words”)

anaphora, literal, inference, fable, cognitive map, idiom, stanza,  
rhyming pattern, trochaic metrical foot, partial rhyme, internal rhyme, 
quatrameter, pentameter, octameter, quatrain, sestet, myth, mythology, 
Pygmalion, hyperbole

Quizzes 5, 10, 15, 25, 30, 35, 45, 50, 55, 65

Tests 20, 40, 60, 70

Reading Success: Level C Scope and Sequence 
(Italicized lesson numbers identify activities taught as review.)
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Level C Teacher Book Lesson 27

Students are shown how to rewrite relatively 
short passages in their own words, initially 
using a list of details to supply structure as 
they convert the list to a summary.
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Students work with a wide range of  
visual organizers, at first filling in  
missing details and titles, and later  
using the organizers to help them 
summarize and paraphrase passages.

As students learn to rewrite the main idea statement 
in their own words, the first part of the statement 
is provided. This prompt is gradually removed until 
students complete the task independently.

Level C Teacher Book Lesson 27
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All strategies are continuously and cumulatively reviewed 
throughout the program to ensure students can independently  
apply the strategies to all types and lengths of passages.

Level C Teacher Book Lesson 27
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Level C Teacher Book Lesson 27

This bonus provides clear examples of the  
terms rhyming pattern and stanza for  
easier understanding of these concepts.
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Level C Teacher Book Lesson 27

The bonus term idiom continues the process of making 
mature language part of the students’ everyday practice.



65

Le
ve

l C
: S

am
p

le
s

Level C Teacher Book Lesson 47

Edgar Allan Poe’s “The Raven” shows students how prosody — the rhyme, meter, 
sounds, internal rhymes — can heighten the effect of language and theme. The 
poem is ideal for creating student interest because it sounds scary. 
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Students learn to paraphrase by finding key details in each passage, beginning with 
simple sentences and working up to full paragraphs. Through a series of carefully 
planned steps, students are taught to outline the structure of a paragraph using lists 
or graphic organizers before rewriting those key ideas in their own words. 

Level C Teacher Book Lesson 47
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Level C Teacher Book Lesson 47

Graphic organizers help students summarize 
important information and identify multiple 
word meanings.
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Continuous and cumulative review of all concepts and 
strategies throughout the program helps ensure students 
can independently apply comprehension strategies in all 
situations, including formal assessments.

Level C Teacher Book Lesson 47
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Level C Teacher Book Lesson 47
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This bonus review combines several earlier bonus terms 
to help students better understand idioms. It also gives 
them a fuller understanding of poetry.

Level C Teacher Book Lesson 47
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Placing Students
Students who struggle with decoding have great difficulty focusing their attention on 

extracting meaning. Therefore, to get the most out of Reading Success, it is important to  

make sure that students in the program do not struggle with the majority of reading tasks.  

The Oral Reading Test will help you determine a student’s reading rate and accuracy for 

placement in a given level.

Materials for the Oral Reading Test

 Blackline Masters of the oral reading portion of the placement test are on pages 73–76  
of this Lesson Sampler. Make copies of the appropriate pages for each student. Administer 
the tests in order, starting with the test for the Foundations level. With students in  
Grades 9–Adult, you may begin with the Level A test and move up or down until the  
student places in a Reading Success level or places out of the program.

 You will need a stopwatch or a watch with a second hand.

 Guidelines for placement are on page 72 of this Lesson Sampler.

Testing Setup

 Select a quiet place to administer the placement test. Students who will be tested later 
should not observe or listen to another student being tested. When administering the test, 
sit across from the student. Position the test form so the student cannot see what you are 
writing on it.

 Fill out the student information lines of the test form. Keep it and hand the student a clean 
copy of the test.

 Time the student for one minute.

 Mark errors as the student reads.

 Count the total number of words read and the total number of errors made.

 Subtract the number of incorrectly read words from the total number of words read to find 
the correct words read per minute.

 If the student finishes the passage early, divide the total number of words read by the total 
number of seconds and multiply that number by 60 to get the number of words per minute.

Scoring Guidelines

 Count the following as errors: 
-Word omissions/insertions 
-Each misidentified word 
-Cannot identify a word within three seconds

 Do not count as errors: 
-Rereading words or phrases 
-Self-corrections
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