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Inspire a Student, Change the World
Empower students to make vital connections between the past and present with a flexible  
curriculum that facilitates choice and remains current with regular content updates. ​Inspire  
students to experience history through multiple lenses and inquiry as they learn to practice  
civil discourse on their way to becoming future-ready citizens.

 PRIMARY SOURCE : POEM 
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Create Dynamic Teaching  
and Learning Experiences
Choose between a variety of learning resources as well as four different lesson types  
to engage your students in thought-provoking and personalized learning opportunities. 

Student Edition Four different 
lesson types organized by 
modules, designed to make  
history relevant and engage  
every student. 

SmartBook® Built for adaptive personalized learning to empower 
students to focus on key concepts and achieve mastery through 
practice and study.  

Living Library™ Ever-expanding library of 
resources updated regularly. 

Inquiry Journal Interactive 
worktext designed around  
new Compelling Questions  
and additional primary and 
secondary sources.

Interactive eBook Designed to match  
the print content with robust digital tools  
to enhance learning.
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TOPIC

  GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.

This painting created in 1898 shows 
British troops attacking the  
American forces at what is  

commonly referred to as the Battle  
of Bunker Hill, although the battle  
was fought on Breed’s Hill. The  

battle occurred early in the  
American Revolution.

INQUIRY ACTIVITY LESSONS
04   Understanding Multiple Perspectives: Taxes, 

Protests, and British Rule   121

09   Understanding Multiple Perspectives: 
Perspectives on the War and Freedom   155

REVIEW AND APPLY LESSON
10  Reviewing The American Revolution  161

INTRODUCTION LESSON
01  Introducing The American Revolution 106

The American 
Revolution 1754–1782

4

LEARN THE EVENTS LESSONS
02   Rivalry in North America  111

03   No Taxation Without Representation  115

05   Declaring Independence  127

06   The War for Independence  139

07   The War Continues 145

08   The American Victory 149
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Introduction Lesson

Inquiry Activity Lessons Review and Apply Lesson

Learn the Events Lessons

Engage students by activating prior 
knowledge about place and time to  
establish a foundation for learning and  
inquiry with clear learning objectives for  
the topic.

Students dig in on key historical concepts, 
ideas, people, and events with an 
emphasis on cause-and-effect relationship, 
explanation, and continuity and change in 
history.​

Using Compelling Questions and inquiry,  
students develop their own questions, 
analyze primary and secondary sources, 
draw conclusions and communicate about 
them, and have opportunity to translate 
what they’ve learned into informed action.​

Students review and apply what they  
have learned about the topic through  
activities such as Making Connections to 
Today, Understanding Multiple Perspectives, 
and Writing and Reasoning Activities.​

Flexibility and customizable options allow you to use all the lessons in a topic or pick and choose 
the ones you’d like for your classroom.
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»  This painting from the 
1800s shows the capture of 
the British spy Major John 
Andre by American militia 
from New York. Andre was 
carrying incriminating 
papers hidden in his boot. 
Both men and women 
served successfully as spies 
during the war.

»  This image shows a portion of a letter 
sent by a member of the Culper spy ring, 
which delivered valuable information to 
General George Washington.

Espionage
Military leaders often seek secret information about an opponent’s movements or battle plans. 
Both sides in the American Revolution employed a variety of espionage, or spying, techniques 
to acquire and share such information.

ESPIONAGE TECHNIQUES AND TOOLS

SPREAD OF  
DISINFORMATION

Deliberate attempt to spread false 
information 

INVISIBLE INK Chemicals to write in invisible ink and 
other chemicals to reveal messages

SECRET CODES Messages written using numbers or 
other letters that corresponded to words 

CONCEALMENT  
DEVICES

Hidden compartments such as cloth-
covered buttons and small lead 
containers that could be swallowed   

CLOTHESLINE 
CODE

Laundry hung in distinct patterns to send 
signals 

  GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools. 107
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The Colonists at War
As Britain’s American colonies grew, disagreements between the colonists and 
their home country developed. When the Americans sought independence from 
the British, the resulting war brought hardships and eventual glory to a new nation.

“ I will not say much in praise 
of the militia, but the list of 
British officers and soldiers 
killed and wounded by 
them . . . proves . . . they are 
not wholly contemptible 
[without skill].” 
 
— letter from British 
General Cornwallis 
speaking of the American 
volunteer soldiers, 1781

»   When the American colonies rebelled, they did not have a professional army. 
American soldiers often lacked adequate food, supplies, and shelter.

Rations for Patriot Soldiers
Daily

• 1 lb. beef (or 3/4 lb. pork or 1 lb. salt fish)
• 1 lb. bread or flour
• 1 quart beer or cider
• small amount of molasses
• milk or butter

Weekly 
• 3 pints peas, beans, or vegetables
• 1/2 pint rice
• 1 pint Indian (corn) meal

“ . I am Sick . . . Poor food—hard 
lodging—Cold Weather—
fatigue—Nasty Cloaths—nasty 
Cookery—Vomit half my time  
. . . I can’t Endure it—Why are 
we sent here to starve and 
Freeze—What sweet Felicities 
have I left at home; A 
charming Wife—pretty 
Children—Good Beds—good 
food—good Cookery—all 
agreeable—all harmonious. 
Here all Confusion—smoke & 
Cold—hunger & filthyness . . .”

 
— Albigence Waldo, 
Continental Army Surgeon of 
the Connecticut Line, 
December 14, 1777

01
Introducing The American Revolution

106   GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.
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Spark Curiosity and Set  
the Course for Learning
Students engage with the topic, activate their prior knowledge, look ahead 
to what they will learn, and begin to consider ​the Compelling Questions.

Engage
	■ Videos, Interactive Maps, Slideshows,  

and Timelines

Enrich
	■ Hands-On Topic Project Worksheets
	■ Active Classroom Activity

Go online or use your Teacher Edition to explore more teaching 
strategies and resources for the Introduction Lesson.

mheonline.com/ss-sample
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Differentiate
	■ Reading Essentials
	■ SmartBook
	■ Spanish Student Edition
	■ Strategies for Differentiation

Assess
	■ Preassessment
	■ Review and Apply

Looking Ahead
In this topic, you will learn how disagreements 
over Britain’s colonial policies led to war and 
eventual independence for the American 
colonies.

What Will You Learn?
In these lessons about the American Revolution, 
you will learn:
• the course and results of the French and 

Indian War.
• the colonial reactions to British economic and 

political policies following the French and 
Indian War.

• the causes of the American Revolution.
• the meaning and significance of the 

Declaration of Independence.
• the major events and battles of the American 

Revolution.
• the roles of significant individuals during the 

American Revolution.
• the provisions of the Treaty of Paris.

?   COMPELLING QUESTIONS IN INQUIRY  
ACTIVITY LESSONS 

• How important is it to have a voice in 
government?

• What hardships do people face in war?

1754 The French and Indian War 
begins

Sequencing Time Was the Declaration of 
Independence approved before or after the 
Battles of Lexington and Concord were fought?

1750

1760 

1780 

1790

1770

KEY EVENTS OF

THE AMERICAN 
REVOLUTION

1763 France cedes Canada to 
Britain in the Treaty of Paris

1765 Parliament  
passes the Stamp Act, 
angering American 
colonists

1770 Five American 
colonists are killed in 
the Boston Massacre

1774 The First 
Continental Congress 
meets in Philadelphia

1775 American colonists and British 
troops exchange gunfire at the 
Battles of Lexington and Concord

1776 The Declaration of 
Independence is approved

1777 The American victory at the 
Battle of Saratoga is a turning point 
in the Revolution

1781 British General Cornwallis is 
forced to surrender at the Battle of 
Yorktown

1783 The Treaty of Paris recognizes 
American independence

110
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Make History Relevant  
for Every Student
Bring the past to life and help make connections to today through  
Guiding Questions, lesson activities, and engaging interactives.

Engage
	■ Maps, Timelines, Charts, and Graphs
	■ Social and Emotional Learning

Enrich
	■ Hands-On Topic Project Worksheets and Rubrics
	■ Biography
	■ Global Connections
	■ Culturally Responsive Connections
	■ Analyzing Supreme Court Cases (US History)

Go online or use your Teacher Edition to explore more teaching 
strategies and resources for the Learn the Events Lessons.

mheonline.com/ss-sample
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However, no one spoke out against British 
rule itself. Most colonists still saw themselves as 
loyal British citizens.

The Intolerable Acts  
When news of the Boston Tea Party reached 
London, King George III realized that Britain was 
losing control of the colonies. He declared, “We 
must either master them or totally leave them to 
themselves.”

In 1774, Parliament responded by passing a 
series of laws called the Coercive Acts. Coercive 
(koh•UHR•sihv) means “to force someone to do 
something.” These laws were meant to punish  
the colonists for resisting British authority. 
Massachusetts, though, received the harshest 
treatment.

One of the Coercive Acts banned town 
meetings in Massachusetts. Another closed 
Boston Harbor until the colonists paid for the 
ruined tea. This stopped most shipments of food 
and other supplies to the colony. Parliament was 
trying to cut Massachusetts off from the other 
colonies. Instead, the Coercive Acts drew the 
colonies together. Other colonies sent food and 
clothing to support Boston.

Following the Coercive Acts, Parliament also 
passed the Quebec Act. This law created a 
government for Canada and extended its territory 

south all the way to the Ohio River. This action 
ignored the colonies’ claims to that region.

The colonists believed all of these new laws 
violated their rights as British citizens. They 
expressed their feelings about the laws by calling 
them the Intolerable Acts. Intolerable means 
“painful and unbearable.”

7 CHECK FOR UNDERSTANDING

Citing Text Evidence What happened to British ships 
carrying cargoes of tea when they arrived in New York 
and Philadelphia? 

LESSON ACTIVITIES

1. Argumentative Writing Write an argument 
against the Patriots’ cause from the 
perspective of a British soldier who was 
involved in the Boston Massacre. Include facts 
about the Boston Massacre and pro-British, 
anti-rebellion opinions in your argument. 

2. Collaborating Work with a partner to prepare 
a speech to convince colonists to resist the 
British. Use the following terms in your 
speech: resolution, boycott, and repeal. 
Present the speech to the class using 
appropriate eye contact, adequate volume, 
and clear pronunciation. As you listen to your 
classmates’ speeches, write down their main 
points. Then give a response explaining why 
you agree or disagree with them. 

British troops had occupied Boston since the fall of 1768. As the 1770s progressed, Bostonians became 
increasingly angry with their presence, as shown in this engraving from the 1800s.  

120
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READING STRATEGY

Analyzing Key Ideas and 
Details Read closely to 
identify British policies that 
affected the colonists. 
Record each policy in a chart 
like this one. Describe what 
the colonists thought of each 
policy. Write down evidence 
that shows their opinion.

New Policies and Taxes in America
GUIDING QUESTION

Why did the British government establish new policies?
After their victory in the French and Indian War, the British controlled  
a large portion of North America. Now they had to protect all of  
this territory. To meet this challenge, King George III issued the 
Proclamation of 1763. This order prohibited, or barred, colonists from 
living west of the Appalachian Mountains on Native American land.

For the British, the proclamation offered several advantages. It helped 
keep peace between Native Americans and settlers. It also kept colonists 
near the Atlantic Coast, where British authority was stronger. Finally, it 
allowed Britain to control westward expansion and the fur trade in the 
region. The king sent 10,000 troops to the colonies to enforce the 
Proclamation of 1763 and keep the peace with Native Americans.

No Taxation Without Representation 

prohibit to prevent or forbid

British policy Colonists’ View

The Proclamation of 1763
King George issued the Proclamation of 1763 in the aftermath of the 
French and Indian War.

GEOGRAPHY CONNECTION

1. Exploring Regions What natural border did the Proclamation Line of 
1763 follow? 

2. Exploring Culture Describe the lands that lay to the west of the 
Proclamation line. Do you think the provisions of the Proclamation 
would satisfy either the colonists or the Native Americans? Explain.

A
P

P
A

L

A
C

H
I

A
N

   M
O

U

N
T

A
I

N
S

Ohio R.

M
is

si
ss

ip
pi

 R
.

M
ississippi R.

L. Erie

Lake H
uron

La
ke

 M
ic

hi
ga

n

Lake Superior

Gulf of Mexico

L. Ontario

40°N

30°N

90°W 80°W 70°W 60°W

Florida

Indian
Reserve

Spanish
Louisiana

Hudson’s Bay Company

ATLANTIC
OCEAN

0 400 kilometers

400 miles0

Albers Equal-Area Conic projection

N

S

EW

Original 13 Colonies
Other British Territory
Spanish Territory
Proclamation Line of 1763

McGraw-Hill
National Social Studies

Map Title: The Proclamation of 1763
File Name: MS_USH_SE_T04_L03_001M_A
Map Size: 41p9 x 29p3

4th Proof: 19-Feb-2021

115The American Revolution  GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.

The Intolerable Acts  

7 CHECK FOR UNDERSTANDING

LESSON ACTIVITIES

READING STRATEGY
New Policies and Taxes in America
GUIDING QUESTION

Why did the British government establish new policies?

No Taxation Without Representation 

GEOGRAPHY CONNECTION

The American Revolution GO ONLINE   

Differentiate
	■ Reading and Writing Essentials
	■ Guided Reading Activity
	■ History & Economics Activity
	■ History & Civics Activity
	■ History & Geography Activity

Assess
	■ Check for Understanding
	■ Lesson Activities
	■ Review and Apply Activity
	■ Self-Check Quiz
	■ Lesson Quiz 7



Explore History Through the  
Lens of Those Who Lived It
With a focus on primary and secondary sources, students will gather evidence, draw conclusions, 
communicate understanding, and take informed action.​ There are up to three Inquiry Activity  
Lessons in every topic covering a wide range of voices and perspectives, provided by excerpts  
from interviews, magazine articles, poems, song lyrics, photographs, and much more. 

Engage
	■ Compelling Question
	■ Interactive Images

Enrich
	■ Making Connections to Today
	■ Culturally Responsive Connections
	■ Social and Emotional Learning
	■ Additional Digital Source (Online Only)
	■ Culturally Responsive Connections

Go online or use your Teacher Edition to explore more teaching 
strategies and resources for the Inquiry Activity Lessons.

mheonline.com/ss-sample
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BA
An African American Joins  
the British Side
Many African Americans who had been 
forcibly enslaved by the American colonists 
believed that they might obtain freedom 
from the British by becoming Loyalists 
during the war. British officials in the 
colonies promised freedom to enslaved 
African Americans who joined the British 
army. One African American who joined the 
British was Boston King, who wrote a 
memoir of his military service. 

PRIMARY SOURCE: MEMOIR

“ To escape [my owner’s] cruelty, I 
determined to go Charles-Town, and 
throw myself into the hands of the 
English. They received me readily, 
and I began to feel the happiness of 
liberty, of which I knew nothing 
before, altho’ I was much grieved at 
first, to be obliged to leave my friends, 
and reside among strangers. In this 
situation I was seized with the small-
pox, and suffered great hardships; for 
all the Blacks affected with that 
disease, were ordered to be carried a 
mile from the camp, lest the soldiers 
should be infected, and disabled from 
marching. This was a grievous 
circumstance to me and many others. 
We lay sometimes a whole day 
without any thing to eat or drink. . . .”
— Boston King, from Memoirs of the Life of 

Boston King, A Black Preacher, originally 
presented in The Methodist Magazine, 1798

grievous serious

EXAMINE THE SOURCE

1. Explaining Why does King join the side of 
the British?

2. Identifying Cause and Effect What reason 
does King give to explain why African 
American soldiers were taken away from the 
British army camp? What was one effect of 
their being removed?

A Patriot Soldier’s 
Experiences
Joseph Plumb Martin joined the Connecticut 
state militia when he was only 15 years old. 
He went on to serve in the Continental Army 
under George Washington. When he was  
70 years old, he published the diary he kept 
during his seven years of military service.

PRIMARY SOURCE: DIARY

“ After the army had collected again 
and recovered from their panic, we 
were kept marching and counter-
marching, starving and freezing,—
nothing else happening, although 
that was enough, until we encamped 
at a place called the White Marsh, 
about twelve miles to the northward 
of Philadelphia; while we lay here 
there was a spell of soft still weather, 
there not being wind enough for 
several days to dispel the smoke 
caused by the fires in camp. My eyes 
were so affected by it that I was not 
able to open them for hours 
together; the ground, which was soft 
and loamy, was converted into 
mortar, and so dirty was it, that any 
hogsty was preferable to our tents 
to sleep in; and to cap the climax of 
our misery, we had nothing to eat, 
nor scarcely any thing to wear.”
— Joseph Plumb Martin, from A Narrative of 

Some of the Adventures, Dangers and 
Sufferings of a Revolutionary Soldier, 
Interspersed with Anecdotes of Incidents that 
Occurred Within His Own Observations, 1830

loamy made of loam, a soil made of sand and clay
mortar a mixture of sand, cement, and water 
that is used to make bricks
hogsty a pen where pigs are kept

EXAMINE THE SOURCE

1. Identifying What hardships does Martin 
describe?

2. Speculating How might Martin’s 
experiences have impacted his commitment 
to the revolutionary cause?
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British Prison Ships
Patriot soldiers who were captured by the British were often taken aboard British 
prison ships anchored in nearby harbors. Conditions on such ships were often harsh. 
Philip Freneau spent six weeks on two British prisoner ships, the Iris and the 
Scorpion, in 1780. When he was released, he returned to New Jersey and wrote a 
poem about his experiences. The excerpt below is from a margin note that 
accompanied the poem.

PRIMARY SOURCE: NARRATIVE 

“ At sundown we were ordered down between the decks to the number of 
nearly three hundred of us. The best lodging I could procure this night was 
on a chest, almost suffocated with the heat and stench. I expected to die 
before morning, but human nature can bear more than one would at first 
suppose. The want of bedding and the loss of all my clothes rendered me 
wretched indeed; besides the uncertainty of being exchanged, for who 
could assure me that I should not lie six or eight months in this horrid 
prison?”
— Philip Freneau, from Some Account of the Capture of the Ship Aurora, 1780

procure to acquire or obtain
wretched miserable
exchanged released

»  Thousands of Patriot prisoners endured starvation, disease, and overcrowding 
on British prison ships.

EXAMINE THE SOURCE

1. Identifying What harsh conditions does Freneau describe?
2. Making Connections Does the illustration of the British prison ship support Freneau’s 

writing? Explain.

The American Revolution 157

PH
OT

O:
 S

cie
nc

e 
Hi

sto
ry

 Im
ag

es
/A

lam
y S

to
ck

 P
ho

to
; T

EX
T: 

Fr
en

ea
u,

 P
hi

lip
. S

om
e 

Ac
co

un
t o

f t
he

 C
ap

tu
re

 o
f t

he
 S

hi
p 

“A
ur

or
a.”

 N
ew

 Yo
rk

: M
.F.

 M
an

sfi
el

d 
an

d 
A.

 W
es

se
ls,

 18
99

.

E
Women on the Home Front 
The following poem describes a woman’s 
experiences at home during the war. Written 
by Molly Gutridge of Massachusetts, its full 
title is: “A New Touch on the Times: Well 
Adapted to the Disturbing Situation of Every 
Seaport Town.” 

PRIMARY SOURCE: POEM

“ Our best beloved they are gone,  
We cannot tell they’ll e’er return, 
For they are gone the ocean wide,  
Which for us now they must provide. . . . 

We can’t get fire nor yet food,  
Takes 20 weight of sugar for two foot 
of wood,  
We cannot get bread nor yet meat,  
We see the world is naught but  
cheat. . . .

Our lives they all are tired here,  
We see all things so cruel dear,  
Nothing now a-days to be got,  
To put in kettle nor in pot. . . .

To get a fish a-days to fry,  
We can’t get fat were we to die,  
Were we to try all thro’ the town,  
The world is now turn’d upside  
down. . . .”
— Molly Gutridge, from “A New Touch on the 

Times,” 1779

EXAMINE THE SOURCE

1. Identifying What is the main hardship 
Gutridge describes? What specifics does she 
mention about that hardship?

2. Interpreting How were women’s lives  
“turn’d upside down”?

3. Inferring Do you think Gutridge was a  
Patriot or a Loyalist? Explain your answer.

“Offering of the Ladies”
Patriot women, such as Esther 
De Berdt Reed, the wife of 
the governor of 
Pennsylvania, often 
raised money for the 
war effort. Reed 
published this handbill 
to promote and explain 
the women’s campaign.

PRIMARY SOURCE: HANDBILL

“ This is the offering of the Ladies. The 
time is arrived to display the same 
sentiments which animated us at the 
beginning of the revolution when we 
renounced the use of teas, however 
agreeable to our taste, . . . when our 
republican and laborious hands spun 
the flax, prepared the linen intended 
for the use of our soldiers, when 
exiles and fugitives we supported 
with courage. . . .  [L]et us be engaged 
to offer the homage of our gratitude 
at the altar of military valor, and  
you, our brave deliverers, while 
mercenary slaves combat to cause 
you to share with them the irons with 
which they are loaded, receive with a 
free hand our offering, the purest 
which can be presented to your 
virtue, BY AN AMERICAN WOMAN.”
— Esther De Berdt Reed, from “The Sentiments 

of an American Woman,” 1780

sentiment a thought 
or feeling
renounce to give up

laborious hard-working
homage respect
mercenary greedy

EXAMINE THE SOURCE

1. Making Connections To what earlier 
sacrifices in the war does Reed refer? Why 
does she bring up those actions?

2. Interpreting What language does Reed use 
when mentioning Patriot and British soldiers? 
Why might she use such language in her 
writing?

D
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“To go—or not to go”: A Loyalist 
on Leaving Home
Many Loyalists faced a hard choice: stay in 
America and face harassment, or move 
elsewhere, such as Nova Scotia, Canada. 
This poem was modeled after a famous 
speech in the play Hamlet by Shakespeare.

PRIMARY SOURCE: POEM

“ To go—or not to go?” that is the question! 
Whether ’tis best to trust the inclement 
sky, 
That scowls indignant o’er the dreary Bay  
Of Fundy and Cape Sable’s rock and 
shoals,  
And seek our new domains in Scotia’s 
wilds,  
Barren and bare;—or stay among the 
Rebels!  
And by our stay, rouse up their keenest 
rage,  
That, bursting o’er our now defenseless 
heads,  
Will crush us for the countless wrongs 
we’ve done them?  
Hard choice; Stay, let me think, T’explore 
our way  
Through raging seas, to Scotia’s rocky 
coast.”
— from “To go—or not to go—is that the 

question?”, published in the New York Morning 
Post, November 7, 1783

inclement stormy
Bay of Fundy and Cape Sable the Bay of 
Fundy and Cape Sable Island are off the coast  
of Nova Scotia, on the east coast of Canada
shoal a shallow, sandy part of a large body of 
water
domain a home

EXAMINE THE SOURCE

1. Identifying According to the poem, what do 
the Loyalists fear? What specific language 
makes this clear? 

2. Analyzing Points of View Does the writer of 
the poem seem to want to go to Canada? 
Why or why not?

F
Loyalists Attacked by a Mob
Following the American victory at Yorktown 
in 1781, many Patriots in Philadelphia placed 
candles in their windows in celebration. In 
this excerpt, the 24-year-old daughter of a 
Loyalist, Anna Rawle, describes the situation 
at her home, which did not display candles 
in the windows.

PRIMARY SOURCE: DIARY

“ A mob surrounded [our house], 
broke the shutters and the glass of 
the windows, and were coming in, 
none but forlorn women here. We 
for a time listened for their attacks in 
fear and trembling till, finding them 
grow more loud and violent, not 
knowing what to do, we ran into the 
yard. . . . We had not been there 
many minutes before we were drove 
back by the sight of two men 
climbing the fence. We thought the 
mob were coming in thro’ there, but 
it proved to be [friends] . . . , who 
called to us not to be frightened, and 
fixed lights up at the windows, which 
pacified the mob, and after three 
huzzas they moved off. . . . In short it 
was the most alarming scene I ever 
remember.”
— Anna Rawle, from “A Loyalist’s Account of 

Certain Occurrences in Philadelphia after 
Cornwallis’s Surrender at Yorktown,” 1781

forlorn abandoned; left behind
huzza a cheer, as in “hooray!”

EXAMINE THE SOURCE

1. Identifying What happened to Rawle and 
the other women on the night after 
Cornwallis’s surrender? 

2. Analyzing Points of View How did Rawle 
feel during her experience? What language 
does she use to describe her feelings?

3. Analyzing What does the excerpt reveal 
about the treatment of Loyalists during the 
war?
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Freedom for the  
New Country
Phillis Wheatley was an 
enslaved African who 
worked as a “domestic,” 
or maid, for the Wheatley 
family of Boston. After 
recognizing Wheatley’s 
intelligence, the Wheatley 
family taught her to read 
and write, and she became 
well-known for her poetry. 

PRIMARY SOURCE: POEM

“ . . . As from the East th’ illustrious king 
of day, 
With rising radiance drives the shades 
away, 
So freedom comes array’d with 
charms divine, 
And in her train commerce and plenty 
shine. …  
And great Germania’s ample coast 
admires 
The generous spirit that Columbia 
fires. 
Auspicious Heaven shall fill with 
fav’ring gales,  
Where e’er Columbia spreads her 
swelling sails:  
To every realm shall peace her charms 
display,  
And heavenly freedom spread her 
golden ray.”
— from “Liberty and Peace,” 1784

Columbia America
auspicious suggesting future success
gale a strong wind

EXAMINE THE SOURCE

1. Analyzing Does Wheatley celebrate 
America’s freedom? Explain.

2. Analyzing Perspectives How does Wheatley 
view America’s future? Explain your analysis 
using the text.

H Complete Your Inquiry
EVALUATE SOURCES AND USE EVIDENCE

Refer back to the Compelling Question and 
the Supporting Questions you developed at 
the beginning of the lesson.
1. Identifying What is one source that 

reveals hardships faced by the Patriots? 
Which source presents hardships 
experienced by Loyalists? Explain  
each choice.

2. Analyzing Perspectives How does  
each writer’s identity impact his or her 
experience in the war and perspective 
about its hardships? Use two examples  
in your answer.

3. Gathering Sources Which sources helped 
you answer the Supporting Questions and 
the Compelling Question? Which sources, 
if any, challenged what you thought you 
knew when you first created your 
Supporting Questions? What information 
do you still need in order to answer your 
questions? What other viewpoints would 
you like to investigate? Where would you 
find that information?

4. Evaluating Sources Identify the sources 
that helped answer your Supporting 
Questions. How reliable is the source? 
How would you verify the reliability of the 
source?

COMMUNICATE CONCLUSIONS

5. Collaborating Work with a partner to write 
an essay about the different kinds of 
hardships experienced during and after 
the Revolutionary War. How do the 
sources help illustrate the different 
perspectives that existed at that time? Use 
the graphic organizer that you created at 
the beginning of the lesson to help you. 
Share your essays with the class.

TAKE INFORMED ACTION

Writing a Poem, Song, or Rap Research 
current global conflicts. Choose a conflict 
and the hardships that local people are 
enduring as a result of the war or 
dispute. Write a poem, song, or rap that 
explains the situation and describes the 
hardships. If you choose, you may issue 
a call to action or offer a potential 
solution in your piece, as well. Perform 
your poem, song, or rap for the rest of 
the class.
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5.

H Your Inquiry Analysis
EVALUATE SOURCES AND USE EVIDENCE

COMMUNICATE CONCLUSIONS

TAKE INFORMED ACTION

Excerpt From a Travel Guidebook 
for African Americans

 PRIMARY SOURCE : GUIDEBOOK 

“

”

EXAMINE THE SOURCE
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Each program 
features nearly 
400 primary and 
secondary sources.

Student-led Take 
Informed Action  
activities include 
podcasts, speeches, 
interviews, letters to 
community leaders,  
and much more.

Differentiate
	■ English Learners Scaffold​
	■ Reading and Writing Essentials​
	■ Special Needs Strategies and Activities
	■ SmartBook​
	■ Spanish Student Edition

Assess
	■ Examine the Source
	■ Take Informed Action​
	■ Lesson Quiz​

9



Empower the Next Generation  
of Informed, Active Citizens
Choose from a variety of activities that allow students to review and apply their learning.​

Engage
	■ Interactive Charts and Graphs

Enrich
	■ Making Connections to Today
	■ Digital Option Activities
	■ Social and Emotional Learning​

Summary

Reviewing The American Revolution 
10

Effect/Cause
• colonial boycotts of 

British goods 

• committees of 
correspondence

• Sons of Liberty and 
Daughters of Liberty 

• the Boston Tea Party 

• First Continental 
Congress

• Fighting between 
American militia and 
British troops at 
Lexington and Concord

• Second Continental 
Congress 

• Common Sense 

• the Declaration of 
Independence

Cause
• the French and  

Indian War and the 
Proclamation of 1763

• writs of assistance

• the Sugar Act

• the Stamp Act 

• the Townshend Acts

• the Boston Massacre

• the Tea Act

• the Intolerable Acts

Effect
• The American 

Revolution

»  Colonists in Boston protest the 
Stamp Act in 1765.

»  General George Washington

161  GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.
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TOPIC ACTIVITIES

Apply What You Have Learned

A Understanding Multiple Perspectives

The Treaty of Paris not only ended the 
Revolutionary War, it changed the map of 
North America by establishing certain 
borders. The newly formed United States 
won control of western lands up to the 
Mississippi River, and Britain kept Canada. 
The treaty contained other terms, including 
the formal recognition of the independence 
of the United States and permission for both 
the British and Americans to navigate the 
Mississippi River.

Geographic ReasoningB
ACTIVITY Researching and Drawing a 

Map Conduct online research about the North 
American boundaries that were set as part of the 
Treaty of Paris in 1783. Draw a map that illustrates 
the boundaries and labels the various British, 
American, and Spanish possessions. Draw the 
treaty’s proclamation line, outline and label the 
original Thirteen Colonies, and indicate areas that 
were in dispute. Display your map for the entire 
class.

aside those animosities which have 
pushed on Britons to shed the blood of 
Britons. . . . A Declaration of Independency 
would infallibly disunite and divide the 
colonists. . . . Torrents of blood will be spilt, 
and thousands reduced to beggary and 
wretchedness.”— Charles Inglis, from The True Interest of 

America Impartially Stated, 1776

ACTIVITY Writing a Comparison Essay  
Read and analyze the words of Charles Inglis to 
understand his perspective on independence. 
Then search online or in other sources to find an 
excerpt by a Patriot who believed the colonists 
should become an independent nation. Write a 
one-page essay in which you compare the two 
perspectives. Be sure to consider each writer’s 
argument and the points each writer makes in 
support of it. Read the excerpt from the Patriot 
and your essay aloud for the class.

Loyalists were colonists 
who did not support 
independence and 
wanted to remain 
under British rule.  
Charles Inglis was 
one such colonist. 
Inglis was born in 
Ireland and was an 
official in the Anglican Church. In the face of 
harassment from Patriots, Inglis, like many 
other Loyalists, moved to Nova Scotia in 
Canada. 

“ I think it no difficult matter to point out 
many advantages which will certainly 
attend our reconciliation and connection 
with Great-Britain. . . . The blood of the 
slain, the weeping voice of nature cries—It 
is time to be reconciled; it is time to lay 
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6.

Go online or use your Teacher Edition to explore more teaching 
strategies and resources for the Review and Apply Lesson.

mheonline.com/ss-sample

10
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	■ SmartBook​
	■ Spanish Student Edition

Assess
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	■ Topic Tests​​
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09 INQUIRY ACTIVITY

Plan Your Inquiry
DEVELOPING QUESTIONS

Think about the different hardships people face 
during and after a war. Then read the Compelling 
Question for this lesson. What questions can you 
ask to help you answer this Compelling Question? 
Create a graphic organizer like the one below. 
Write these Supporting Questions in your graphic 
organizer.

Supporting 
Questions

Source

What this source  
tells me about the 
hardships people  
face in war

Questions the 
source leaves 
unanswered

A

B

C

D

E

F

G

H

ANALYZING SOURCES

Next, examine the primary sources in this lesson. 
Analyze each source by answering the questions 
that follow it. How does each source help you 
answer each Supporting Question you created? 
What questions do you still have? Write these in 
your graphic organizer.
After you analyze the sources, you will:
• use the evidence from the sources
• communicate your conclusions
• take informed action

Multiple Perspectives: Perspectives on the  
War and Freedom
?  COMPELLING QUESTION

What hardships do people face in war? 

Background Information 
The American Revolution affected the people 
living in the colonies in many different ways, 
depending on their beliefs, gender, and race. 
Soldiers, especially those who became prisoners, 
faced extreme hardships. Women on the home 
front endured their own set of challenges. And, 
throughout the conflict, Loyalists in the colonies 
were harassed and faced difficult decisions about 
their futures.

These primary sources reflect various 
perspectives: soldiers, women, African 
Americans, and colonists who remained loyal to 
Britain. What kinds of hardships did these groups 
face during and after the Revolutionary War?

»  Colonial women  
spun their own thread  
and yarn when imported  
British cloth was boycotted.

155  GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.
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Name  Date  Class 

?   COMPELLING QUESTION

What hardships do people face in war?

Lesson 9 | Multiple Perspectives: Perspectives  
on the War and Freedom

TOPIC 4 • THE AMERICAN REVOLUTION

Background Information
The American Revolution affected the people living in the colonies in many different 
ways. How they were affected depended on their beliefs, gender, and race. Soldiers, 
especially those who became prisoners, faced extreme hardships. Women on the 
home front endured their own set of challenges. And, throughout the conflict, Loyalists 
in the colonies were harassed and faced difficult decisions about their futures.
 These primary sources reflect various perspectives: soldiers, women, African 
Americans, and colonists who remained loyal to Britain. What kinds of hardships did 
these groups face during and after the Revolutionary War?

Plan Your Inquiry
Step 1 Think about the different hardships people face during and after a war. Then read the 
Compelling Question for this lesson. Now, what questions can you ask to help you answer 
this Compelling Question? These would be your Supporting Questions to this inquiry. Write 
your Supporting Questions in the graphic organizer below.

The Compelling Question

What hardships do people face in war?

My Supporting Questions

1. 

2. 

3. 

Reading and Writing Essentials

1The American Revolution

This material is provided solely for individual educational use by licensed student users only and may not be further reproduced or distributed.

Co
py

rig
ht

 ©
 M

cG
ra

w
 H

ill

12



Personalize Learning for Every Student
SmartBook delivers personalized, adaptive learning tailored to each student’s individual needs by 
pinpointing knowledge gaps and focusing instruction on the concepts that require additional study. 
Teachers can assign a specific chapter, topic, or concept and access advanced reporting features 
that track individual and class progress with actionable insights to inform in-class instruction.
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Fuel Engagement With a Curriculum  
That Grows Over Time
Experience a platform that puts resources at your fingertips, including new content added  
regularly with the Living Library, By the Way (BTW) current events, and Election Central.

The Living Library 
provides an ever-
expanding library  
of regularly updated 
resources.

BTW provides  
current events  
articles for students 
to engage with  
history as it’s 
happening.

Videos enhance core 
content and bring history 
to life with compelling 
stories, stunning graphics, 
historical photographs, 
and archival footage.

The ReadAnywhere app 
provides access to the 
Student eBook on any 
mobile device.
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Interactive maps include dynamic tools, embedded media, and additional data sources. Select  
from different basemaps, draw, measure between two points, or print a hard copy of the map. 
Interactive Reference Atlas Maps include different basemaps and data sets so that students can 
explore the places they study. 

Digital worksheets provide additional support 
and extend learning with: 

	■ Hands-On Topic Projects.
	■ Reading and Writing Essentials.
	■ Activities in Guided Reading, Reteaching, 

Review and Apply, Video Response,  
History & Geography, History & Civics,  
and History & Economics.
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Plan Your Way
Explore teaching resources that offer flexibility as you choose the lesson type and activities that  
meet your classroom needs. Topics for professional learning videos include educational equity  
and culturally responsive pedagogy, inquiry, and much more.

Use the online Approaching Level Reader to help students who struggle to read the lesson.

For Remediation and Intervention
• Reading and Writing Essentials
• Review and Apply Activity
• Guided Reading Activity

For English Language Learners
• English Learners Scaffold
• Reading and Writing Essentials
• Lesson Quiz

For Students With Special Needs
• Guided Reading Activity
• Differentiate the Activity 

suggestions for Approaching Level

For Enrichment
• History and Civics Activity
• Differentiate the Activity 

suggestions for Beyond Level

DIFFERENTIATION Organize the lesson resources to differentiate your instruction.

KEY:
C  Civics
E  Economics
G  Geography
H  Historical Thinking

R  Reading
SL  Speaking and 

Listening
W  Writing

 BL   Beyond Level
 AL   Approaching Level
 ELL   English Language  

Learners

CUSTOMIZABLE LESSON OPTIONS 
Create your lesson plan by choosing digital learning and Student 
Edition-based activity options for each part of the teaching cycle. 

✓ 45-minute lesson plan example

Knowledge:
• the unification of China under the Sui dynasty
• the restoration of a strong central government and opposition 

to Buddhism by Tang rulers
• economic prosperity and cultural achievements in China under 

the Song dynasty
• how Tang and Song rulers used Confucianism and civil service 

examinations to strengthen government

Skills:
• explain how China rebuilt its empire after years of wars
• provide reasons why Buddhism became popular in Tang China
• identify how Confucian ideas shaped China’s government
• analyze how civil service examinations affected  

Chinese society

LEARNING OBJECTIVES

LESSON 02 • LEARN THE EVENTS PLANNER

The Sui, Tang, and Song Dynasties

Title Skill Pacing Grouping

ENGAGE p. 463

Describing the Origin of the Sui Dynasty R 5 min Whole Class

TEACH pp. 463–468

Evaluating Yangdi’s Rule H 15 min Whole Class

  GO ONLINE  Guided Reading Activity  AL   
Use the worksheet to help students 
develop critical reading skills as they read 
the lesson.

20 min Individual

Interpreting Data on a Map of the  
Tang Dynasty 5 min Whole Class

Making Connections to Today, Analyzing 
Continuity in Chinese Infrastructure 30 min Small Group

  Digital Option: Making a Documentary 45 min Small Group

English Learners Scaffold  
Reading a Text Closely to Pronounce 
Unfamiliar and Foreign Words

30 min Individual

Role Playing the Part of a Chinese Emperor SL 45 min Small Group

Narrative Writing About Chinese History W 20 min Individual

Differentiate the Activity 
Gathering Evidence About Chinese History  BL 

30 min Individual

Using Maps to Analyze Why the Chinese 
Moved Their Capital

G 10 min Whole Class

Special Needs Strategy: Autism Spectrum

Summarizing the Role of Buddhism in  
Tang China

R 25 min Whole Class

Active Classroom Activity 
Readings in Buddhism and Confucianism 45 min Whole Class

✓

✓

Title Skill Pacing Grouping

TEACH continued

Social and Emotional Learning: Relationship 
Skills , Listening to Others 20 min Whole Class

Making Inferences and Finding Context H 10 min Whole Class

Differentiate the Activity 
Understanding Neo-Confucianism  AL 

15 min Small Group

Culturally Responsive Connections 15 min Whole Class

  GO ONLINE  History and Civics Activity 
The Civil Service  AL 

20 min Individual

Making Connections to Today  
Civil Service Examinations 10 min Whole Class

REVIEW p. 468

Explanatory Writing About the Sui, Tang, 
and Song Dynasties

W 25 min Individual

  GO ONLINE  Review and Apply Activity 
Use the worksheet to help students 
summarize lesson content.

20 min Individual

  GO ONLINE  Reading and Writing 
Essentials  AL   ELL  
Use the worksheet to help struggling and 
English learners understand lesson content.

20 min Individual

ASSESS p. 468

  GO ONLINE  Lesson 2 Quiz 
Assign the printed or digital Lesson Quizzes 
to assess student progress.

15 min Individual

Exit Slip Activity 2 min Individual

✓

✓

 457E
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Discover professional development resources at point of use. Contact your sales representative  
to learn more about customizing professional development for your school or district.
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Teach Your Way
Support every student with additional strategies for you to choose from. Look for labels in  
the Teacher Edition such as differentiated instruction, multiple strategies to support social  
and emotional learning, culturally responsive connections, and many more.

Culturally Responsive Connections in the Teacher Edition provide support for creating a  
culturally responsive climate in your classroom​.

06

ANSWERS
7   CHECK FOR UNDERSTANDING

1. The British had the world’s strongest navy, a well-trained army, greater 
wealth, a much larger population, and some local support from Loyalists. 

2. Some colonists valued freedom and liberty above all else and were 
concerned that transferring greater power to the Continental Congress 
might enable a central government to become too powerful and 
controlling, thus endangering personal freedom; they wanted 
decentralized power that would remain with the individual states.

READING SKILLS

Describing the Continental Army Ask students to read closely the 
section titled “The Continental Army.” Draw a web graphic organizer 
on the board and write “Continental Army” in the large center circle. 
Ask volunteers for facts from the text about the Continental Army. As 
students offer facts, write them in their own medium-sized circles or 
in smaller circles that extend off the medium-sized ones. Encourage 
students to identify which kind of circle their fact should be placed 
into. When the web is completed, students can use it to review key 
facts about the Continental Army.  WHOLE CLASS   15 MIN 

ECONOMICS SKILLS

Economic Decision Making About Farming During the Revolutionary 
War Organize students into pairs and ask them to consider the 
perspective of a Patriot farmer who supports the war effort but also 
needs to maintain the family farm and ensure that crops are grown and 
harvested. Have partners discuss with one another whether they, as 
farmers, should join a local militia to fight for a cause they believe in or 
whether they should stay home and focus on raising their crops. 
Encourage students to think of alternative solutions that could 
encompass ways farmers could maintain their yield yet still serve the 
Patriot cause.  SMALL GROUP   15 MIN 

Culturally Responsive Connections
Women Progressing in the Military A woman participating in  
combat in the American Revolution, as Molly Pitcher did, was a rarity 
because technically only men were allowed to serve as soldiers. 
Since the American Revolution, women have served in some capacity 
during all major American conflicts. Women in the different branches 
of the armed services faced restrictions and discrimination from men 
as well as women for challenging the traditional role of women. 
Nonetheless, women persevered in their desire to serve their country. 
Jobs in different career fields in the military gradually opened for 
women over the years. In 1976, women were admitted to the  
service academies, such as the U.S. Air Force Academy and the U.S. 
Military Academy, for the first time. This act of Congress also 
acknowledged women as part of the regular military instead of 
serving in the auxiliary. Women flew combat missions beginning in 
1991. Beginning in January 2016, women could apply to serve in any 
combat or non-combat position. Qualified women, for example, may 
serve in the Special Forces and in reconnaissance roles. Questions  
to Consider: What qualities do you think it takes to overcome 
obstacles? If you were told that you could not do something,  
how would you respond?  WHOLE GROUP   15 MIN 

Background Information
The History of the Draft Today’s military is made up of volunteers, 
but historically the United States used a military draft in many wars, 
including the War of 1812, the Civil War, the two World Wars, the 
Korean War, and the Vietnam War. Anti-draft protests were common 
during the Vietnam War, and in 1973 the draft ended, establishing an 
all-volunteer military. The government could reinstate the draft at any 
time in the case of a national emergency. Today the Selective Service 
System requires young men ages 18–25 to register in case a draft  
is needed.

LESSON 06 141
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The Teacher Edition offers a wide variety of differentiation support, including at point-of-use with 
English language learner scaffolds to make the text accessible to students who are learning  
English at different levels of proficiency.​

Authentically translated Spanish resources are available in print and digital. Digital Spanish resources 
include: Student eBook, Inquiry Journal, assessments, and closed captioning for videos. Printed 
Spanish resources include: Student Edition, Inquiry Journal, and Topic Tests and Lesson Quizzes.

ANSWERS
GEOGRAPHY CONNECTION

1. Beijing and Hangzhou 
2. Students’ answers may vary. Point out that the canal made it easier to 

transport people and goods between the population centers along  
the canal.

LESSON 02 • LEARN THE EVENTS

TEACH (CONTINUED)

  GO ONLINE  Guided Reading Activity 
The Sui, Tang, and Song Dynasties Assign the Guided Reading 
Activity to help students take notes about the lesson content.  
 AL   INDIVIDUAL   20 MIN  

GEOGRAPHY SKILLS

Interpreting Data on a Map Draw students’ attention to the “Tang 
China c. 700 C.E.” map and have them locate and name the two rivers 
labeled on the map. (Huang He, Chang Jiang) Point out that the 
Huang He is also called the Yellow River. Ask: What five major cities 
are shown on the map? (Beijing, Chang’an, Luoyang, Hangzhou, 
Guangzhou) Other than the cities, what other human-made feature 
is indicated? (the Grand Canal) How can you tell that is what it is? 
(The type of line used to show the route of the canal is indicated on 
the map’s key.)  WHOLE CLASS   5 MIN 

Making Connections to Today 
Analyzing Continuity in Chinese Infrastructure Organize students 
into small groups. Assign each group a present-day location along the 
Grand Canal (Beijing, Tianjin, Hebei Province, Shandong Province, 
Jiangsu Province, Zhejiang Province, or Hangzhou). The group should 
research the significance of the canal to that site today and 
collaborate to write an informative paragraph describing the location, 
its local inhabitants, its economy, and ways in which the canal is 
integrated into the life of the region. Afterward, lead a discussion 
about the significance of the Grand Canal today.  SMALL GROUP   30 MIN 

 Digital Option

Making a Documentary Instead of a written paragraph, have 
groups use their findings to create a voice-over for a multimedia 
documentary about the significance of the Grand Canal to their 
assigned location. They should research and present images to 
accompany the narration.  SMALL GROUP   45 MIN 

English Learners Scaffold 
Reading a Text Closely to Pronounce Unfamiliar and Foreign Words

Entering and Emerging
Guide students through the section titled “The Tang.” Have them 
create questions about words they do not know or are unsure how 
to pronounce. (Possible answers: How is “Yangdi” pronounced? 
How is “Chang’an” pronounced? What is the Silk Road? What is a 
caliphate?) Guide them in researching answers to their questions. 
Help them say aloud that pronunciations are provided in the text.

Developing and Expanding
Ask students to think of three or four questions about the 
pronunciation or meaning of words in “The Tang.” Then organize 
students into pairs and have them ask each other (and then 
answer) the questions they came up with. Be sure students switch 
roles so each has a chance to ask and answer questions. 

Bridging and Reaching
Ask students to study “The Tang” and write a paragraph 
summarizing the section. They should then exchange their work 
with a partner and choose from their partners’ work three to five 
English terms and Chinese words to spell phonetically and define.  
 INDIVIDUAL   30 MIN  

464 China in the Middle Ages

ANSWERS
GEOGRAPHY CONNECTION

LESSON 02 • LEARN THE EVENTS

TEACH (CONTINUED)

 GO ONLINE

 AL 

GEOGRAPHY SKILLS

What five major cities 
are shown on the map? 

Other than the cities, what other human-made feature 
is indicated? How can you tell that is what it is? 

Entering and Emerging

Developing and Expanding

Bridging and Reaching
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Student Instructions for the Hands-On Topic Project
The American Revolution, 1754–1782

No Taxation Without Representation
Project Question

● How can boycotting be an effective way to protest for change?

Project Summary
By the mid-1700s, American colonists had become frustrated with British rule. Following the costly French and 
Indian War, Britain increased taxes in the colonies to raise money to pay its war debt. Other policies, such as 
the Proclamation of 1763, which restricted the colonists to the Atlantic Coast, added to the tension colonists 
felt. Colonists wanted to fight these changes, but they had no representatives in the British government who 
could promote their cause. The colonists decided to hold protests to push for reform. One tactic they used was 
to boycott British goods.

When a group launches a boycott, they decide not to buy something or use a service. They encourage others
to refuse to buy a product or service provided by an organization, corporation, or government. One country 
may even boycott another by refusing to trade with them. Consider the impact a boycott can have. Why might 
this form of protest succeed? Why might it fail? How might a boycott bring about lasting change?

Working in a small group, you will review what you have learned about boycotts that led up to the American 
Revolution. Then you will research boycotts that have occurred in the modern era and compare and contrast 
them with the past. Finally, your group will work together to create a poster and write an essay to describe the 
impact of boycotts in history. You will fill in checklists to describe your work throughout the project and then 
complete a reflection at the end.

Final Product(s)
● Poster
● Essay

Step 1: Reviewing and Researching Boycotts from History
To begin, each group member will choose a different law the British government enacted after the French and 
Indian War: the Sugar Act, Stamp Act, or Townshend Acts. Review what you already have learned about the 
law and how colonists reacted to it.

Next, conduct research to learn about a boycott from modern American history. There were a number of 
boycott-related protests during the 1950s, 1960s, and more recent years. Each member of the group will 
research a different modern boycott. For both phases of your research—past and present—use at least three 
sources to gather information. List each source, including the publishing date or the website address. As you 
review the sources, take careful notes.
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DIRECTIONS: Multiple Choice  Indicate the answer choice that best completes the statement or best 
answers the question.

 1. Which of the following was a major cause of the French and Indian War?

A. Colonists along the Atlantic coast wanted to expand settlement northward into Canada.
B. The French did not want British trappers to infringe on the fur trade.
C. The Iroquois Confederacy made a military alliance with the British.
D. Native Americans resented the building of French settlements on native lands.

 2. Why did many American colonists oppose British tax laws?

A. Taxes were already so high that most colonists could not pay them.
B. British tax laws did not apply to Native Americans or French settlers.
C. Britain was the wealthiest nation in Europe and did not need extra revenue.
D. There was no colonial representation in the British Parliament.

 3. After the costly French and Indian War ended in 1763, the British government began to view 
the colonies as a source of 

A. settlers ready to populate the area west of the Appalachians.
B. rebellious leaders ready to throw off British rule.
C. revenue needed to solve Britain’s financial problems. 
D. staunch allies of Britain against the French. 

“The King is openly cursed, and his authority set at defiance. In short, everything is ripe for 
rebellion. The New Englanders by their canting [dishonest talking], whining, insinuating [hinting 
or suggesting, especially dishonestly] tricks have persuaded the rest of the Colonies that the 
[British] Government is going to make absolute slaves of them.”

—excerpt from the diary of Nicholas Cresswell, October 24, 1774 

 4. Nicholas Cresswell was a British citizen who visited America in 1774. The excerpt presents his 
views on the colonists. Based on the excerpt, what opinion does Cresswell have of colonists 
who speak badly about the king? 

A. He thinks these colonists are disloyal.
B. He thinks these colonists are patriotic.
C. He thinks these colonists fear the British military.
D. He thinks these colonists trust the British government. 

 5. What is the significance of “the shot heard round the world,” fired at Lexington in 1775? 

A.  The shot led to the first decisive Patriot victory in the American Revolution, which led to the 
creation of the United States.

B. The shot began a brief conflict in which eight minutemen were killed.
C.  The shot was the first fired in the American Revolution, which led to the creation of the 

United States.
D. The shot began a skirmish that forced British troops to retreat to Boston.

The American Revolution 63
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Assess Your Way
Formative and summative assessments help you track progress and address individual  
student and whole-class needs. Assessment options Include:

	■ Preassessment
	■ Student Edition Lesson Activities
	■ SmartBook Adaptive Learning
	■ Self-Check Lesson Quizzes

	■ Lesson Quizzes 2–7
	■ Topic Tests, Forms A and B
	■ Hands-On Topic Project

Digital assessments offer automatic grading on multiple choice, true/false, matching, and  
fill-in-the-blank questions. Digital test banks allow you to select and write new questions  
to create customized assessment.
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We're Your Partner  
Every Step of the Way
Easily integrate with Schoology®, Canvas, Clever, Google Classroom, and more.  
Device-agnostic technology allows students to learn any way they want.



*Part Number*LE.1041773

Go online to learn more, explore 
resources, and try the digital program.  
mheonline.com/ss-sample

Inspire a Student, Change the World

UNITED STATES

HISTORY
Voices and Perspectives

UNITED STATES

Early Years

HISTORY
Voices and Perspectives

WORLD

Voices and Perspectives

Early Ages

HISTORY
WORLD

Voices and Perspectives
HISTORY


