
PREFACE
ISSUES ACROSS DISCIPLINES,
LITERACIES ACROSS MEDIA

Language and Composition: The Art of Voice is a textbook created speci�cally for AP* English Language 
and Composition classrooms. This text engages students with the �nest classic and contemporary 
essays—works that span myriad ages, cultures, and disciplines—and prepares students for an 
expanded universe of literacies, encouraging �uency with print, audio, visual, digital, and interactive 
texts. Eudora Welty speaks of reading as “a sweet devouring,” and this book invites students to 
participate in—and enjoy—the vast and varied pleasures of responding to texts in any form.
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ORGANIZATION

Comprised of 3 parts, Language and Composition: The Art of Voice covers the major modes of writing and 
many of the disciplines that high school students will encounter on the AP Exam and as college 
students. 

Part 1: Close Reading and Writing Skills Chapter 1 presents an introduction to the ways we 
read and respond to texts today. Chapter 2 focuses on strategies for critical thinking, reading, and 
writing, emphasizing multiple 21st-century electronic options, while Chapter 3 provides extensive 
coverage of argument and persuasion. Finally, Chapter 4 o�ers up-to-date coverage of 21st-
century research writing, including citation and documentation. 

Part 2: Issues Across the Disciplines Chapters 5–11 explore core liberal arts disciplines, 
including education, the social sciences, the humanities, and the sciences. Each chapter asks a key 
question, drawn from the disciplines it represents, designed to elicit constructive class discussion 
and sound critical writing. Each of these disciplinary chapters o�ers 5 to 8 prose models that 
encourage students to practice skills they will need throughout life—including analysis, criticism, 
argumentation, and facility with digital texts.

Part 3: AP Favorites This part includes 23 essays and speeches, discourses and sermons, and plays 
and proposals. The selections in this part were particularly placed according to a survey of more than 
250 AP English Language and Composition teachers.
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Key Features
Informed by the comments and suggestions of teachers from across the country, Language and 
Composition: The Art of Voice o�ers the following proven and signi�cant features:

A RICH SELECTION OF READINGS

The essays and images in this book address themes of current and enduring interest. Topics like social 
networking, the legacy of Michael Jackson, the appeal of Superman and Wonder Woman, globalization, 
and the cultural cross-overs should elicit lively student response and e�ective writing. The essays have 
been selected carefully to embrace a rich assortment of authors, to achieve balance among 
constituencies, to cover major historical periods, and to provide prose models and styles for class 
analysis, discussion, and imitation. The authors in this text—from Frederick Douglass to Anna 
Quindlen, Rachel Carson to Jared Diamond, and Julia Alvarez to David Sedaris—all have high visibility 
as writers and thinkers of value. All of these authors—writing from such vantage points as literature, 
journalism, anthropology, sociology, art history, biology, and philosophy—start from the perspective 
that ideas exist in the world, that we should be alert to them, and that we should be able to deal with 
them in our own discourse.
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A TEXT THAT WORKS WITH A WIDE
VARIETY OF LEVELS AND APPROACHES

Because the selections range from very simple essays to more abstract and complex modes of discourse, 
teachers and students will be able to use Language and Composition: The Art of Voice at virtually all 
levels of a program. It can be used with any of the major pedagogical perspectives common to the 
practice of composition today: as a writing-across-the-curricula text, as the basis for a rhetorically 
focused course, as a thematic reader, as a multicultural anthology, or as an in-depth reader. Teachers 
can develop their own sequences of essays that will contribute not only to their students’ reading and 
writing pro�ciency but also to their growing intellectual power.
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CHAPTER INTRODUCTIONS THAT ENCOURAGE 
STUDENTS TO REFLECT ON MAJOR ISSUES

The introduction to each disciplinary chapter gives students a broad perspective on the �eld at hand by 
putting major issues and concerns in context. Each introduction begins with a preview section that 
alerts students to strategies for reading, discussion, and writing.
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INTEGRATED AND FOCUSED 
TREATMENT OF ARGUMENT

A focused chapter on persuasive writing is reinforced throughout the book by “Writing an Argument” 
essay assignments accompanying each reading. The “Synthesizing Sources On…Advertisements” 
feature in Chapter 9 prompts students to examine visual arguments. Language and Composition: 
The Art of Voice encourages students to consider complex, multiple perspectives, moving beyond 
pro/con thinking. 

3CHAPTE
R

Argumentation and Synthesis
An argument asserts an opinion based on evidence: you fi nd them everywhere—Internet 

blogs, editorial articles, science articles, and so on. People can use argument to sift 

through competing viewpoints in order to achieve a consensus that everyone can live 

with. In a world where people from diff erent countries interact more and more, we must 

fi nd ways to consider positions diff erent from our own, and to communicate our opinions 

in ways that are thoughtful, considerate, and interesting. 

You must learn argument as a mode of thinking, reading, and writing in class-
room situations, but you should use it in your civic and social life as well. When 
you engage in argumentation, you o� er reasons to support a position, belief, or 
conclusion.

A typical argumentative essay makes a point that not everyone agrees with and 
defends it by describing widely accepted facts or direct personal observations, 
 combined with interpretation in support of the debated point. Closely allied with 
argumentation is persuasion, in which the writer appeals to readers’ intelligence, 
emotions, and beliefs in order to in� uence them to adopt a position or act in a 
 certain way. Logic and persuasive appeal o� en combine when a writer tries to con-
vince an audience that his or her position is valid and that other perspectives, while 
understandable perhaps, require reconsideration.
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NECESSARY COVERAGE OF PLAGIARISM, SUMMARY, 
DOCUMENTATION, AND THE RESEARCH PROCESS

The chapters in Part 1 provide integrated guidelines on plagiarism, summarizing, documentation, and 
the research process. Chapter 4 o�ers an up-to-date tour of research, research writing, and MLA/APA 
documentation in this age of new media.

4CHAPTE
R

Writing a Research Paper
Research actually means the careful investigation of a subject in order to discover or revise 

facts, theories, or applications. Your purpose is to demonstrate how other researchers 

approach a problem, how you synthesize their most useful ideas, and how you treat that 

problem yourself. A good research paper subtly blends your ideas and synthesizes the atti-

tudes or fi ndings of others. In research writing, you are dealing with ideas that are already 

in the public domain, but you are also contributing to knowledge. When your ideas—

rather than the ideas of others—become the center of the research process, writing a 

research project becomes dynamic instead of static.

Consider the following tasks as research ideas:
•  Evaluating critical responses to a best-selling novel, a book of poetry, an 

album, or an award-winning fi lm
•  Analyzing the impact of voter turnout on presidential politics during a recent 

decade
•  Investigating a literary, political, or scientifi c scandal of the previous 

century
•  Assessing the eff ectiveness of urban, suburban, and rural schools, comparing 

specifi c measures of student success
•  Defi ning a popular dietary or health-related term, examining how it 

in� uences consumer behavior when shopping for food
•  Examining how media outlets use social networking Web sites to deliver 

content to audiences in target demographics

How would a professional researcher view these projects? First, the researcher sees 
a subject as a problem rather than a mere topic. Th e researcher has the task of devel-
oping or testing a hypothesis stemming from the particular problem—for example, 
whether a vegetarian diet eff ectively wards off  cancer. Hypothesis formation is at the 
heart of professional research.
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Consider the following tasks as research ideas:
•  Evaluating critical responses to a best-selling novel, a book of poetry, an 

album, or an award-winning fi lmalbum, or an award-winning fi lmalbum, or an award-winning fi
•  Analyzing the impact of voter turnout on presidential politics during a recent 

•  Investigating a literary, political, or scientifi c scandal of the previous •  Investigating a literary, political, or scientifi c scandal of the previous •  Investigating a literary, political, or scientifi

•  Assessing the eff ectiveness of urban, suburban, and rural schools, comparing •  Assessing the eff ectiveness of urban, suburban, and rural schools, comparing •  Assessing the eff
 c measures of student success

MLA (Modern Language Association)
Documentation

APA (American Psychological Association)
Documentation
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UNIFORM APPARATUS THAT REINFORCES 
CLOSE READING AND WRITING

Each selection in this text is preceded by a brief introduction that o�ers biographical information about 
the author. The questions that follow each essay are organized in a consistent format created to 
reinforce essential reading, writing, and oral communication skills. Arranged in four categories—
COMPREHENSION, RHETORICAL ANALYSIS, WRITING, and NETWORKING: APPLYING 21ST-CENTURY 
LITERACIES—these questions re�ect current compositional theory as they move students from 
audience analysis to various modes, processes, and media of composition. The integrated design of 
these questions makes each essay—simple or complex, short or long, old or new—accessible to 
students who possess varied reading and writing abilities.

C O M P R E H E N S I O N
 1.  What strategies does Douglass use to continue his education a� er his mistress’s abandonment?
 2. Why did the author’s mistress � nd his reading newspapers particularly threatening? 3.  Why does Douglass call learning to read “a curse rather than a blessing” (paragraph 6)?

R H E T O R I C A L  A N A LY S I S
 1.  What is the thesis of Douglass’s narration? How well is it supported and developed by the body paragraphs? Explain.
 2.  � e � rst couple of sentences in the story, though simple, are very powerful. How do they serve to set up the mood of the piece and the reader’s expectations? 3.  Cite examples of Douglass’s use of metaphors, and discuss why they work in those paragraphs.

 4.  How would you describe Douglass’s writing style and level of language? Does it reveal anything about his character? Justify your response. 5. Explain the way in which the author uses comparison and contrast. 6.  What is Douglass’s de� nition of abolition, and how does he help the reader de� ne it? How does this method contribute to the reader’s understanding of the learning process?

W R I T I N G
 1.  What does Douglass mean when he writes that “education and slavery were incompatible with each other” (paragraph 2)? Write an essay in which you consider the relationship between the two.
 2.  Both Douglass and his mistress were in inferior positions to Master Hugh. Write an essay in which you compare and contrast their positions in society at the time.
 3.  Illiteracy is still a problem in the United States. Write an account of what your day-to-day life would be like if you couldn’t write or read. What impact would this de� ciency have on your life? Use concrete examples to illustrate your narrative.

 4.  Writing an Argument Write an essay in which you argue for or against the proposition that American education continues to discriminate against minority groups.

N E T W O R K I N G :  A P P LY I N G  2 1 S T  C E N T U R Y  L I T E R A C I E SAnalyzing Illiteracy Find online statistics about adult illiteracy. What challenges do adults face because of illiteracy? Go to the website nces.ed.gov/NAAL/ and give a statistical analysis about one aspect of adult illiteracy. Do not forget to cite your sources.
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SYNTHESIS FEATURES

Three types of Synthesis practice are found throughout the book to help students as they prepare for the 
Synthesis question on the AP Exam. Each pairing of Classic & Contemporary Essays has a group of 
Synthesis questions that require student to analyze, compare, and contrast. The Synthesis topics listed 
after the �nal essay within a chapter help students gain practice in synthesis and critique, and make 
comparative assessments of various groups of essays. At the end of Chapters 5-11, the feature 
“Synthesizing Sources On. . .” provides students with multiple sources of excerpts, cartoons, graphs, 
poetry, and more about a particular topic—technology, women’s rights, helicopter parents, views of 
Americans, and so on. A cadre of questions and activities require students to synthesize the pieces 
within each of these Synthesis groupings.

N E T W O R K I N G :  A P P LY I N G  2 1 S T  C E N T U R Y  L I T E R A C I E S
Using Keyword Searches to Find Articles Do a keyword search in your library’s online 
databases for popular or scholarly articles about Family Values. Write an extended 
analysis about the results of this initial search. Which databases did you search? What 
kinds of sources did they (and these keywords) lead you to? If the term Family Values 
is de� ned in any of the abstracts you encountered, compile a few of these de� nitions 
and compare them.

Synthesis: Classic and Contemporary Questions 
for Comparison
 1.  Compare and contrast the tone of each writer. How does tone a� ect purpose? How 

does it a� ect mood? Select at least three passages from White and three from 
Kingsolver that demonstrate how their tones di� er. Do they o� er any hints as to the 
“voice” or personality of the writers? Why or why not?

 2.  What contemporary issues does Kingsolver address that White either ignores or is 
unaware of? Consider that White was born 58 years before Kingsolver, so his world 
was quite a di� erent one. Are there other variables that might help us distinguish 
their concerns and outlooks—for example, gender, class, and environment?

 3.  What central values does each author have regarding the family? How are they 
similar? How do they di� er? How do their values re� ect their times?

AN AMERICAN CHILDHOOD
ANNIE DILLARD

Annie Dillard (b. 1945 in Pittsburgh) received her BA and MA degrees from 
 Hollins College. Her fi rst book, Pilgrim at Tinker Creek (1975), won the Pulitzer 
Prize for general nonfi ction. Her other published works of nonfi ction include 
Teaching a Stone to Talk (1982) and An American Childhood (1987). Dillard 
expanded her range of writing with the publication of her fi rst novel, The Living 
(1992), and her latest novel, The Maytrees (2007). She has received awards from 
the National Endowment for the Arts and the Guggenheim Foundation as well as 
many other sources. As an essayist, poet, memoirist, and literary critic, she focuses 
her themes on the relationships among the self, nature, religion, and faith. Her 
writing is recognizable by its observations of the minutiae of life and its search for 
meaning in unlikely places, such as a stone or an insect. In this passage from An 
American Childhood, the author gives us a portrait of her mother by focusing on 
her small idiosyncrasies of speech, gesture, and attitude.

One Sunday afternoon Mother wandered through our kitchen, where Father was mak-
ing a sandwich and listening to the ball game. The Pirates were playing the New York 

1
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unaware of? Consider that White was born 58 years before Kingsolver, so his world 
 erent one. Are there other variables that might help us distinguish 

their concerns and outlooks—for example, gender, class, and environment?
 3.  What central values does each author have regarding the family? How are they 

 ect their times? er? How do their values re� ect their times? er? How do their values re�

Synthesis: Connections for Critical Thinking
 1.  Both Annie Dillard’s “An American Childhood” and E. B. White’s “Once More to the 

Lake” explore the experience of childhood from a di� erent perspective. Do they 
share a common voice or mood? What is distinctive about each essay? Which essay 
do you prefer, and why? Consider the style and emotional impact of the writing.

 2.  Argue for or against the claim that Alvarez’s portrayal of a quinceañera and Brooks’s 
take on online dating are biased.

 3.  Argue for or against the idea that the presentation of relatively new types of 
relationships like those described in the essays by Kingsolver and Brooks seem more 
highly romanticized than the “traditional” relationships described by White and 
Alvarez.

 4.  Argue for or against the view that changes in society and its norms—speci� cally, 
increased geographical mobility, an evolving workplace, ideas about economic class, 
individual liberties, and sexual preference—have resulted in new forms of identity. 
Use examples from the work of Brooks, Kingsolver, and others.

 5.  Write a classi� cation essay analyzing the types of women presented in the essays by 
Kingsolver, Dillard, and Alvarez.

N E T W O R K I N G :  A P P LY I N G  2 1 S T  C E N T U R Y  L I T E R A C I E S
Blogging Create your own blog, and post a selected quote regarding “the family” taken 
from one of your essays. Enable comments so other students can respond. At the end 
of the semester, write a report and summary of the responses.
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relationships like those described in the essays by Kingsolver and Brooks seem more 
highly romanticized than the “traditional” relationships described by White and 

 4.  Argue for or against the view that changes in society and its norms—speci�
increased geographical mobility, an evolving workplace, ideas about economic class, 
individual liberties, and sexual preference—have resulted in new forms of identity. 
Use examples from the work of Brooks, Kingsolver, and others.

 cation essay analyzing the types of women presented in the essays by 
Kingsolver, Dillard, and Alvarez.Kingsolver, Dillard, and Alvarez.

SYNTHESIZING
SOURCES
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VISUAL RHETORIC 
“CLASSIC AND CONTEMPORARY IMAGES”

Paired visuals appear at the beginning of each chapter. These photographs, paintings, and other visual 
texts, along with the accompanying “Using a Critical Perspective” and “Analyzing Visuals and Their 
Rhetoric” questions, serve to interest students in the chapter’s central topics and get them thinking and 
writing.

History, Culture, and Civilization 229
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 More recently, immigrants continue to come to the United States 
from all over the world, often entering the country illegally. This 
X-ray photo shows a wide shot and a close-up image of people being 
smuggled across Mexico’s border with Guatemala.

ANALYZING VISUALS AND THEIR RHETORIC

1. What is your major impression of the two shots of the second photo? 

2.  What rhetorically diff erentiates the issue of health in the classic photo as compared to the 
contemporary photo? 

3.  Immigrants are divided into legal and illegal aliens. How do these photos support those 
labels? 

4.  Examine the elements physically surrounding the men in each photo.  Write a paragraph 
describing how these elements refl ect immigration policy of the time.
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“NETWORKING: APPLYING 21ST-CENTURY
LITERACIES” ASSIGNMENTS

Designed to foster digital, multimedia, and real-world literacy skills, these new assignments send 
students online; to video, audio, or interactive sources; or away from their desks to create visual texts or 
conduct primary research. These assignments may provide opportunities for collaborative work, 
enhanced research projects, or composition in di�erent genres or across media. For easy reference, these 
are listed in the Table of Contents.
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AP* TEACHER MANUAL
LANGUAGE AND COMPOSITION: THE ART OF VOICE 

The Teacher Manual is tightly integrated with the Student Edition and o�ers lesson plans and strategies 
for teaching close reading and writing skills. It also provides well-considered strategies for teaching 
individual essays, sample rhetorical analyses, answers to questions, additional thought-provoking 
questions, comparative essay discussion formats, and tips for prewriting and guided writing activities. 

ALSO INCLUDED: 
Pacing Guides
Sample syllabus to help organize the course

 secondary sources are advantageous because they will allow students to include others’ 
interpretations into their own research papers. 

Activity—Limiting Topics

Take students to the media center and allow them to spend a class period � nding and nar-
rowing their potential topics. Point out that one way to choose and limit a topic is to ask 
questions about it. Give students the following example: Suppose someone asked you “What 
do you know about Germany?” You might be too overwhelmed by the topic to answer. But 
what if the question were more limited: “What do you know about the reuni� cation of East 
and West Germany?” You would probably have a better idea of where to begin. � e same 
principle applies when you write a research report.

Explain that a topic web can also help one choose a research topic that is narrow enough in 
scope to cover fully. Here’s how: First, enter your topic in the center of a web like the one 
shown below. � en ask questions such as: What di� erent kinds of areas does my topic 
include? What events does it cover? What places does it include? What people or groups of 
people are involved? Tell students to use their answers to help � ll in the groups of ovals. Circle 
the most interesting subject. Try to narrow it again by repeating these steps for the subtopic.

“Free Speech”

Neo-Nazis

O�ensive
Rap music Flag burning

Internet

Slander

Campaign
lies

Democracy

Level playing
�eld

Bullying

Social
media

Wiki leaks

National
security

Class Closer

Using poster board or sticky notes, create a chart of all approved topics for research and post 
the chart in your classroom.

LESSON PLAN 4.2
CONDUCTING RESEARCH

Class Opener

Ask students to phrase their research topic as an arguable question. Questions starting 
with the word “should” are generally arguable.
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� e Satiric Audiences

Agrees with Speaker

  
Can be Swayed Satirized by Speaker

A satirist can safely assume that some portion of the audience—most likely the majority—
will agree with his position. In dealing with this audience, the satirist simply aims to main-
tain an intelligent position that will impress his supporters with wit, humor, and amusing 
rhetorical acrobatics.

A second audience emerges among those the satirist believes can be swayed—if only those 
intelligent souls can see how foolish the opposing viewpoint is. � e satirist walks a � ne line 
with this audience. If the arguments are too vicious or too punishing, they may push the 
fence-sitters over to the wrong side.

Finally, the satirist is addressing his opponent directly and o� en without much compassion. 
Ask students to consider how the opposition must feel when their positions and even their 
persons are attacked viciously through satire. Explain that, in order to sway the swayable, 
the satirist must show the opponent as holding views that are simply untenable. 

Activity—Working with Satire

A� er clearly establishing what satire is and how it works, write the following elements of 
satire as headings on the board:

• Situational/Structural Irony

• Verbal Irony

• Hyperbole

• Understatement

• Generalization

� en ask students to � nd examples of these satirical elements within Molly Ivins’s essay 
“Is Texas America?” Explain that as students � nd examples, they should come to the board 
and write them under the proper headings. At the end of class, discuss the examples they 
have written. 

Class Closer

Have students consider the three audiences to whom Ivins is directing her essay: those who 
agree with her; those who could agree with her given a little push; and those whom she is 
mocking. 
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Using poster board or sticky notes, create a chart of all approved topics for research and post 

Ask students to phrase their research topic as an arguable question. Questions starting 

with this audience. If the arguments are too vicious or too punishing, they may push the 
fence-sitters over to the wrong side.

Finally, the satirist is addressing his opponent directly and o�
Ask students to consider how the opposition must feel when their positions and even their 
persons are attacked viciously through satire. Explain that, in order to sway the swayable, 
the satirist must show the opponent as holding views that are simply untenable. 

Activity—Working with Satire

A� er clearly establishing what satire is and A� er clearly establishing what satire is and A�
satire as headings on the board:

• Situational/Structural Irony

• Verbal Irony

• Hyperbole

• Understatement

• Generalization

� en ask students to �� en ask students to ��  nd examples of these satirical elements within Molly Ivins’s essay  en ask students to � nd examples of these satirical elements within Molly Ivins’s essay  en ask students to �
“Is Texas America?” Explain that as students �
and write them under the proper headings. At the end of class, discuss the examples they 
have written. 

Class Closer

Have students consider the three audiences to whom Ivins is directing her essay: those who 
agree with her; those who could agree with her given a little push; and those whom she is could agree with her given a little push; and those whom she is could
mocking. 

LESSON PLAN 1.5
ANNOTATING AND QUESTIONING THE TEXT

� is lesson is about annotating and questioning the text. At this point, students are working 
toward what will eventually be rhetorical analysis. � ey are learning to read actively, and it 
is time to move them toward the what-why-how that will enable them to truly understand 
complex prose. � e assignments that follow will introduce a complicated version of the 
double-entry journal. Students have probably had some experience with double-entry jour-
nals in their earlier classes, but at this point in their academic sojourn, they will � nd that it 
is time to add a column or two and create multiple-entry journals. � e multiple-entry jour-
nal format will reappear with some frequency in this Teacher Manual. � is approach forces 
students to move past simply reading an essay for comprehension and into the realm of 
rhetorical analysis.

Class Opener

� is activity will take longer than a traditional bell ringer, but establishing the strategy of 
the multiple-entry journal is important. Have students return to the Lako�  essay they read 
earlier in the chapter. Ask them to quickly � ll in the chart below (which should be written 
on the white board). 

Lakoff ’s purpose: _________________________________________________________

A quotation that demonstrates this 
purpose.
(What)

Your rationale for why this quotation 
demonstrates Lakoff ’s purpose. 
(Why or Commentary)

A description of what is unique 
about the writing style. 
(How)

POSSIBLE RESPONSES: 

Lakoff ’s purpose: to connect the power of language to the horrors of war________________

A quotation that demonstrates this 
purpose.
(What)

“So some terms of war are collective 
nouns, encouraging us to see the enemy 
as an undiff erentiated mass, rather than 
as individuals capable of suff ering.” 
(paragraph 11)
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Technology Resources to Prepare Students
at Every Step of Their AP* Journey

ONBOARDTM FOR AP ENGLISH LANGUAGE
AND COMPOSITION

www.onboard.mcgraw-hill.com

ONboardTM for AP English Language and Composition is an online, self-paced, research-based program 
designed to teach students the skills necessary to be successful in their upcoming AP English Language 
and Composition course. Through interactive screens, students learn, apply, review, and practice the 
skills and basic content AP English Language and Composition teachers expect of them. A Pre-Test and 
Comprehensive Exam allow students and teachers to evaluate how much has been learned in 
ONboardTM.

MODULE 1: READING SKILLS
Text and Visuals

Author’s Purpose, Audience, and Tone
Rhetorical Analysis

MODULE 2: GENERAL WRITING SKILLS
Writing Clearly

Using Words E�ectively
Types of Writing

MODULE 3: WRITING ESSAYS
Pre-Writing: Invention/Discovery

Developing a Thesis
Writing Introductory Paragraphs

Writing Body Paragraphs
Writing Conclusion Paragraphs

Writing Arguments
Synthesizing

Revising
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ONLINE LEARNING CENTER

The Online Learning Center (OLC) for Language and Composition: The Art of Voice provides additional 
biographical and cultural links about many of the authors in the textbook. Also provided are correlations 
to the College Board and Common Core ELA standards. Links to Catalyst 2.0 on the OLC multiply 
available resources tenfold. 

CATALYST 2.0

The premier online resource for writing, research and editing, Catalyst 2.0 is available free with every 
McGraw-Hill English textbook. This fully integrated online resource includes a new state-of-the-art 
course management and peer review system that allows users to do the following: Create and comment 
on multiple drafts among groups of users; Embed comments and links next to reviewed papers; Drag 
and drop editing symbols that link for grammar coverage within Catalyst.
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CONNECT COMPOSITION 2.0

Connect Composition 2.0 is an online learning management system that harnesses the power of 
technology to enable more e�ective teaching and learning. Connect Composition 2.0 includes a 
customizable diagnostic test that develops a personalized learning plan for each student. The plan is 
continually adaptive and helps students stay on track by developing strong time management skills. 
This online component also features extensive additional resources: more than 4,500 exercises with 
feedback on grammar, punctuation, and usage; electronic peer review utilities; a database of sample 
student projects; tutorials on avoiding plagiarism, using document design, and understanding visual 
rhetoric; and more.

P15


