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Welcome to  
South Carolina Wonders 
Expand Their World Through Literacy
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You want all your students to build knowledge while fostering 
exploration of our world through literacy. Literacy is the key  
to understanding—across time, borders, and cultures—and  
will help students realize the role they play in the world they 
are creating.

South Carolina Wonders is an evidence-based K–5 ELA 
program that empowers students to take an active role in 
learning and exploration. Your students will enjoy unparalleled 
opportunities for student-friendly self-assessments and  
self-expression through reading, writing, and speaking. 

Every student deserves high quality instruction at the right 
moment in their education. We are committed to supporting 
strong educational outcomes for all learners. By experiencing 
diverse perspectives and sharing their own, students will 
expand their learning. Best-in-class di�erentiation ensures  
that every student has opportunities to become strong readers, 
writers, and critical thinkers.

We’re excited for you to get to know South Carolina Wonders 
and honored to join you and your students in your exploration! 
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Prepare for Success from  
the First Day to Test Day
Achieve Mastery of the South Carolina  
College- and Career-Ready ELA Standards
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1 Meeting South Carolina Standards
7 Tested in South Carolina Wonders AssessmentsWonders AssessmentsWonders

FORMATIVE ASSESSMENT

For assessment throughout the text set, use 
students’ self-assessments and your observations. 
Use the Data Dashboard to filter class, group, or 
individual student data to guide group placement 
decisions. It provides recommendations to 
enhance learning for gifted and talented students 
and offers extra support for students needing 
remediation.

Scaffolded supports for English 
Language Learners are embedded 

throughout the lessons, enabling students to 
communicate information, ideas, and concepts 
in English Language Arts and for social and 
instructional purposes within the school setting. 

See the ELL Small Group Guide for additional 
support of the skills for the text set. 

FOUNDATIONAL SKILLS
Phonics and Word Analysis

• Decode words with short vowels a, i.
• Use knowledge of word families to decode words.
• Decode words with short vowels e, o, u.
• Use knowledge of inflectional endings to decode words.

ELA.3.F.4.3.c, ELA.3.F.4.3.d
Fluency 

• Read grade-level prose and poetry orally with accuracy, appropriate 
rate, expression, and automaticity on successive readings.
ELA.3.F.4.2

READING 
Reading Informational Text 
7 Explain how headings and maps contribute to meaning in a text.
7 Identify the text structures of chronology, comparison, and    

cause/effect in texts.
7 Explain the development of an author’s purpose in an 

informational text.
• Read and comprehend texts in the grades 2–3 text complexity 

band proficiently.
• Write in response to text.
• Summarize a text to enhance comprehension.

ELA.3.AOR.4.1, ELA.3.AOR.5.2, ELA.3.AOR.6.1
Compare Texts

• Compare and contrast how authors present information on the 
same topic or theme. ELA.3.AOR.2

COMMUNICATION 
Writing 

Writing Process 
7 Write personal or fictional narratives using a logical sequence of 

events, appropriate descriptions, and a variety of transitional 
words or phrases.

• With guidance and support from peers and adults, develop and 
strengthen writing as needed by planning, revising, and editing.
ELA.3.C.3.1, ELA.3.C.5.1

7
7

VOCABULARY
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CONTENT AREA LEARNING
Culture and Economy

Investigate the cultural characteristics of places and regions 
around the world. 3.4.1.PR

Tested in South Carolina Wonders AssessmentsWonders AssessmentsWonders

a, i.
Use knowledge of word families to decode words.

e, o, u.
Use knowledge of inflectional endings to decode words.

Read grade-level prose and poetry orally with accuracy, appropriate 
rate, expression, and automaticity on successive readings.

Explain how headings and maps contribute to meaning in a text.
Identify the text structures of chronology, comparison, and    

Explain the development of an author’s purpose in an 

Read and comprehend texts in the grades 2–3 text complexity 

Summarize a text to enhance comprehension.
ELA.3.AOR.4.1, ELA.3.AOR.5.2, ELA.3.AOR.6.1

Compare and contrast how authors present information on the 
ELA.3.AOR.2

Write personal or fictional narratives using a logical sequence of 
events, appropriate descriptions, and a variety of transitional 

Report on a topic or text, tell a story, or recount an experience 
with appropriate facts and relevant, descriptive details, speaking 

Acquire and use grade-appropriate academic vocabulary. 

Use context clues, word relationships, and/or background 
knowledge to determine the meaning of multiple-meaning and 
unknown words and phrases, appropriate to grade level.
ELA.3.AOR.7.1.a, ELA.3.AOR.8.1
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1 Meeting South Carolina Standards
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FORMATIVE ASSESSMENT

FOUNDATIONAL SKILLS

READING 

7
7

7

COMMUNICATION 

7

Report on a topic or text, tell a story, or recount an experience Report on a topic or text, tell a story, or recount an experience 
with appropriate facts and relevant, descriptive details, speaking with appropriate facts and relevant, descriptive details, speaking 
clearly at an understandable pace.  

Conventions
Grammar
7 Identify sentences and fragments.
7 Use capitalization and punctuation correctly.
• Use statements and questions correctly.
• Use commands and exclamations correctly.

ELA.3.C.4.1

SpellingSpelling
Spell words with short vowels (Use context clues, word relationships, and/or background Spell words with short vowels (Use context clues, word relationships, and/or background 

knowledge to determine the meaning of multiple-meaning and Spell words with short vowels (knowledge to determine the meaning of multiple-meaning and Spell words with short vowels (knowledge to determine the meaning of multiple-meaning and Spell words with short vowels (knowledge to determine the meaning of multiple-meaning and Spell words with short vowels (

VOCABULARY
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CONTENT AREA LEARNING

TE
XT SET

1

Assessing skills along the way . . .
SKILLS HOW ASSESSED

Comprehension
Vocabulary
ELA.3.AOR.4.1, ELA.3.AOR.5.2, 
ELA.3.AOR.7.1.a, ELA.3.AOR.8.1

Digital Activities, Rubrics

Text-Based Writing
ELA.3.C.3.1

Reading/Writing 
Companion: 

 STUDENT CHECK-IN

 CHECK FOR SUCCESS

FORMATIVE ASSESSMENT For ongoing formative assessment, use 
students’ self-assessments at the end of each 
lesson, along with your own observations.

Moving Toward South Carolina Standards MasteryMoving Toward South Carolina Standards Mastery
Progress Monitoring

T3K UNIT 1 TEXT SET 1

Companion: 
Respond to Reading

Grammar, Mechanics, Phonics, Spelling
ELA.3.C.4.1

Practice Book, 
Digital Activities 
including word sorts

Listening/Presenting/Research 
ELA.3.R.1, ELA.3.C.7.1

Checklists

Oral Reading Fluency (ORF)
Fluency Goal: 73–93 words correct 
per minute (WCPM)
Accuracy Rate Goal: 95% or higher 
ELA.3.F.4.2

Fluency Assessment

At the end of the text set . . .
SKILLS HOW ASSESSED

Text Features: Headings, Maps
Text Structure: Chronology
Author’s Purpose
ELA.3.AOR.4.1, ELA.3.AOR.5.2

Progress Monitoring

Compound Words
ELA.3.AOR.8.1

TE
XT SET

1

Assessing skills along the way . . .
SKILLS HOW ASSESSED

Comprehension
Vocabulary 
ELA.3.AOR.4.1, ELA.3.AOR.5.2, 
ELA.3.AOR.7.1.a, ELA.3.AOR.8.1

Digital Activities, Rubrics

Text-Based Writing 
ELA.3.C.3.1

Reading/Writing  
Companion: 
Respond to Reading

Grammar, Mechanics, Phonics, Spelling 
ELA.3.C.4.1

Practice Book,  
Digital Activities  
including word sorts

Listening/Presenting/Research 
ELA.3.R.1, ELA.3.C.7.1

Checklists

Oral Reading Fluency (ORF)
Fluency Goal: 73–93 words correct  
per minute (WCPM)
Accuracy Rate Goal: 95% or higher  
ELA.3.F.4.2

Fluency Assessment

At the end of the text set . . .
SKILLS HOW ASSESSED

Text Features: Headings, Maps
Text Structure: Chronology
Author’s Purpose 
ELA.3.AOR.4.1, ELA.3.AOR.5.2

Progress Monitoring

Compound Words 
ELA.3.AOR.8.1

 STUDENT CHECK-IN

 CHECK FOR SUCCESS

FORMATIVE ASSESSMENT For ongoing formative assessment, use 
students’ self-assessments at the end of each 
lesson, along with your own observations.

Moving Toward South Carolina Standards Mastery
Progress Monitoring

T3K UNIT 1 TEXT SET 1

South Carolina Wonders ensures teachers  
have the necessary tools and resources to  
help students build a strong foundation in 
literacy and are prepared for South Carolina  
end-of-year testing.

 ■ Find a dedicated outline called “Meeting 
South Carolina Standards” for every 
lesson including call-outs for South 
Carolina Wonders areas of assessment.

 ■ South Carolina Wonders o�ers frequent 
and meaningful measurement of student 
learning progress in both print and digital 
formats. Weekly/Text Set interval Progress 
Monitoring pages in the Teacher’s Edition 
provide a clear outline of what skills are 
covered and how they are being measured 
along the way.
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Actionable Data and Informed Decisions
The South Carolina Wonders Data Dashboard enables you to use data to inform your instruction. 
It allows you to develop assessment-capable learners with the help of a robust reporting tool that 
aggregates performance data from student assessments and activities to: 

 ■ Enable leveled reteaching and targeted 
assignments.

 ■ Group and regroup students automatically 
and recommend di�erentiated lessons.

 ■ Prepare students for success with South 
Carolina CCR ELA standards and testing.

 ■ Report results at the individual, class,  
and district levels.

 ■ Easily share learning goals with 
administrators, families, and students.

 ■ Evaluate and measure student learning 
against the South Carolina CCR ELA 
standards with the South Carolina 
Standards Report.
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Grounded in the Science of Reading
Put Evidence-Based Practices to Work in Your Classroom
By drawing upon decades of literacy research,  
and the expertise of preeminent reading  
researchers, including Dr. Doug Fisher and Dr.  
Tim Shanahan, South Carolina Wonders was built  
to deliver high-quality literacy instruction, supported  
by the Science of Reading. Scientific research has  
led to the identification of key pillars that need  
to be addressed in literacy programs:

 ■ Foundational Skills  
South Carolina Wonders presents a sequence  
of research-aligned learning strategies centered  
on systematic and explicit instruction across  
Phonemic Awareness, Phonics/Decoding,  
and Text Reading Fluency.

 ■ Vocabulary, Language, and Comprehension  
South Carolina Wonders provides explicit, 
research-based lessons in vocabulary and 
other language skills, guidance for high-quality 
discussions, and lessons aimed at building 
the executive functions that promote reading 
comprehension, including: Building Knowledge/
Using Knowledge, Text Complexity, and 
Comprehension Strategies.

Dr. T
im

 Sha
na

ha
n

Dr. D
oug

 Fi
sh

er

6



Science of Reading Support 
Dr. Tim Shanahan identified an additional pillar to support the Science of Reading:  
quality of instruction. Quality of instruction addresses topics that have implications  
for all learners: 

 ■ English Language Learners South Carolina Wonders employs research-based  
ELL routines that support comprehension and language development across all  
four language domains.

 ■ Writing and Conventions of English South Carolina Wonders honors the reciprocal 
relationship between reading and writing. Students learn to write in response to what 
they’ve read and learned, write and cite text evidence, and follow the writing process. 

 ■ Social and Emotional Learning South Carolina Wonders helps students forge  
their own learning paths by focusing on student agency and competencies,  
including self-confidence, problem solving, and pro-social behavior.

Scan here to learn more about how South Carolina Wonders 
addresses the Science of Reading from Dr. Tim Shanahan,  
or visit mheonline.com/WondersSoR 
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GIFTED and
TALENTED

PHONICS SKILLS TRACE

Initial Consonants Short Vowels
Consonant 
Blends and Digraphs

Long Vowels Vowel Digraphs 
r-Controlled 
Vowels

Diphthongs Variant Vowels
Silent Letters and 
3-Letter Blends

have repeated opportunities to spiral back and review skills.

A Love of  
Literacy Begins 
With Phonics
Build a Strong Foundation for 
Success with Daily, Explicit, 
Systematic Instruction
Make phonics explicit and bring foundational 
skills to the forefront of instruction, assuring  
complete coverage for every student and a 
strong start on their journey through literacy.

 ■ Foundational skills instruction is 
multimodal, engaging, and structured  
for assessment-informed di�erentiation.

 ■ Point-of-use phonics skills and  
skills trace give you visibility into what 
students have learned, what they are 
learning now, and what they will learn next.

WEEK 1

Corrective Feedback

Daily Handwriting

Blend Words with  
Long a: a_e 
1

2

ENGLISH LANGUAGE 
LEARNERS

DIGITAL TOOLS

Word 
Work

 STUDENT CHECK-IN

FORMATIVE ASSESSMENT

LE
SSON

1
READING • WORD WORK

Sound-Spelling 
Card

Phonemic Awareness

Phoneme Identity
Model Say: I will say three words. One sound will be the same in all 
three words. Listen: late, make, gave. three words. Listen: late, make, gave. three words. Listen: I hear the same middle sound in 
late, make, and gave. and gave. and Listen: /laListen: /laListen: /l¯āāt/, /māt/, /ma āāāk/, /gāk/, /ga āāāv/. The middle āv/. The middle a

ith me: /aith me: /aith me: /¯āā/.ā/.a

Have children practice identifying the 
middle sound in words. Do the first set together. Say: Listen as I say 
three words. Tell me the middle sound you hear in all three words. 
Let’s do the first one together. Listen: /taLet’s do the first one together. Listen: /taLet’s do the first one together. Listen: /t̄ āāk/, /v¯k/, /v¯ ak/, /vak/, /v̄ āās/, /n¯s/, /n¯ āāām/. ¯m/. ¯

e, tape, bake fan, bag, madfan, bag, madf
bug, pup, sun safe, cape, tale

e, fake, vase top, log, not

If children need additional practice identifying phonemes, 
 page 161 or the online activity.

Introduce Long a: a_e
Sound-Spelling Card. Teach 

 and made. Model 
e to make e to make e ate. Say: 

Sound-Spelling Card. The sound is 
/. Today we will learn one spelling for the /a/. Today we will learn one spelling for the /a/. Today we will learn one spelling for the /¯/ sound. a/ sound. ā/ sound. ¯

. This word has the short a sound 
 to the end. The new word is ate. The 

 work together to make the sound /a work together to make the sound /a work together to make the sound /¯/. Listen as I say a/. Listen as I say ā/. Listen as I say ¯
t/ as I write the word ate several times. 

made.

Have children practice connecting the 
/ by writing words with the sound-spelling. 

p/ as I write the word ape. This 
 five times as you say /a five times as you say /a five times as you say /¯āāp/. Now write the ¯p/. Now write the ¯

to the end to make the word made.

1

2

1

2

In a Flash: Sound-Spellings

Display the Sound-Spelling Card cheese. 
Point to the letters ch.

     1. Teacher: What are the letters? Children: ch 
2. Teacher: What’s the sound? Children: /ch/  
3. Teacher: What’s the word? Children: cheese

Continue the routine for previously taught sounds.

LEARNING GOALS

Phonics: Page 163
Handwriting: Page 168

• We can name the same sound 
in a group of words. 

• We can read and blend words 
with long a.

TEACH IN  
SMALL GROUP

T10 UNIT 3 WEEK 1

OBJECTIVES
Demonstrate understanding of 
spoken words, syllables, and 
sounds (phonemes).

Know final -e and common 
vowel team conventions for 
representing long vowel sounds.

ELA ACADEMIC LANGUAGE

5
mins

5
mins

MU
LTIMODAL

sound is /asound is /asound is /¯/. Say the sound with me: //. Say the sound with me: //. Say the sound w

Guided Practice/Practice Have children practice identifying the 
middle sound in words. Do the first set together. Say: 
three words. Tell me the middle sound you hear in all three words. 
Let’s do the first one together. Listen: /t

gate, tape, bake
bug, pup, sun
date, fake, vase

If children need additional practice identifying phonemes, 
 page 161 or the online activity.

Sound-Spelling Card.
 using the words ate and ate and ate

 and adding an e
Sound-Spelling Card. The sound is 

/. Today we will learn one spelling for the /
. This word has the short 

 to the end. The new word is 
 work together to make the sound /

t/. I’ll say /at/. I’ll say /at/. I’ll say /¯āāt/ as I write the word 
Continue to model using the word made.

Guided Practice/Practice Have children practice connecting the 
a_e to the sound /a_e to the sound /a_e ā/ by writing words with the sound-spelling. 

Say: Now do it with me. Say /aNow do it with me. Say /aNow do it with me. Say /¯āāp/ as I write the word ¯p/ as I write the word ¯
time, write the word ape five times as you say /
word mad. Add an e to the end to make the word 

2

Phonemic Awareness: Page 161
Phonics: Page 163

representing long vowel sounds.

Print all upper- and lowercase 
letters.

Identify the vowel sound in sets of 
three words.

ELA ACADEMIC LANGUAGE
• uppercase, lowercase

LE
SSON

1
READING • WORD WORK

Phoneme Identity

If children need additional practice identifying phonemes, Guided Practice/PracticeIf children need additional practice identifying phonemes, Guided Practice/Practice
middle sound in words. Do the first set together. Say: If children need additional practice identifying phonemes, middle sound in words. Do the first set together. Say: 
three words. Tell me the middle sound you hear in all three words. 

If children need additional practice identifying phonemes, 
three words. Tell me the middle sound you hear in all three words. 

If children need additional practice identifying phonemes, 
see Practice Book

three words. Tell me the middle sound you hear in all three words. 

Practice Book
three words. Tell me the middle sound you hear in all three words. 
Let’s do the first one together. Listen: /tPractice BookLet’s do the first one together. Listen: /tPractice Book

Phonics 

Introduce Long a: a_e
Model Display the trainSound-Spelling Card. The sound is trainSound-Spelling Card. The sound is 

/. Today we will learn one spelling for the /train/. Today we will learn one spelling for the /train
/ā/ spelled a_e using the words 

. This word has the short 

 using the words 
. This word has the short 

 to the end. The new word is  using the words  to the end. The new word is 
 work together to make the sound /

 using the words 
 work together to make the sound /

 using the words a_e using the words a_e
writing the word t/. I’ll say /writing the word t/. I’ll say /

Continue to model using the word writing the word Continue to model using the word writing the word 
This is the train Guided Practice/Practicetrain Guided Practice/Practice

a_etrain a_e to the sound /train  to the sound /a_e to the sound /a_etrain a_e to the sound /a_etrain 
///aa/a//a/¯/. Today we will learn one spelling for the /

Say: 

/. Today we will learn one spelling for the /
Say: 

/. Today we will learn one spelling for the /a/. Today we will learn one spelling for the /aa/. Today we will learn one spelling for the /ā/. Today we will learn one spelling for the /¯

1

2

1

2

In a Flash: Sound-Spellings

LEARNING GOALS

TEACH IN  
SMALL GROUP

OBJECTIVES

ELA ACADEMIC LANGUAGE

5
mins

5
mins

MU
LTIMODAL
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WondersMHE.com
Grade 1 • Unit 6

Decodable Reader

Together
We Can

Together
We Can

Decodable Reader

Our 
Community

Our 
Community

www.mheonline.com/readingwonders
Grade 1 • Unit 2

Decodable Reader

Getting to 
Know Us

Getting to 
Know Us

Decodable Reader

Animals 
Everywhere

Decodable Reader

Changes 
Oveerr T Timmee
Changes 

Ov i

Decodable Reader

Figure It 
Out

Figure It 
Out

have repeated opportunities to spiral back and review skills.

WEEK 1

Sound Error Model the sound that children missed, then have 
them repeat the sound. Say: 
say: Sound? /a/. What’s the sound?
the word. Say: Let’s start over.

If children need additional practice blending words with long 
Practice Book page 163 or the online activity.

Lesson 1 Phonics Practice Activity

late take lak

lane gate cave

tap tape r

whale skate shade

Nate and Kate like to wade in the lake. 

Brave Dave gave the whale a snack.

Can a snake bake you a cake?

Corrective Feedback

Daily Handwriting

Throughout the week, teach uppercase and lowercase letters 
Dd using the online Handwriting models. Model writing the Dd using the online Handwriting models. Model writing the Dd
letters using the strokes as shown. Children can practice Dd
using Practice Book page 168. For more support, use the 
models at the back of the Reading/Writing Companion.

Blend Words with  
Long a: a_e 

Model Display the Word-
Building Cards m, a, k, e. Model how to blend the sounds. 
Say: This is the letter m. It stands for /m/. These are the letters 
a and e. Together they stand for /
for /k/. Listen as I blend these sounds together: /mmm
Continue by modeling the words 

Guided Practice/Practice
Activity. Read each word in the first row, blending the sounds; 
for example, say: /lll
each word with you. Prompt children to read the connected text, 
sounding out the decodable words. 

1

2

ENGLISH LANGUAGE 
LEARNERS

Phonemic Awareness, Model Focus on 
articulation. Say /ā/ and note your mouth 
position. Have children repeat. Repeat 
for /a/. Have children say the sounds and 

DIGITAL TOOLS

Word 
Work

 STUDENT CHECK-IN
Phonics Have partners read a long a
word to each other. Have children reflect 
using the Check-In Routine.

FORMATIVE ASSESSMENT

WORD WORK T11

m a k e

LE
SSON

1
READING • WORD WORK

Phoneme Identity

Introduce Long a: a_e

1

2

1

2

In a Flash: Sound-Spellings

LEARNING GOALS

TEACH IN  
SMALL GROUP

OBJECTIVES

ELA ACADEMIC LANGUAGE

5
mins

5
mins

MU
LTIMODAL

Model the sound that children missed, then have 
them repeat the sound. Say: My turn. Tap under the letter and 

Sound? /a/. What’s the sound? Return to the beginning of Sound? /a/. What’s the sound? Return to the beginning of Sound? /a/. What’s the sound?
Let’s start over. Blend the word again.

If children need additional practice blending words with long 
 page 163 or the online activity.

Lesson 1 Phonics Practice Activity

lake

cave

rat

shade

Nate and Kate like to wade in the lake. 

Brave Dave gave the whale a snack.

Can a snake bake you a cake?

This is the letter m. It stands for /m/. These are the letters 
. Together they stand for /a. Together they stand for /a. Together they stand for /¯/. This is the letter a/. This is the letter ā/. This is the letter ¯ k. It stands 

for /k/. Listen as I blend these sounds together: /mmmā¯
Continue by modeling the words bake, game, sale,

Guided Practice/Practice Display the Lesson 1 Phonics Practice 
Activity. Read each word in the first row, blending the sounds; 

/llla/llla/lll¯āāt/. The word is 
each word with you. Prompt children to read the connected text, 
sounding out the decodable words. 

for /a/. Have children say the sounds and 
notice the difference between the long 
and short sounds. Have children practice 
identifying each sound with the words 
can/cane, hat/hate, man/mane.

o pages 8–9 in the 
Language Transfers Handbook. In 
Cantonese, Vietnamese, and Hmong, 
there is only an approximate transfer for 

WEEK 1

Corrective Feedback

Daily Handwriting

Blend Words with  
Long a: a_e 
1

2

ENGLISH LANGUAGE 
LEARNERS

DIGITAL TOOLS
To differentiate instruction for key skills, 
use the results of this activity.

Word 
Work

For more practice, use these activities.

Phonemic Awareness

Phonics: Practice

 STUDENT CHECK-IN

FORMATIVE ASSESSMENT

 ■ Daily reviews build fluency.  
South Carolina Wonders is a 
recursive, spiraling curriculum, 
so students have repeated 
opportunities to spiral back  
and review skills.

 ■ Student-facing digital activities 
and technologies gather data, 
di�erentiate instruction for key 
phonics skills, and provide 
teachers with clear pictures of 
students’ growth.

 ■ Wonders Decodable Readers,  
found in both print and digital 
format, reinforce phonics 
instruction through engaging 
stories.
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Differentiated Instruction

To strengthen skills, provide targeted review and 
reteaching lessons and multimodal activities to meet 
children’s diverse needs.

aaApproaching Level, ELL
• Includes Tier 2

Approaching Level, ELLApproaching Level, ELLApproaching Level, ELL
TIER

2

aOn Level

aBeyond Level
• Includes Gifted and Talented GIFTED and

TALENTED

Provide additional practice as needed. Have children work 

Center Activity Cards

Practice Book

Digital Activities

Decodable Readers
Word-Building 
Cards online

Explicit Systematic Instruction 
Word Work instruction expands foundational skills to enable children to become proficient readers.

n

o
t

e

PHONICS SKILLS TRACE

Initial Consonants Short Vowels
Consonant 
Blends and Digraphs

Long Vowels Vowel Digraphs 
r-Controlled 
Vowels

Diphthongs Variant Vowels
Silent Letters and 
3-Letter Blends

FOCUS ON WORD WORK T247D

1

Apply Skills to Read

• Children apply foundational skills as they read 
decodable texts.

• Children practice fluency to develop word automaticity.

Build Foundational Skills with Multimodal Learning

See Word Work, pages T254–T257,  
T264–T267, T274–T277,  
T296–T297, T302–T303.

• Read/Spell/Write routine

MU
LTIMODAL

Focus on Word WorkWEEK

4

Response Board

Sound-Spelling 
Cards

Practice Book

High-Frequency Word 
Cards Visual

Vocabulary Cards

Shared Read

Word-Building Cards 
online

High-Frequency Word 
Activities

Decodable Readers

Take-Home 
Story

hope nose

note rope

cute cube 

Spelling Cards online

Phonemic Awareness 
Activities

ago

n o t e

T247C UNIT 3 WEEK 4

Differentiated Instruction Independent Practice

To strengthen skills, provide targeted review and 
reteaching lessons and multimodal activities to meet 
children’s diverse needs.

Approaching Level, ELL

Provide additional practice as needed. Have children work 
individually or with partners. 

Explicit Systematic Instruction 
Word Work instruction expands foundational skills to enable children to become proficient readers.

Daily Routine
• Use the In a Flash: Sound-Spelling routine and the In a Flash: High-Frequency 

Word routine to build fluency.
•

aa
TIER

2

a
a

GIFTED and
TALENTED

Use the In a Flash: Sound-Spelling routine and the In a Flash: High-Frequency 
Word routine to build fluency.
Set Learning Goal.  

Formative Assessment

Explicit Minilessons and 
Use daily instruction in both whole and small groups to model, practice, and apply 
key foundational skills. Opportunities include:
• Multimodal engagement.
• Corrective feedback. 
• Supports for English Language Learners in each lesson.
• Peer collaboration. 

PHONICS SKILLS TRACE

Initial Consonants Short Vowels
Consonant 
Blends and Digraphs

Long Vowels Vowel Digraphs 
r-Controlled 
Vowels

Diphthongs Variant Vowels
Silent Letters and 
3-Letter Blends

Build Foundational Skills with Multimodal Learning

High-Frequency Words

nose

rope

cube 

Spelling Cards online

Phonemic Awareness 

e

1

See Word Work, pages T254–T257,  
T264–T267, T274–T277,  
T296–T297, T302–T303.

Phonics: Long o: o_e; 
Long u: u_e; Long e: e_e
• Introduce/review sound-spellings

Blend/build words with sound-spellings
Practice handwriting

MU
LTIMODAL

Focus on Word WorkWEEK

4
1

Build Foundational Skills with Multimodal Learning

See Word Work, pages T254–T257,  
T264–T267, T274–T277,  
T296–T297, T302–T303.

Phonemic AwarenessPhonemic Awareness
• Segment, isolate, and blend phonemes

MU
LTIMODAL

Focus on Word WorkWEEK

4

10

A Multimodal Approach to  
Foundational Skills Instruction
Support Learning Goals with Engaging  
Print and Digital Resources
South Carolina Wonders enables you to provide foundational skills instruction grounded  
in the Science of Reading and strengthened by interactive learning activities. 

 ■ Find daily, explicit, systematic instruction for 
Phonological/Phonemic Awareness.

 ■ Consistent foundational skills routines 
are rooted in research and best practices, 
including daily reviews, minilessons, 
and progress checks for monitoring and 
reteaching.

 ■ The Instructional Routines Handbook 
includes research-based routines for 
blending, segmentation, and other tasks to 
support development of foundational skills.

10
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Hands-On Activities Encourage  
Multisensory Learning

Look for the Mutimodal icon throughout the 
South Carolina Wonders Teacher’s Edition 
to incorporate di�erentiated, multisensory 
activities into your students’ work.

Sound-Spelling 
Cards

Sound-Spelling Phonics/Spelling 
Practice Book Online

Picture Sorts

High-Frequency  
Word Cards

Over 90 High-Frequency 

Words taught in Kindergarten!

Word-Building Cards*

*Available online to print

Sound-Spelling 
Songs*

Reading/Writing  
Companion

Writing Center  
Cards

2 • Reading Workshop • Anchor Chart

Visualize

• Visualizing helps you understand 
characters, settings, and events.

Visualizing is creating mental pictures.

ocean sand umbrella beachbeach
A bright blue 
umbrella provided 
shade nearby.

• Visualizing lets you “see” and  
“feel” what’s happening in a story.

The ocean waves 
sparkled in the sun.

The sand was warm 
under our bare feet.

We prepared 
for a fun day 
at the beach.

Visual Vocabulary  
Cards

Handwriting Videos 
and Activities

Vocabulary
Unit 3 Weeks 3 and 4

Vocabulary
Unit 3 Weeks 3 and 4

features

fabulous
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Visual Vocabulary 

Vocabulary
Unit 3 Weeks 3 and 4

Vocabulary
Unit 3 Weeks 3 and 4

features

fabulous
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Phonics/Spelling 

Phonics/Spelling • Word Sort

Name

The vowel sound in the 
word straw can be spelled 
au as in autumn, aw as 
in dawn, a as in tall, and 
ough as in thought. 

DECODING WORDS

The word thoughtless has two syllables 
that divide between the base word 
thought and the suffix -less. Blend the 
syllables: thought/less. Note: The letters 
ough also form long o as in though, off 
as in cough, and uff as in tough.

Read aloud the spelling words in the box. Then write the spelling 
words that contain the matching spelling patterns.

salt paused halls hauls drawing

taught squawk flawless lawn caused

bought water talked crawl thoughtless

/ô/ spelled au

1. 

2. 

3. 

4. 

/ô/ spelled aw

 5. 

 6. 

 7. 

 8. 

 9. 

/ô/ spelled a

10. 

11. 

12. 

13. 

/ô/ spelled ough

14. 

15. 

Look through the selections you read this week for words with 
the vowel sound spellings au, aw, a, and ough. Read the words 
you find aloud and record them in your writer’s notebook.

C
o
p
yr

ig
ht

 ©
 M

cG
ra

w
-H

ill
 E

d
uc

a
ti

o
n.

 P
er

m
is

si
o
n 

is
 g

ra
nt

ed
 t

o
 r

ep
ro

d
uc

e 
fo

r 
cl

a
ss

ro
o
m

 u
se

.
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Assorted Short Vowels Picture Cards

1

See Word Work, pages T254–T257,  
T264–T267, T274–T277,  
T296–T297, T302–T303.

MU
LTIMODAL

Focus on Word WorkWEEK

4

Online Games  
and Activities

Photo 
Cards

11
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PAIREDREAD The Nature of Light

Reach Every Learner
Enrich, Extend, and Support Learning  
to Get Students Where They Want to Go
The path to success doesn’t look the same for every child. South Carolina Wonders  
helps you accommodate learner variability with instructional on-ramps, sca�olded  
supports and materials, and data-driven di�erentiation to teach, reteach, or extend,  
while providing rich content that will broaden students’ horizons.

Equity of Access to Knowledge
Leveled readers accelerate learning and build 
knowledge for all students, whether they are 
approaching, on, or beyond grade level, or 
English language learners.

 ■ Nonfiction titles provide access to the 
same content, are sca�olded at di�erent 
complexity bands, and are connected to 
each text set’s themes.

 ■ Support students as they “Level Up” to 
increasingly complex texts, building on 
their strengths to quickly improve  
reading proficiency. 

12

Leveled Readers

12



Access for English Language Learners
South Carolina Wonders includes specialized 
components to meet the needs of English  
Language Learners

 ■ Newcomer support resources build  
oral-language skills and give students 
opportunities to communicate with the  
world around them. 

 ■ Robust, embedded sca�olds provide point-of-use 
whole group support for beginning, intermediate, 
and advanced English language learners.

 ■ The ELL Small Group Guide provides small  
group support for both push-out and pull-in 
classroom settings.

 Small Group Guide
Strategic Support for English Language Learners

Grade 1

SHARED READ T177

WEEK 5

English Language Learners
Use the following scaffolds with Guided Practice. For additional 
support, see the ELL Small Group Guide.

Beginning
Help students find the word plants on page 70. Explain the different 
meanings of the word. Help students use “hundreds of different 
plants and animals” and “forests and animals” to figure out the 
meaning in this case. Then focus on the word safe. Sometimes the 
word “safe” means “protected, or not in danger,” and sometimes it 
means “a place to lock up your valuables.” Help students use the 
words rules and protect to figure out which meaning applies. Then 
provide sentence starters to help them complete page 73: Plants are 
living things that grow. Safe means protected.

Intermediate
Point to the first paragraph on page 70. Have students read aloud 
the sentences that contain the words plants and safe. Then guide 
partners to identify the clues that help them figure out what the 
words mean. Which word describes many plants together? (forests) 
Which word in the paragraph means to keep safe? (protect)

Advanced/Advanced High
Have partners read the first paragraph to find the meanings of 
plants and safe. Ask them to explain which context clues they used 
to determine each word’s meaning. (“different” and “forests” for 
“plants”; “protect” for “safe”)

 STUDENT CHECK-IN
Academic Vocabulary Ask partners 
to share two answers from pages 72 
and 73. 

Multiple-Meaning Words Ask 
partners to share their Your Turn 
responses on page 73. 

Have them use the Check-In routine to 
reflect and fill in the bars. 

 CHECK FOR SUCCESS
Rubric Use your online rubric to 
record student progress.

Do students use context clues within 
the sentence to figure out the 
meaning of the words plants and safe?

  Small Group Instruction

If No:

a Approaching Reteach p. T213

If Yes:

a On Review p. T220

a Beyond Extend p. T226

FORMATIVE ASSESSMENT

BUILD YOUR WORD LIST
Students might choose treasure or 
cultures from page 69. Have them use 
context clues to explore the meanings. 
Then allow students to use dictionaries 
to check their definitions. 

Reading/Writing Companion, pp. 72–73

ELL Sca�olds

READING • SHARED READLE
SSON

2

Craft and Structure

Tell students they will now reread parts of “Preserve and Protect” and will 
then talk and write about the techniques the author used in writing the 
selection. When authors write argumentative text, they often present 
information that helps readers understand both sides of the argument.

AUTHOR’S CRAFT DOK 3
Review with students the purpose of 
a heading and how they can use it 
to preview a section of the text. 
Reread “A Giant Forest” on page 69 
with students. Ask: What 
information did you learn about the 
Giant Forest? (More than one million 
people hike trails there each year; the 
General Sherman Tree grows there; 
half of Earth’s sequoia trees live there.)

Explain that a heading is at the top of a section and describes 
what the section is about. Point to the heading “A Giant Forest” 

and reread the first paragraph with students. What are the details in 
the paragraph about? (the Giant Forest) Have partners identify one 
detail about the Giant Forest. (Answers should reflect the text.)

Why is “A Giant Forest” a good title for this section? (It is a good title for 
this section because this paragraph gives information about the Giant 
Forest.)

TEACH IN SMALL 
GROUP

a Approaching Level Use 
the scaffolded questions to help 
students cite text evidence and 
answer the Reread prompts.

a On Level Help partners 
complete the Reread prompts and 
share their answers.

a Beyond Level Allow pairs to 
work independently to answer the 
Reread prompts and then discuss 
their answers.

a ELL Have Beginning and 
Early-Intermediate ELLs use the 
Scaffolded Shared Read.

LEARNING GOALS

We can reread to analyze craft 
and structure in argumentative 
text.

10
mins

Reading/Writing Companion, p. 69

OBJECTIVES
Explain how basic text features 
contribute to meaning in an 
informational text; identify the 
text structures of description/
list and/or cause and effect.  
ELA.3.AOR.5.2

Ask and answer questions about 
print and non-print sources to 
narrow or broaden thinking about 
a topic for inquiry. ELA.3.R.1.1

ELA ACADEMIC LANGUAGE
• technique, argument

• Cognates: técnica, argumento

T184 UNIT 1 TEXT SET 3

ELL Reading Routine
Have partners read the first paragraph to find the meanings of 

. Ask them to explain which context clues they used 
(“different” and “forests” for 

If No:

a Approaching Reteach p. T213
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Newcomer Lesson Cards

Leveled Readers

Tell students they will now reread parts of “Preserve and Protect” and will 
then talk and write about the techniques the author used in writing the 
selection. When authors write argumentative text, they often present 
information that helps readers understand both sides of the argument.

AUTHOR’S CRAFT DOK 3
Review with students the purpose of 
a heading and how they can use it 
to preview a section of the text. 
Reread “A Giant Forest” on page 69 

What 
information did you learn about the 

(More than one million 
people hike trails there each year; the 
General Sherman Tree grows there; 
half of Earth’s sequoia trees live there.)

Explain that a heading is at the top of a section and describes 
what the section is about. Point to the heading “A Giant Forest” 

(It is a good title for 
this section because this paragraph gives information about the Giant 

TEACH IN SMALL 
GROUP

a Approaching Level
the scaffolded questions to help 
students cite text evidence and 
answer the Reread prompts.

a On Level
complete the Reread prompts and 
share their answers.

a Beyond Level
work independently to answer the 
Reread prompts and then discuss 
their answers.

a ELL Have Beginning and 
Early-Intermediate ELLs use the 
Scaffolded Shared Read

and structure in argumentative 
text.

OBJECTIVES
Explain how basic text features 
contribute to meaning in an 
informational text; identify the 
text structures of description/
list and/or cause and effect.
ELA.3.AOR.5.2

Ask and answer questions about 
print and non-print sources to 
narrow or broaden thinking about 
a topic for inquiry.

ELA ACADEMIC LANGUAGE
technique, argument

Cognates:

READING • SHARED READLE
SSON

2

AUTHOR’S CRAFT DOK 3

 (More than one million 
people hike trails there each year; the 
General Sherman Tree grows there; 
half of Earth’s sequoia trees live there.)

Explain that a heading is at the top of a section and describes 
what the section is about. Point to the heading “A Giant Forest” 

and reread the first paragraph with students. 
the paragraph about? (the Giant Forest)
detail about the Giant Forest. (Answers should reflect the text.)

Why is “A Giant Forest” a good title for this section? Why is “A Giant Forest” a good title for this section? Why is “A Giant Forest” a good title for this section? (It is a good title for 
this section because this paragraph gives information about the Giant 
Forest.)

TEACH IN SMALL 
GROUP

a

a

a

a

LEARNING GOALS
10
mins

Reading/Writing Companion, p. 69

OBJECTIVES

ELA ACADEMIC LANGUAGE

Point to the first paragraph on page 70. Have students read aloud 
safe. Then guide 

partners to identify the clues that help them figure out what the 
words mean. Which word describes many plants together? (forests)
Which word in the paragraph means to keep safe? (protect)

Advanced/Advanced High

 STUDENT CHECK-IN
Academic Vocabulary
to share two answers from pages 72 
and 73. 

Multiple-Meaning Words
partners to share their Your Turn 
responses on page 73. 

Have them use the Check-In routine to 
reflect and fill in the bars. 

 CHECK FOR SUCCESS
Rubric Use your online rubric to 
record student progress.

Do students use context clues within 
the sentence to figure out the 
meaning of the words 

Small Group Instruction

FORMATIVE ASSESSMENT

BUILD YOUR WORD LIST
Students might choose 
cultures from page 69. Have them use 
context clues to explore the meanings. 
Then allow students to use dictionaries 
to check their definitions. 

If No:

WEEK 5

English Language Learners
Use the following scaffolds with Use the following scaffolds with Use the following scaffolds with 

Academic Vocabulary
Use the following scaffolds with 

Academic Vocabulary
Use the following scaffolds with Use the following scaffolds with 
support, see the ELL Small Group GuideELL Small Group GuideELL Small Group Guide

Beginning
Help students find the word 

grow protected

Intermediate

(forests)
(protect)

Advanced/Advanced High

(“different” and “forests” for 
“plants”; “protect” for “safe”)

 STUDENT CHECK-IN

 CHECK FOR SUCCESS

  Small Group Instruction

a

a

a

FORMATIVE ASSESSMENT

BUILD YOUR WORD LIST

Reading/Writing Companion, pp. 72–73
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Grades 3–6

Intervention

• Lessons
• Practice Blackline Masters

Vocabulary 
Teacher’s Edition

Intervention

Grades 3–6

Grades 3–6

• Lessons
• Practice Blackline Masters

Phonics/ 
Word Study
Teacher’s Edition

InterventionIntervention

Grades 3–6

• Lessons
• Practice Blackline Masters

 Writing &  
Grammar 

Teacher’s Edition

InterventionIntervention Grades 3–6

• Lessons
• Practice Blackline Masters

Fluency 
Teacher’s Edition

InterventionIntervention

Grades K–2

• Lessons
• Practice Blackline Masters

 Phonemic 
Awareness 
Teacher’s Edition

InterventionIntervention

Grades K–2

Practice Blackline Masters

Grades 3–6

• Lessons
• Practice Blackline Masters

Comprehension Teacher’s Edition

InterventionIntervention

Di�erentiated Instruction Weekly Planner

TIER

2

TIER

2

DIFFERENTIATED INSTRUCTION • SMALL GROUP

Approaching Level
Vocabulary

Display each Visual Vocabulary Card and state the word. Explain how the  and state the word. Explain how the 
photograph illustrates the word. State the example sentence and repeat 
the word.

Point to the word on the card and read the word with students. Ask them 
to repeat the word. Engage students in structured partner-talk about the 
image as prompted on the back of the vocabulary card.

Display each visual in random order, hiding the word. Have students match 
the definitions and context sentences of the words to the visuals displayed.

I Do

We Do

You Do

REVIEW ACADEMIC VOCABULARY

Use High-Frequency Word Cards 21–40. Display one word at a time, 
following the routine:

Display the word. Read the word. Then spell the word.

Ask students to state the word and spell the word with you. Model using the 
word in a sentence and have students repeat after you.

Display the word. Ask students to say the word and then spell it. When 
completed, quickly flip through the word card set as students choral-read 
the words. Provide opportunities for students to use the words in speaking 
and writing. For example, provide sentence starters such as I do my 
homework before ____. Ask students to write each word in their reader’s 
notebook. 

I Do

We Do

You Do

REVIEW HIGH-FREQUENCY WORDS

You may wish to review high-frequency words with ELL students 
using the lesson above.

MU
LTIMODAL

OBJECTIVES
Read grade-level prose and 
poetry orally with accuracy, 
appropriate rate, expression, 
and automaticity on 
successive readings.

OBJECTIVES
Acquire and use accurately 
grade-appropriate general 
academic and domain-
specific words and phrases, 
including those that signal 
precise actions, emotions, or 
states of being (e.g., quizzed, 
whined, stammered) 
and that are basic to 
a particular topic (e.g., 
wildlife, conservation, and 
endangered when discussing 
animal preservation).

T58 UNIT 1 TEXT SET 1

Tier 2 reteaching and sca�olds  
are embedded into the South Carolina 
Wonders Teacher’s Edition.

Di�erentiated Learning Opportunities
For students who seek more challenging 
activities or students who may benefit from Tier 
2 support, di�erentiated learning opportunities 
and sca�olding are provided in small group 
lessons, leveled readers, genre passages, 
comprehension lessons, and center activities.

Within South Carolina Wonders teachers have 
access to separate Tier 2 Intervention Guides 
including Phonemic Awareness (K–2), Phonics, 
Vocabulary, Comprehension, Grammar/
Writing, and Fluency which include intervention 
reteaching minilessons.
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WonderWorks is designed to drive student achievement by connecting the 
core Wonders program with focused reading intervention strategies. Scan 
the QR code to learn more or visit mheonline.com/wonderworks2022

WEEKS 1–2

Pages 12-14 How do people play a role in environmental damage? 
(They build on wetlands and dunes.) How are others working to 
restore the wetlands and dunes? (They plant grasses in wetlands or 
build sand dunes.)

Respond to Reading Revisit the Essential Question and have 
students complete the Text Evidence questions on page 15 after they 
have finished reading.

Write About Reading Have students work with a 
partner to write about the similarities and differences 

between landslides and hurricanes. Make sure students cite three or 
four supporting details from the text.

Fluency: Accuracy
Model Reread page 6. Model reading page 6 with accuracy, being 
sure to pronounce every word clearly and correctly. Next, read the 
passage aloud and have students read along with you.

Apply Have partners do repeated rereadings of the passage.

Paired Read “Students Save Wetlands”

   Make Connections: 
Write About It

Before reading, ask students to note 
that the genre of this story is expository 
text, which means it explains about a 
topic. Have students discuss the Essential 
Question. After reading, ask students to 
use the information from both texts to 
explain why it is important to keep the 
wetlands intact.

Build Knowledge
Talk About the Text Have partners discuss how people respond to 
natural disasters.

Write About the Text Have students add their ideas to the Build 
Knowledge pages of their reader’s notebooks. 

Leveled Reader

FOCUS ON SCIENCE
Students can extend their knowledge of how to 
prepare for natural disasters by completing the 
activity on page 20.

LITERATURE CIRCLES
Ask students to conduct a literature circle using 
the Thinkmark questions to guide the discussion. 
You may wish to have a whole-class discussion on 
information learned about why it’s important to 
help maintain the wetlands.

GIFTED AND TALENTED
Synthesize In Changing Landscapes, students learn Changing Landscapes, students learn Changing Landscapes
about natural disasters and erosion. Challenge 
students to research ways to reduce the impact 
of such natural disasters on communities and the 
surrounding landscapes. Have each student write 
a short paragraph telling how he or she could help 
reduce the damage of natural disasters.

   
   

SC
IENCE

BEYOND LEVEL T69

Gifted and Talented feature boxes 
highlight ways to synthesize 
knowledge and extend learning.

Wonders Adaptive Learning
Wonders Adaptive Learning provides an 
individualized pathway for student foundational 
skills instruction and practice.
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Writing
Communicate E�ectively  
Through Writing

 ■ Analyze mentor texts and  
student models.

 ■ Understand purpose and  
audience.

 ■ Plan writing, using sources  
as needed.

 ■ Conference with peers  
and teachers. 

 ■ Evaluate work against a rubric.

 ■ Improve writing continuously.

 ■ Share your writing.

Reading
Build Knowledge 
Through a Text Set

 ■ Investigate an  
Essential Question. 

 ■ Read a variety of texts. 

 ■ Closely read texts for  
deeper meaning.

 ■ Respond to texts using  
text evidence. 

 ■ Conduct research.

 ■ Share your knowledge.

 ■ Inspire action. 

If They Read About It,  
They Write About It
Extend Opportunities for Students  
to Put Their Ideas Into Writing
Reading and writing go hand-in-hand, reinforcing key 
literacy skills. South Carolina Wonders provides you with a 
comprehensive writing solution for all Grades K–5, o�ering 
daily process and on-demand writing opportunities.

South Carolina Wonders presents students with a seamless 
integration between what they are reading and how they write 
about it.
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Ready for Test Day  
and Beyond
The writing in South Carolina 
Wonders prepares your students 
for success with performance tasks 
that are aligned with what students 
will experience on test day when 
they are taking the South Carolina 
state assessments. Multiple 
extended writing opportunities in 
Grades 2–5 provide your students 
with ample practice in writing to 
multiple sources and mastering the 
constructed response model they 
will encounter on high-stakes tests.

Online Writer’s 
Notebook
To prepare students for college 
and career in the 21st century, 
students are o�ered blended 
learning options for writing 
instruction and independent 
practice. They can use digital 
writing and markup tools to work 
through each step of the writing 
process, access point-of-use 
resources, and receive feedback 
from their teachers along the way.

My 
Goal

Respond to Reading
Talk about the prompt below. Use your notes and evidence 
from the text to support your answer.COLLABORATE

SHARED READReread

How do Mama and Papa help Kiku feel proud of who she is?

 

 

 

 

 

 

 

 

 

 

 

Quick Tip

Use these sentence 
starters to talk about 
the prompt.

One thing Mama and 
Papa do is . . .

Kiku feels proud 
because . . .

As you write your 
response, be sure 
to check that you 
have capitalized the 
names of people and 
the places they live. 
Remember to write 
complete sentences. 

Grammar Connections

I can use text  
evidence to respond to  
narrative nonfiction.

1 2 3 4CHECK IN

24 Unit 1 • Text Set 1

Olfactory 
Bulb

SOURCE  

3 EXPOSITORY ESSAY

FIND TEXT EVIDENCE
Paragraphs 11–12

Read the highlighted central 
idea in paragraph 11. 

Underline text evidence in 
paragraph 12 that supports the 
central idea. 

Paragraphs 13–14

What is another way dogs help 
people and the environment?

 

 

Diagram

Compare parts of the dog and 
human brain that are colored 
in red. Explain what this tells us 
about a dog’s sense of smell.

 

 

 

11  Dogs are great at smelling things. It’s their super 
power! Some dogs use their super power to help people. 
They are trained to be detection dogs. Now conservation 
groups are training dogs to protect the planet.

12  Conservation detection dogs sniff out invasive 
species. For example, Santa Cruz Island in California 
had an invasive ant species. The ants were chasing 
away important native insects. A conservation group 
removed the invading ants. To make sure the ants were 
completely gone, they brought in Tobias. Tobias is a 
Labrador retriever trained to smell these ants. Tobias 
sniffed the whole island. Finally, every ant was gone.

13  Detection dogs can also find animal species that are 
endangered. In Oregon, detection dogs are helping 
western pond turtles. The turtles are hard to find. Dogs 
are trained to sniff out the nests. Then a conservation 
group will guard the eggs.

14  Dogs have used their 
keen noses to help whales, 
rhinos, and other animals. 
Their reward? A treat! A 
small price for protecting 
planet Earth.

The olfactory bulb is where smells 
are analyzed in the brain.

 
   A Dog’s
Super 
   Power

Take Notes Summarize 
the central idea. Give 

details that support that idea.

 Unit 4 • Expository Writing 211

because . . .

As you write your 
response, be sure 

Grammar Connections

SOURCE  

Diagram

super
Some dogs use their super power to help people.

conservation
planet.

invasive
California
chasing

conservation group
ants were

Tobias is a
ants. Tobias

was gone.

species that

owerowerowerower

Olfactory 
Bulb

SOURCE  

3 EXPOSITORY ESSAY

FIND TEXT EVIDENCE
Paragraphs 11–12

Read the highlighted central 
idea in paragraph 11. 

Underline text evidence in 
paragraph 12 that supports the 
central idea. 

Paragraphs 13–14

What is another way dogs help 
people and the environment?

 

 

Diagram

Compare parts of the dog and 
human brain that are colored 
in red. Explain what this tells us 
about a dog’s sense of smell.

 

 

 

11  Dogs are great at smelling things. It’s their super 
power! Some dogs use their super power to help people. 
They are trained to be detection dogs. Now conservation 
groups are training dogs to protect the planet.

12  Conservation detection dogs sniff out invasive 
species. For example, Santa Cruz Island in California 
had an invasive ant species. The ants were chasing 
away important native insects. A conservation group 
removed the invading ants. To make sure the ants were 
completely gone, they brought in Tobias. Tobias is a 
Labrador retriever trained to smell these ants. Tobias 
sniffed the whole island. Finally, every ant was gone.

13  Detection dogs can also find animal species that are 
endangered. In Oregon, detection dogs are helping 
western pond turtles. The turtles are hard to find. Dogs 
are trained to sniff out the nests. Then a conservation 
group will guard the eggs.

14  Dogs have used their 
keen noses to help whales, 
rhinos, and other animals. 
Their reward? A treat! A 
small price for protecting 
planet Earth.

The olfactory bulb is where smells 
are analyzed in the brain.

 
   A Dog’s
Super 
   Power

Take Notes Summarize 
the central idea. Give 

details that support that idea.
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Build Knowledge  
Through Complex 
Authentic Literature
Reinforce and Sca�old Learning
Incorporate quality authentic literature directly into your 
instruction with South Carolina Wonders. Provide students 
with opportunities to engage with thought-provoking and 
informative texts that invite them to expand the world through 
literacy and become civic-minded members of their community. 

My 
Goal

SHARED READ

TAKE NOTES
As you read, make note 
of interesting words and 
important events.

 

 

 

 

  

  

  

  

  

  

 

How do people from different 
cultures contribute to a 
community?

Read how one family helps 
their community grow.

Essential Question Our new home  in Portland

Room
to Grow

I can read  
and understand 
narrative nonfiction.
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FIND TEXT EVIDENCE

Paragraphs 1–2

Ask and Answer Questions
Why do Mama and Papa grow 
an indoor garden? Circle text 
evidence to answer. 

Paragraph 3

Chronology
Underline what happens after 
Kiku meets Jill. What happens 
the next day?

 

 

 

Maps
Look at the map. Draw a box 
around where Kiku lives. 

Spring in the City
My name is Kiku Sato. Last spring, my family  

and I moved from the country to the big city. 

Our new home in Portland had no yard. There wasn’t 
even a tiny plot of land. So Mama made an indoor garden. 
First she and Papa planted seeds in pots. Then they hung 
them from hooks. Next they crammed plants onto shelves. 
Green vines tumbled over desks. Soon our house had 
plants everywhere.

At first, I was scared to start school. I was afraid no one 
would be my friend. But I soon met a classmate. Jill 
Hernandez and I were practicing reading aloud one day. 
She helped me say her last name, and I helped her 
pronounce mine. The next day we were best friends. Jill 
spent lots of time at my house.

Author's Craft
Reread the first paragraph. 
How do you know who is telling 
the story? 

A map of Oregon

Read

Reread

NARRATIVE NONFICTION
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Approaching Level Model note-taking techniques and finding 
interesting words. Complete all Read prompts with the group.

On Level Have partners complete the Read prompts 
independently.

Beyond Level Have partners discuss answers to the Read 
prompts. Analyze how the map supports the prompts.

English Language Learners Preteach the vocabulary. Have 
Beginning and Early-Intermediate ELLs listen to the selection 
summary, available in multiple languages, and use the 
Scaffolded Shared Read. See the ELL Small Group Guide.

DIFFERENTIATED READING 

“Room to Grow”
Lexile 490L

We can read and understand narrative nonfiction.

LEARNING GOALS

Reading/Writing Companion, pp. 12–13

 DOK 1–2

• Identify important ideas and details.

• Take notes and summarize. 

• Use  prompts as needed.

 DOK 2–3

• Analyze the text, craft, and structure.

• Use the Reread mini-lessons and prompts.

 DOK 3–4

• Integrate knowledge and ideas. 

• Make text-to-text connections. 

• Use the Integrate lesson.

• Complete the Show Your Knowledge task.

• Inspire action.

Close Reading Routine

Set a Purpose Before students begin, have them think about the 
Essential Question and what they know about different cultures, 
and then set a purpose for reading. Explain that setting a purpose 
for reading helps students stay focused and gain information from 
the text. As students read, they should use the left column of 
page 12 to note their questions, list interesting words they would 
like to learn, and identify key details from the text.

Focus on Read prompts now. For additional support, use the extra 
prompts not included in the Reading/Writing Companion. Use 
Reread prompts during the Craft and Structure lesson on pages 
T22–T23. Consider preteaching vocabulary to some students.

OBJECTIVES
Explain how basic text features contribute to meaning 
in an informational text; identify the text structures of 
description/list and/or cause and effect. ELA.3.AOR.5.2

Use sentence-level context clues (e.g., definitions, 
examples) to determine the meaning of a word or phrase.  
ELA.3.AOR.7.1.a

Ask and answer questions about print and non-print 
sources to narrow or broaden thinking about a topic for 
inquiry. ELA.3.R.1.1

T8 UNIT 1 TEXT SET 118



South Carolina Wonders:

 ■ Invites students to explore 
the world through diverse 
experiences and perspectives 
across cultures, across 
borders, and across time. 

 ■ Provides a 50/50 balance 
between literary and 
informational text to enhance 
content area learning.

 ■ Helps build knowledge and 
exposes students to rich, 
complex texts suitable for 
close reading and features 
literary and informational 
selections by a diverse group 
of award-winning writers.

 ■ Includes both classic 
and contemporary works 
in various genres that 
reflect the full diversity of 
your classroom.

 ■ South Carolina Wonders 
provides student support 
to access and process 
complex text through 
clear, concise close 
reading routines.

My 
Goal

SHARED READ

TAKE NOTES
As you read, make note 
of interesting words and 
important events.

 

 

 

 

  

  

  

  

  

  

 

How do people from different 
cultures contribute to a 
community?

Read how one family helps 
their community grow.

Essential Question Our new home  in Portland

Room
to Grow

I can read  
and understand 
narrative nonfiction.
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FIND TEXT EVIDENCE

Paragraphs 1–2

Ask and Answer Questions
Why do Mama and Papa grow 
an indoor garden? Circle text 
evidence to answer. 

Paragraph 3

Chronology
Underline what happens after 
Kiku meets Jill. What happens 
the next day?

 

 

 

Maps
Look at the map. Draw a box 
around where Kiku lives. 

Spring in the City
My name is Kiku Sato. Last spring, my family  

and I moved from the country to the big city. 

Our new home in Portland had no yard. There wasn’t 
even a tiny plot of land. So Mama made an indoor garden. 
First she and Papa planted seeds in pots. Then they hung 
them from hooks. Next they crammed plants onto shelves. 
Green vines tumbled over desks. Soon our house had 
plants everywhere.

At first, I was scared to start school. I was afraid no one 
would be my friend. But I soon met a classmate. Jill 
Hernandez and I were practicing reading aloud one day. 
She helped me say her last name, and I helped her 
pronounce mine. The next day we were best friends. Jill 
spent lots of time at my house.

Author's Craft
Reread the first paragraph. 
How do you know who is telling 
the story? 

A map of Oregon

Read

Reread

NARRATIVE NONFICTION
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Empower Students by Listening  
to Voice and Honoring Choice
Help students forge their own learning paths by focusing on student agency and social and 
emotional learning (SEL), o�ering choice in reading, writing, and activities, while also enabling 
students to track their progress toward learning goals.

Social and Emotional Learning 
Integrate SEL directly into instruction and resources.

Social Emotional Learning

engage together
Let’s Move: Copy Cat Feelings.
Lead a movement game to identify, name, and express feelings.  

• Hello amazing learners! I feel ecstatic! That means that I feel very

happy. How are you feeling today?
• Today we’re going to explore our feelings. 
• We’ll start by playing a game called “Copy Cat Feelings.” 
• Let’s stand in a circle. 
• I’ll name a feeling, an emotion, and show it with my face and body. 
• Then, you’ll repeat the feeling word and copy my facial expression 

and action. 
• (Begin with basic feeling words: happy, sad, mad, excited, scared.) 

Revealing Emotions  (1:17) SONG

what a  
feeling!

Identifying and 
naming feelings. 

Today’s focus:

family time
You’ll find the “Revealing 

Emotions” video and 

supporting activity in 

this week’s School to 

Home family newsletter. 

T115A UNIT 1
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mindfulness moment 

WEEK 2

A-Z FEELING WORDS

angry, brave, calm, 
disappointed, excited, 
frustrated, generous, 
happy, etc.

explore together
Let’s Watch: “Revealing Emotions” 
Set a purpose for sharing today’s song video.   

• We all feel many di�erent emotions. 
• Listen carefully for words that describe feelings and emotions. 
• Notice the children’s expressions. 

Let’s Share: Big and small feelings. 
Talk about how to act and look using more  

sophisticated feeling words. 

• What did you notice in the video? 
• What are some feeling words we heard? 
• Let’s write them down.
• What might these feelings look like? How might we act? 

connect the learning
Let’s Play: Feelings charades.
Invite children to identify more sophisticated emotions. 

• Let’s play another game. 
• Think of the feeling words we explored today. 
• You will act out a feeling without saying the word. without saying the word. without

• Then the rest of us will name the feeling. Ready? 
• Who would like to begin?
• Sharing feelings help us feel better, and we can help 

others when we know how they feel.they feel.they

• Let’s all give ourselves a hug! 

Balloon Breathing 
Incorporate calming breaths into your daily routine. Inhale 

Deeply: Place your hands on your belly. Slowly breathe in 

through your nose. Feel your belly expand like a balloon. 

Exhale Fully: Now, open your mouth and breath out slowly. 

Feel your “belly balloon” deflate. 

Play the video

SOCIAL EMOTIONAL LEARNING T115BT115BT115B

 ■ Collaboration with Sesame Workshop 
provides an integrated approach to SEL 
skills within the K–1 South Carolina Wonders 
curriculum, with lessons and videos 
featuring familiar friends. 

 ■ Classroom Culture features in the Teacher’s 
Edition highlight opportunities for fostering 
collaboration, community focus, and a love 
of reading.

 ■ Essential Questions promote key social 
emotional learning skills in Grades 2–5 with a 
focus on self-confidence and problem solving.

 ■ The six habits of learning were designed 
to encourage curiosity and critical thinking, 
teach students how to learn, and build 
confidence in themselves. 
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Help Students Take Ownership of Their Learning
South Carolina Wonders encourages student agency directly within daily instruction.

27 • Reading Workshop • Anchor Chart

Realistic Fiction
Realistic fiction is a made-up story with characters,  
setting, and events that could happen in real life. 

It can use dialogue to tell how characters think and feel.

Pam saw Jim at the park.

"Hi, Jim," said Pam. "Let's play soccer."

"We only have 10 seconds left," said Jim.

"Hurry, kick the ball to me," called Pam.

My  
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 Activity 3 

Add to a Story
 Activity 2 

Read Dialogue
 Activity 1 

Make a Chart

Can you tell the features of realistic fiction? 
Write the number in your reader's notebook. 

I can tell the 
features of realistic 
fiction.

Realistic Fiction
Choose a realistic fiction story to read or reread.  
Then choose an activity.

• Make a chart. At the 
top write, Who could 
be real? and What 
could really happen?

• Write a character’s 
name on the left. Write 
what the character 
does that could really 
happen on the right. 

• Add another character.

• Take turns 
retelling those 

parts of the story.

• Read a story that 
has dialogue.

Choose a character 
who speaks. Read the 
part of your character.

• Talk about what you 
learned about the 
characters through  
the dialogue.

• Tell how the dialogue 
lets you know this is  
a realistic fiction story.

• Think about an event 
that can be added 
to a realistic fiction 
story you read. Write 
the new event in your 
reader’s notebook.

• Share the event 
with a partner. 

Challenge

I added a trip 
to the store.

That could 
happen in 
real life.
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 Activity 2

Read Dialogue

I can tell the 
features of realistic 

Choose a realistic fiction story to read or reread. 

Read a story that 
has dialogue.

Choose a character 
who speaks. Read the 
part of your character.

Talk about what you 
learned about the 
characters through 
the dialogue.

Tell how the dialogue 
lets you know this is 
a realistic fiction story.

features of realistic 
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 Activity 3 

Add to a Story
 Activity 2 

Read Dialogue
 Activity 1 

Make a Chart

Can you tell the features of realistic fiction? 
Write the number in your reader's notebook. 

I can tell the 
features of realistic 
fiction.

Realistic Fiction
Choose a realistic fiction story to read or reread.  
Then choose an activity.

• Make a chart. At the 
top write, Who could 
be real? and What 
could really happen?

• Write a character’s 
name on the left. Write 
what the character 
does that could really 
happen on the right. 

• Add another character.

• Take turns 
retelling those 

parts of the story.

• Read a story that 
has dialogue.

Choose a character 
who speaks. Read the 
part of your character.

• Talk about what you 
learned about the 
characters through  
the dialogue.

• Tell how the dialogue 
lets you know this is  
a realistic fiction story.

• Think about an event 
that can be added 
to a realistic fiction 
story you read. Write 
the new event in your 
reader’s notebook.

• Share the event 
with a partner. 

Challenge

I added a trip 
to the store.

That could 
happen in 
real life.

 ■ Center Activity Cards give 
students a choice of various 
multimodal activities designed 
to achieve the same learning 
goals and foster self-expression.

 ■ Students set personal goals, 
and choose the skills and 
strategies they want to employ 
to reach them—thinking about  
what works best, which helps 
them choose what’s next.

 ■ Daily check-ins encourage  
self-monitoring towards  
learning goals.

 ■ StudySync® Blasts ask students 
in Grades 2–5 to respond to 
thought-provoking questions, 
enhancing their reading,  
writing, and research skills 
through a digital platform.

 ■ The Wonders Guides, a team 
of age-appropriate, diverse, 
and student-friendly characters, 
provide students reassurance  
of their progress towards 
mastery within lessons. MY GOALS

1 2 3 4

I know how wewew learn about EaEaE rth and its 
neighbors.

1 2 3 4

I can use text evidence to respond to 
expository text.

1 2 3 4

I can read and underststs and expository text.

What I Know Now

Key
1 = I do not understand.

2 = I understand but need

more practice.

3 = I understand.

4 = I understand and can 

teach someone.

YoYoY u will come back to the next page later.

10 Unit 3 • Text Set 1

I

Write the number in your reader's notebook. 

MY GOALS Think about what you already 
know. Fill in the bars. This will 
be a good start.

1 2 3 4

I know how we learn about Earth and its 
neighbors.

1 2 3 4

I can use text evidence to respond to 
expository text.

1 2 3 4

I can read and understand expository text.

What I Know Now

Key
1 = I do not understand.

2 = I understand but need 

more practice.

3 = I understand.

4 = I understand and can 

teach someone.

You will come back to the next page later.
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Every Teacher Can Be  
Ready From Day One
With On-Demand, Point-of-Use Support,  
Assistance is at Your Fingertips to Get  
the Most Out of South Carolina Wonders 
The Wonders Basics module provides extensive guidance to help you e�ectively  
and easily implement South Carolina Wonders. This module includes an introduction to the 
curriculum, the instructional path, an overview of resources, and guidance for administering 
placement and diagnostic assessments. 

Additional professional learning support is provided via: 

 ■ A small-group management support module with model classroom videos.

 ■ Author videos for ELL and SEL topics.

 ■ Model classroom videos on key instructional topics.

 ■ Video-based ready-to-teach modules, designed to support district coaches and  
facilitators as they deliver on-site or remote South Carolina Wonders support sessions. 
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Our Shared Commitment  
to Student Success
Joining You to Empower  
Great Teaching and Learning
Wonders is currently used by thousands of satisfied teachers and 
millions of students across the United States. Wonders presents 
numerous compelling indicators of student academic advancement, 
including EdReports evaluation in which Wonders ©2023 was 
highly rated across the three gateways: Text Quality and Complexity, 
Building Knowledge, and Usability.

Grade K Grade 1 Grade 2

GATEWAY 1:  
Text Quality

55/58 55/58 53/58

GATEWAY 2:  
Building Knowledge

30/32 30/32 30/32

GATEWAY 3:  
Usability

23/25 23/25 23/25

GATEWAY 1:  
Text Quality & Complexity

40/42 38/42 40/42

GATEWAY 2:  
Building Knowledge

32/32 30/32 30/32

GATEWAY 3:  
Usability

23/25 23/25 23/25

ELA K–2: MEETS EXPECTATIONS

ELA 3–5: MEETS EXPECTATIONS

Grade 3 Grade 4 Grade 5
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Expand Their World Through Literacy

Learning Happens Wherever You Are
Every print resource is also available online as part of your 
South Carolina Wonders subscription. You and your students 
also have access to multimedia and digital tools that enable 
e�ective blended teaching and learning—whether you are in 
school, at home, or anywhere in between.

For more information or to contact your 
local South Carolina sales representative,  
please visit: mheonline.com/southcarolina

L1.1050393




