
GO ONLINE   Explore Professional Learning videos.

HOW TO USE THE UNITED STATES HISTORY PROGRAM

Flexibility and Customizable Options

Learning Objectives
Each Lesson Planner begins with Learning 
Objectives for the knowledge students 
should attain and the skills they will be able 
to apply by the end of the lesson.

Flexible Grouping and Time on Task
Each activity includes a suggestion for how to group 
students and a suggested amount of time it will take 
to complete.

45-minute Lesson Plan Example
All Lesson Planners include a 45-minute 
sample lesson plan. Or if you prefer, make 
your own lesson plan by selecting from the 
many other activity and resource options 
that best suit your classroom’s needs.

Print Teacher Edition

The Teacher Edition offers maximum flexibility for your 
classroom with support for different types of lessons.
• Each Topic begins with an Introduction Lesson and 

concludes with a Review & Apply Lesson.
• There are a series of Learn the Events Lessons and 

Inquiry Activity Lessons in each topic.
• Use all of the lessons in a topic or pick and choose 

the lessons for your classroom.

TOPIC

 GO ONLINE   Explore the Student Edition eBook and find interactive maps, time lines, and tools.

The Civil Rights 
Movement  1954–1978 

Protesters march in support 
of civil rights at the March on 

Washington in 1963.
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REVIEW AND APPLY LESSON

07  Reviewing the Civil Rights Movement  677

INQUIRY ACTIVITY LESSONS

02  Understanding Multiple Perspectives  
About Discrimination and Segregation  647

05  Analyzing Sources: Civil Rights  
Movement Activists  665

LEARN THE EVENTS LESSONS

03  The Civil Rights Movement  Begins 653

04  Challenging Segregation  659

06  The Civil Rights Movement  
Continues  671

INTRODUCTION LESSON

01  Introducing the Civil Rights Movement  642
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DIFFERENTIATION Organize the lesson resources to differentiate your instruction.

For Remediation and Intervention
• Reading and Writing Essentials
• Review & Apply Activity
• Guided Reading Activity

For English Language Learners
• English Learners Scaffold
• Reading and Writing Essentials

For Students With Special Needs
• An audio read in the Student 

Edition eBook
• Guided Reading Activity

For Enrichment
• History & Civics Activity
• Differentiate the Activity 

suggestions for Beyond Level

Use the online Approaching Level Reader to help students who are reading below grade level.

KEY:
 C Civics
 E Economics
 G Geography
 H Historical Thinking

 R Reading
 SL Speaking and 

Listening
 W Writing

 BL  Beyond Level
 AL  Approaching Level
 ELL   English Language  

Learners

CUSTOMIZABLE LESSON OPTIONS 
Create your lesson plan by choosing digital learning and Student 
Edition-based activities for each part of the teaching cycle.

✓ 45-minute lesson plan example

LEARNING OBJECTIVES
Knowledge:
• identify and explain the causes and effects of the Civil Rights 

Act of 1964 and the Voting Rights Act of 1965
• describe the impact of the Birmingham Campaign on both 

public opinion and the Kennedy administration 
• explain the goals and outcomes of the March on Washington in 

1963
• describe the Selma March and its impact on the goals of the 

civil rights movement
• describe the legislative process resulting in the passage of the 

Civil Rights Act of 1964 and the Voting Rights Act of 1965, 
including strategies used to delay the bills and challenge their 
constitutionality

Skills:
• analyze photographs of the civil rights movement to identify 

both strategies of and responses to non-violent activism
• analyze the map to identify the impact of voter registration 

drives and the 1965 Voting Rights Act on voter registration 
among African Americans

LESSON 04 • LEARN THE EVENTS PLANNER

Challenging Segregation
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Title Skill Pacing Grouping

ENGAGE p. 659

Determining Context for Challenging 
Segregation H 10 min Small Group

TEACH pp. 659–664

Culturally Responsive Connections: 
Protests Met with Violence 20 min Whole Class

Special Needs Activity: Processing Speed 
Deficit 20 min Individual

  GO ONLINE  Guided Reading Activity  AL 20 min Individual

Identifying Cause and Effect of the 
Birmingham Campaign H 5 min Whole Class

Analyzing Change with a Time Line H 20 min Individual

 Digital Option: Multimedia Time Line 40 min Individual

English Learners Scaffold: Summarizing 
Kennedy’s Actions  ELL 

10 min Small Group

Civic Participation to Prompt Legislative 
Change C 5 min Whole Class

 Listening to a Speech SL 10 min Whole Class

Narrative Writing About Civil Rights W 25 min Individual

Differentiate the Activity 
Integrating Information About Political 
Process  BL 

40 min Individual

Title Skill Pacing Grouping

TEACH continued

Understanding Laws and Legislative 
Process C 5 min Whole Class

Active Classroom Activity: Snowball 
Discussion 30 min Small Group

  GO ONLINE  History & Civics Activity: 
The Civil Rights Act of 1964  BL 

C 20 min Individual

Understanding Laws Related to Civil Rights C 15 min Small Group

Identifying Effects of Civil Rights Legislation H 5 min Whole Class

 Evaluating the Twenty-fourth Amendment R 10 min Small Group

Differentiate the Activity 
Contrasting Legislation  AL 

5 min Small Group

SEL Relationship Skills: Teamwork 15 min Small Group

Using Maps About Voter Registration Trends G 20 min Small Group

REVIEW p. 664

Analyzing Change from the Civil Rights 
Movement R 5 min Whole Class

  GO ONLINE  Review & Apply Activity 20 min Individual

ASSESS p. 664

  GO ONLINE  Lesson 4 Quiz 20 min Individual

✓

✓

✓

✓

✓

✓

0641A_0641J_USH23_HS_TE_T14_OP_LP_902310_67887.indd   7 05/04/21   4:58 PM

05

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE C

1. She reasoned that if the movement stopped because of the violent 
backlash against it, then that would just encourage people to keep 
responding to the civil rights movement and its actions with violence.

2. At first, he was shocked, telling her she would cause people to die. When 
he realized she understood the consequences and accepted them, he 
admired her. This exchange likely convinced him that the government 
needed to support the effort.

HISTORICAL THINKING SKILLS

Making Generalizations About Civil Rights Activists Have students 
read and discuss Source C. Ask: What impression do you get of 
Diane Nash from this film transcript excerpt? (Possible responses: 
She is determined, thoughtful, articulate, wise, brave, compelling, and 
committed to the cause.) What generalizations might you make 
about the Freedom Riders and other civil rights activists, based on 
this impression? (Answers will vary, but students may say that they 
are not acting impulsively, but with great forethought, organization, 
and conviction.)  WHOLE CLASS   5 MIN 

English Learners Scaffold
Analyzing Primary Sources

Entering and Emerging

Ask student pairs to take turns describing the exchange in the 
transcript. Ask: What is the context for the phone call described 
in the transcript? (Seigenthaler has been told to tell the Freedom 
Riders they should not go to Birmingham due to threats of violence 
against them. He has to call Diane Nash, who is the organizer of 
the Freedom Rides.) What happens during the conversation? 
(Seigenthaler tells Nash that continuing the ride puts people at risk 
of death. Nash tells him they already know the danger and are 
prepared to go anyway.)

Developing and Expanding

Have students work in pairs to read the text. Invite students to take 
turns stating what they think the main ideas of each exchange are, 
using the stem “I think what this person is saying is….” Circulate to 
provide support.

Bridging and Reaching

Ask students pairs to read the text. Then, have them discuss the 
lesson’s compelling question and how it relates to the actions of 
Diane Nash and the Freedom Riders as described in the source on 
this page.  ELL   SMALL GROUP   15 MIN 

Social and Emotional Learning: Self-Management
Developing Self-Discipline Reading about people who are in a 
dangerous situation yet are willing to take risks to combat injustices for 
themselves and others provides a good opportunity to talk with 
students about developing discipline in order to achieve goals. Ask: 
What does it mean to have self-discipline? (You can control your 
responses; you are able to pursue what you think is right even when 
you feel tempted to let go of motivation and abandon your goal.) 
Then, ask: Who do you see exhibiting discipline in this historical 
context? In what ways do they demonstrate self-discipline? (As a 
leader, Diane Nash demonstrates self-discipline by making a decision 
that is focused on the greater goal of the campaign—despite terrible 
risks. All of the Freedom Riders exhibit discipline in embarking on the 
Rides while facing life-threatening danger.) Discuss students’ 
impressions of people who consistently demonstrate self-discipline. 
Encourage them to reflect on where and how they might develop self-
discipline in their own lives. Ask students to discuss what they stand to 
gain from doing so.  WHOLE CLASS   10 MIN 
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LESSON 05 667

C

 PRIMARY SOURCE : FILM TRANSCRIPT 

“ John Seigenthaler, Assistant to RFK: I went to 
a motel to spend the night. And you know, I 
thought, ‘What a great hero I am, you know? 
How easy this was, you know? I just took care 
of everything the President and the Attorney 
General wanted done. Mission Accomplished.’

 My phone in the hotel room rings and it’s the 
Attorney General. He has received word from 
the FBI in Nashville that another wave of 
Freedom Riders is coming down to 
Birmingham from Nashville to continue the 
Freedom Rides. And he opened the 
conversation, ‘Who the hell is Diane Nash?’. . .

 Diane Nash, Student, Fisk University: It was 
clear to me that if we allowed the Freedom 
Ride to stop at that point, just after so much 
violence had been inflicted, the message 
would have been sent that all you have to do 
to stop a nonviolent campaign is inflict 
massive violence. It was critical that the 
Freedom Ride not stop, and that it be 
continued immediately. . . .

 Seigenthaler: So I called her. I said, ‘I 
understand that there are more Freedom 
Riders coming down from Nashville. You must 
stop them if you can.’ Her response was, 
‘They’re not gonna turn back. They’re on 
their way to Birmingham and they’ll be  
there, shortly.’

 You know that spiritual—‘Like a tree standing 
by the water, I will not be moved’? She would 
not be moved. And, and I felt my voice go up 
another decibel and another and soon I was 
shouting, ‘Young woman, do you understand 
what you’re doing? You’re gonna get 
somebody . . . [D]o you understand you’re 
gonna get somebody killed?’

 And, there’s a pause, and she said, ‘Sir, you 
should know, we all signed our last wills and 
testaments last night before they left. We 
know someone will be killed. But we cannot 
let violence overcome non-violence.’

 That’s virtually a direct quote of the words 
that came out of that child’s mouth. Here I 
am, an official of the United States 
government, representing the President and 
the Attorney General, talking to a student at 
Fisk University. And she in a very quiet but 
strong way gave me a lecture.”
—Diane Nash and John Seigenthaler,  

in Freedom Riders

EXAMINE THE SOURCE

1. Determining Central Ideas Why does Nash say that 
she insisted on the Freedom Rides going forward?

2. Analyzing Perspectives How did Seigenthaler react to 
Nash’s comments, and how might his exchange with 
her have influenced events?

» The Birmingham Freedom Riders wait to board a bus.

The Courage of the Freedom Riders
In 1946 the U.S. Supreme Court ruled segregation of interstate transportation unconstitutional 
in Morgan v. Virginia. Then in Boynton v. Virginia (1960), the Court ruled that segregation in 
facilities that served interstate travelers was also unconstitutional. CORE and then SNCC 
decided to enforce these rulings within the South with the Freedom Rides. The first Freedom 
Riders—seven of whom were African American and six white—departed Washington, D.C., for 
New Orleans on May 4, 1961. The riders first met with resistance in Virginia and encountered 
violence in South Carolina. In Alabama an angry mob beat the riders and firebombed one of 
the buses. The bus journey ended, and the group flew on to New Orleans. John Seigenthaler 
was an assistant to Attorney General Robert F. Kennedy (RFK), and Diane Nash was a key 
leader of SNCC involved in orchestrating the Freedom Rides. PBS produced the documentary 
Freedom Riders, excerpted below, in 2011.
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Overview and Lesson Planner Pages
The Planners provide learning objectives and a 
snapshot of the variety of activities and resources 
available to enhance student learning. 
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EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE C

1. She reasoned that if the movement stopped because of the violent 
backlash against it, then that would just encourage people to keep 
responding to the civil rights movement and its actions with violence.

2. At first, he was shocked, telling her she would cause people to die. When 
he realized she understood the consequences and accepted them, he 
admired her. This exchange likely convinced him that the government 
needed to support the effort.

HISTORICAL THINKING SKILLS

Making Generalizations About Civil Rights Activists Have students 
read and discuss Source C. Ask: What impression do you get of 
Diane Nash from this film transcript excerpt? (Possible responses: 
She is determined, thoughtful, articulate, wise, brave, compelling, and 
committed to the cause.) What generalizations might you make 
about the Freedom Riders and other civil rights activists, based on 
this impression? (Answers will vary, but students may say that they 
are not acting impulsively, but with great forethought, organization, 
and conviction.)  WHOLE CLASS   5 MIN 

English Learners Scaffold
Analyzing Primary Sources

Entering and Emerging

Ask student pairs to take turns describing the exchange in the 
transcript. Ask: What is the context for the phone call described 
in the transcript? (Seigenthaler has been told to tell the Freedom 
Riders they should not go to Birmingham due to threats of violence 
against them. He has to call Diane Nash, who is the organizer of 
the Freedom Rides.) What happens during the conversation? 
(Seigenthaler tells Nash that continuing the ride puts people at risk 
of death. Nash tells him they already know the danger and are 
prepared to go anyway.)

Developing and Expanding

Have students work in pairs to read the text. Invite students to take 
turns stating what they think the main ideas of each exchange are, 
using the stem “I think what this person is saying is….” Circulate to 
provide support.

Bridging and Reaching

Ask students pairs to read the text. Then, have them discuss the 
lesson’s compelling question and how it relates to the actions of 
Diane Nash and the Freedom Riders as described in the source on 
this page.  ELL   SMALL GROUP   15 MIN 

Social and Emotional Learning: Self-Management
Developing Self-Discipline Reading about people who are in a 
dangerous situation yet are willing to take risks to combat injustices for 
themselves and others provides a good opportunity to talk with 
students about developing discipline in order to achieve goals. Ask: 
What does it mean to have self-discipline? (You can control your 
responses; you are able to pursue what you think is right even when 
you feel tempted to let go of motivation and abandon your goal.) 
Then, ask: Who do you see exhibiting discipline in this historical 
context? In what ways do they demonstrate self-discipline? (As a 
leader, Diane Nash demonstrates self-discipline by making a decision 
that is focused on the greater goal of the campaign—despite terrible 
risks. All of the Freedom Riders exhibit discipline in embarking on the 
Rides while facing life-threatening danger.) Discuss students’ 
impressions of people who consistently demonstrate self-discipline. 
Encourage them to reflect on where and how they might develop self-
discipline in their own lives. Ask students to discuss what they stand to 
gain from doing so.  WHOLE CLASS   10 MIN 
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C

 PRIMARY SOURCE : FILM TRANSCRIPT 

“ John Seigenthaler, Assistant to RFK: I went to 
a motel to spend the night. And you know, I 
thought, ‘What a great hero I am, you know? 
How easy this was, you know? I just took care 
of everything the President and the Attorney 
General wanted done. Mission Accomplished.’

 My phone in the hotel room rings and it’s the 
Attorney General. He has received word from 
the FBI in Nashville that another wave of 
Freedom Riders is coming down to 
Birmingham from Nashville to continue the 
Freedom Rides. And he opened the 
conversation, ‘Who the hell is Diane Nash?’. . .

 Diane Nash, Student, Fisk University: It was 
clear to me that if we allowed the Freedom 
Ride to stop at that point, just after so much 
violence had been inflicted, the message 
would have been sent that all you have to do 
to stop a nonviolent campaign is inflict 
massive violence. It was critical that the 
Freedom Ride not stop, and that it be 
continued immediately. . . .

 Seigenthaler: So I called her. I said, ‘I 
understand that there are more Freedom 
Riders coming down from Nashville. You must 
stop them if you can.’ Her response was, 
‘They’re not gonna turn back. They’re on 
their way to Birmingham and they’ll be  
there, shortly.’

 You know that spiritual—‘Like a tree standing 
by the water, I will not be moved’? She would 
not be moved. And, and I felt my voice go up 
another decibel and another and soon I was 
shouting, ‘Young woman, do you understand 
what you’re doing? You’re gonna get 
somebody . . . [D]o you understand you’re 
gonna get somebody killed?’

 And, there’s a pause, and she said, ‘Sir, you 
should know, we all signed our last wills and 
testaments last night before they left. We 
know someone will be killed. But we cannot 
let violence overcome non-violence.’

 That’s virtually a direct quote of the words 
that came out of that child’s mouth. Here I 
am, an official of the United States 
government, representing the President and 
the Attorney General, talking to a student at 
Fisk University. And she in a very quiet but 
strong way gave me a lecture.”
—Diane Nash and John Seigenthaler,  

in Freedom Riders

EXAMINE THE SOURCE

1. Determining Central Ideas Why does Nash say that 
she insisted on the Freedom Rides going forward?

2. Analyzing Perspectives How did Seigenthaler react to 
Nash’s comments, and how might his exchange with 
her have influenced events?

» The Birmingham Freedom Riders wait to board a bus.

The Courage of the Freedom Riders
In 1946 the U.S. Supreme Court ruled segregation of interstate transportation unconstitutional 
in Morgan v. Virginia. Then in Boynton v. Virginia (1960), the Court ruled that segregation in 
facilities that served interstate travelers was also unconstitutional. CORE and then SNCC 
decided to enforce these rulings within the South with the Freedom Rides. The first Freedom 
Riders—seven of whom were African American and six white—departed Washington, D.C., for 
New Orleans on May 4, 1961. The riders first met with resistance in Virginia and encountered 
violence in South Carolina. In Alabama an angry mob beat the riders and firebombed one of 
the buses. The bus journey ended, and the group flew on to New Orleans. John Seigenthaler 
was an assistant to Attorney General Robert F. Kennedy (RFK), and Diane Nash was a key 
leader of SNCC involved in orchestrating the Freedom Rides. PBS produced the documentary 
Freedom Riders, excerpted below, in 2011.
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HOW TO USE YOUR UNITED STATES HISTORY PROGRAM

Social Studies Skills
Each Lesson includes many different 
activities and teaching strategies to 
address Social Studies Skills
 • Civics
 • Economics
 • Geography
 • Historical Thinking Skills

Literacy Skills Support
Each lesson includes different activities 
and strategies to address Literacy Skills.
 • Reading 
 • Speaking and Listening 
 • Writing

Print Teacher Edition

WRITING SKILLS

Narrative Writing About Civil Rights Remind students that when 
Lyndon Johnson was a senator, he helped pass civil rights legislation 
by compromising with Southern senators and weakening provisions. 
Have them imagine that they are civil rights activists in 1963. Tell them 
to write a letter to another activist, expressing how they feel about 
the movement’s chances of success after Kennedy’s assassination 
and Johnson’s ascension to the presidency. (Student letters will vary 
but may include feelings of despair over the assassination and fear 
that the movement will suffer as a result.)  INDIVIDUAL   25 MIN 

Differentiate the Activity

Integrating Information About Political Process Challenge 
students to write a response from Johnson, a follow-up narrative 
that includes information describing what President Johnson 
actually did to get congressional support for the Civil Rights Act of 
1964, and the role of Southern Democrats in Congress in 
opposing the legislation.  BL   INDIVIDUAL   40 MIN 

CIVICS SKILLS

Understanding Laws and Legislative Process Have students read 
the text and summarize the actions taken by President Johnson and 
the congressional procedures used to debate the passage of the Civil 
Rights Act of 1964. Ask: What is a filibuster and how was it used 
during the legislative process? Why? (A filibuster occurs when 
senators take turns speaking in order to prevent a vote from taking 
place. It was used to prevent voting on the Civil Rights Act of 1964  
for two months. Senators who opposed the bill coordinated the 
filibuster in an attempt to delay the vote. They hoped that if it was 
delayed long enough, public support for the bill might wane.)  
 WHOLE CLASS   5 MIN 

Active Classroom Activity
Snowball Discussion To facilitate deeper discussion and provide 
reinforcement of the lesson content, provide students with an 
organized structure for peer learning interaction. Give them ten 
minutes to review the lesson content and determine a few key ideas 
about the tactics used and the events that occurred in challenging 
segregation. Have them record these key ideas in the Tree Diagram 
graphic organizer available in your online course. Then, have students 
meet in pairs to share and discuss their graphic organizers. 
Encourage peer instruction and learning. Afterward, have two pairs of 
students join to form groups of four. The instructing and learning 
process repeats, with students adding to their graphic organizers. 
Groups of four then join to become groups of eight, and so on, until 
the entire class is engaged in peer sharing. Hold a quick debriefing 
discussion, asking students to share what they learned at each stage 
of the activity.  SMALL GROUP   30 MIN 

  GO ONLINE  History & Civics Activity
The Civil Rights Act of 1964 This worksheet provides a closer 
examination of the legislative language and structure of the Civil 
Rights Act of 1964. Students conduct a primary source analysis of 
important segments of the legislation.  BL   INDIVIDUAL   20 MIN 

LESSON 04 • LEARN THE EVENTS

ANSWERS

Analyzing Visuals

They appear determined but not concerned. Senator Ervin appears pleased 
about the plans.

Program: NA Social Studies Component: TE
PDF Pass

Vendor: SPi Grade: HS

662 The Civil Rights Movement

assassination in November 1963. Vice President 
Lyndon Johnson—a former member of the Senate 
Democrats—became president. Johnson had helped 
pass the Civil Rights Acts of 1957 and 1960 but only 
by weakening their provisions through compromises 
with other Southern senators. 

On November 27, 1963, the newly sworn-in 
President Johnson spoke to a joint session of 
Congress. Johnson pledged to continue Kennedy’s 
work and made the passage of a new civil rights bill a 
key piece of honoring Kennedy’s legacy.

The bill, however, was stuck in the House of 
Representatives Rules Committee—where all House 
versions of bills must begin. The chairman of the 
Rules Committee, Howard W. Smith of Virginia, was a 
determined segregationist and had effectively 
blocked civil rights bills since 1955. This delaying 
tactic was a key component of the Southern 
Democrats anti-civil rights strategy. They believed 
that if they could hold up legislation long enough, 
frustrated civil rights activists might initiate more 
violent militant actions, causing a backlash against 
desegregation and diminishing the public passion for 
Kennedy’s memory. 

While Southern senators worked openly to 
oppose the civil rights bill, many of them realized that 
they were fighting a losing battle against changes 
that would soon transform the nation.

“ I believe the Negro has been imposed upon. 
He has been subjected to indignities. But we 
shouldn’t upset the whole scheme of 
constitutional government and expect people 
to swallow laws governing their most intimate 
social relations. The tempo of change is the 
crux of the whole matter. Any realist knows that 
the ‘separate but equal’ doctrine is finished.”
—Senator Richard Russell, Congressional Record, 

August 1963

The civil rights bill passed the House of 
Representatives in February 1964. It then moved to 
the Senate, where the bill’s opponents used another 
tactic to delay passage.

Democrats used the filibuster, a tactic in which 
senators speak continuously to prevent a vote. On 
March 30, the full Senate began its debate on the 
legislation. To carry out the filibuster, the bill’s 
opponents divided themselves into three teams.  
One team controlled the debate on the Senate floor, 
then passed off speaking time to another team.  
Each day a new team took over from the senators  
who spoke on the previous day, while another  
group rested. 

Democrats held onto the debate for the next 60 
days. The key members of this so-called Southern 
Resistance group included Sam Ervin of North 
Carolina, John Stennis and James Eastland from 
Mississippi, Richard Russell from Georgia, Spessard 
Holland from Florida, Allen Ellender and Russell Long 
from Louisiana, A. Willis Robertson from Virginia, and 
Strom Thurmond from South Carolina.

While the filibuster was going on, Senator Hubert 
Humphrey of Minnesota, the Democrat Whip, was 
working against his more conservative-leaning 
Southern party members to get the 67 votes needed 
to achieve cloture—the procedure needed to end a 
filibuster debate and force a vote. Illinois Senator 
Everett Dirksen also tried to increase the chances of 
compromise by introducing a revised version of the 
Senate bill that weakened the scope of the federal 
government’s regulations on private businesses and 
civil rights.

On June 10, the Senate voted 71 to 29 to stop the 
filibuster delay and call a final approval vote. The 
Senate then easily passed Dirksen’s revised bill. 

Southern Senators including (l to r) Sam Ervin, 
James Eastland, Allen Ellender, Harry Byrd, and Olin 
Johnston meet before a Senate session to plan 
their strategy to filibuster the Civil Rights bill in 
March 1964.
Analyzing Visuals Based on the Senators’ expression, 
what attitude toward the filibuster did they hold?

filibuster an attempt to kill or delay a bill by having a group 
of senators take turns speaking continuously so that a vote 
cannot take place

cloture a motion that ends debate and calls for an 
immediate vote 
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Using the Wraparound Resources and Activities
The entire Student Edition appears in the Teacher Edition. Activities and recommended 
resources appear in side and bottom margins of the Teacher Edition, at point of use.
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  GO ONLINE  Additional Resources
Spanish Student Edition Remember that the complete Student 
Edition is available in Spanish online.

ECONOMICS SKILLS

Economic Reasoning Related to School Funding Read “Equal 
Access to Education” as a class. Ask: How were African American 
schools different than white schools? (According to Ruth Batson, the 
schools in African American neighborhoods had overcrowded 
classrooms, inferior materials, and students sitting out in the hallways. 
The white schools had smaller classes, superior materials, and 
permanent teachers.) What do these differences say about the 
differences in the schools’ economics? (Most money earmarked for 
education went to white schools.)  WHOLE CLASS   10 MIN 

READING SKILLS

Analyzing the Bakke Case Ask students to read the section 
“Affirmative Action and the Bakke Case.” Ask: How did President 
Kennedy and President Johnson support affirmative action? (Both 
presidents used executive orders and federal policies to support the 
strategy.) What did these orders and policies enforce? (They required 
any company, institution, or school that did business with the federal 
government to recruit African American candidates during the hiring 
process and recruit African American students for education 
enrollment.)  WHOLE CLASS   10 MIN 

Differentiate the Activity

Analyzing the Bakke Case Direct students to ”Affirmative Action 
in the Bakke Case.” Encourage them to think critically about the 
case. Ask: What was the purpose of the Regents of the University 
of California v. Bakke case? (Allan Bakke sued the University of 
California when he learned that he had been passed over for slots 
that the university had set aside for minorities. Bakke claimed the 
university had discriminated against him because he was 
Caucasian.) Have students create an annotated time line detailing 
the affirmative action cases that were argued before the Supreme 
Court following the Bakke ruling.  BL   WHOLE CLASS   10 MIN 

Active Classroom Activity
Debating the Federal Government’s Reaction to Affirmative 
Action Divide the class into small groups. Have each group further 
divide into two groups. Ask each group to debate the affirmative action 
strategies the federal government employed to address racial division 
and discrimination. Students may wish to research more about this 
online or use another resource. After students have gathered 
information from the text and other resources, have each group debate 
what the federal government handled well and what it could have done 
differently and/or better. Ask volunteer groups to share their research 
and debate points with the class.  SMALL GROUP   50 MIN 
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LESSON 06 675

Seeking Greater Opportunities
GUIDING QUESTION

How did African American civil rights reformers 
change their focus?

Although various forms of racial discrimination had 
become illegal, many African Americans saw little 
improvement in their daily lives. Access to good jobs 
and equal schooling remained prevalent issues. Civil 
rights leaders began to focus on these problems.

Equal Access to Education
In the 1970s, African Americans and their allies began 
to push harder for improvements in public education 
and access to good schools. In the 1954 case Brown v. 
Board of Education, the Supreme Court had ordered 
an end to segregated public schools. In the 1960s, 
however, many schools remained segregated as 
communities moved slowly to comply with the Court. 
Since children usually attended a school in their 
neighborhood, segregation in public schools reflected 
the racial segregation of neighborhoods.

In many cases where such segregation existed, 
the white schools were superior, as Ruth Batson of the 
NAACP noted about Boston schools in 1965:

“ When we would go to white schools, we’d  
see . . . a small number of children in each class. 
The teachers were permanent. We’d see 
wonderful materials. When we’d go to our 
schools, we would see overcrowded 
classrooms, children sitting out in the corridors, 
and so forth. And so then we decided that where 
there were a large number of white students, 
that’s where the care went. That’s where the 
books went. That’s where the money went.”
—quoted in Voices of Freedom, 1990

Courts began ordering local governments to bus 
children to schools outside their neighborhoods to 
achieve greater racial balance. The practice led to 
protests and even riots in several white communities. 
The Supreme Court, however, upheld the 
constitutionality of busing in the 1971 case Swann v. 
Charlotte-Mecklenburg Board of Education.

In response, many white parents took their 
children out of public schools or moved to suburban 
districts with no busing. For example, thousands of 
white students left Boston’s public school system to 
attend parochial and private schools. By late 1976, 
minorities made up the majority of Boston’s public 
school students. This “white flight” also occurred in 
other cities. The city of Detroit, Michigan, tried to 

address the issue of continuing school inequality by 
busing students between districts in 1974. However, 
the Supreme Court ruled in Milliken v. Bradley that 
busing across district lines was unconstitutional unless 
it was proven that those school district boundaries 
had been purposely drawn to create segregation.

Affirmative Action and the 
Bakke Case
In addition to supporting busing, civil rights leaders 
began advocating affirmative action as a new way to 
solve discrimination. Political leaders such as 
President Kennedy and President Johnson supported 
the strategy as an effective solution to address racial 
inequality. 
 Affirmative action was enforced through executive 
orders and federal policies. It called for companies, 
schools, and institutions doing business with the 
federal government to recruit African Americans 
candidates for new hiring positions and for 
educational enrollment. Supporters hoped that this 
intentional targeting of African American candidates 
would improve their social and economic status. 
Officials later expanded affirmative action to include 
other minority groups and women.

Through affirmative action, the city of Atlanta, 
Georgia, witnessed a significant increase in minority 
job opportunities. In 1974 Maynard Jackson took office 
as Atlanta’s first African American mayor. When 
Jackson was elected, African Americans made up a 
large part of Atlanta’s population, but only a few city 
contracts went to African American companies, 
Through Jackson’s efforts, small companies and 
minority-owned firms took on a higher percentage of 
all city contracts. This helped these African American 
business owners experience financial success.

Some critics argued that an unintended 
consequence of affirmative action programs was 
reverse discrimination against white males. They 
claimed that affirmative action led to the use of quotas 
on the basis of race or gender. They argued that white 
men were denied opportunities because slots were 
set aside for minorities or women.

In 1978 the Supreme Court addressed affirmative 
action in Regents of the University of California v. 
Bakke. Officials at the University of California at Davis 
medical school had twice denied the application of 
Allan Bakke. When Bakke learned that slots had been 
set aside for minorities, he sued the school. Bakke 
pointed out that the school had admitted minority 
applicants with lower exam scores than his. He 
claimed that the school had discriminated against him 
based he was Caucasian.

busing the practice of transporting children to schools 
outside of their neighborhoods to achieve a more equal  
racial balance

affirmative action an approach used to improve 
employment or educational opportunities for minorities  
and women
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ANSWERS

GEOGRAPHY CONNECTION

In the South, segregation was legally enforced. In the northern part of the 
Midwest, segregation was prohibited. Segregation was different in these 
two regions because of each region’s different history of events and social 
structure. The northern part of the Midwest was not free from prejudice, but 
it did not have the structured, formal systems of discrimination that were 
more common in the South.

  GO ONLINE  Hands-On Topic Project
Desegregation’s Unintended Consequences Students will research 
the impact of the Civil Rights Act of 1964 on African American-owned 
businesses. Students will conduct research to discover that a variety 
of African American-owned restaurants, motels, and other businesses 
experienced a decline in patronage and economic success once legal 
segregation was removed in the 1960s and 1970s. Students should be 
able to gain awareness of the consequences of these economic 
changes and use their research to formulate a research-based 
opinion on the intended changes as well as the unintended 
consequences of this dramatic social and economic alteration.  
 SMALL GROUP   90 MIN 

GEOGRAPHY SKILLS

Using Maps from Different Time Periods Display one or more maps 
that shows U.S. territorial growth in the early 1800s prior to the Civil War. 
Ask: How does this topic’s map titled, “Segregation in the United 
States, Mid-Twentieth Century,” relate to what you see in the map 
showing U.S. territorial growth between 1820 and 1864? (Slave states 
and territories in 1850 enforced segregation into the mid-twentieth 
century. Some of the areas in which the decision about slavery was left 
up to the territories permitted segregation in varying degrees, while 
other areas had no specific legislation regarding segregation. Most of 
the states that were free states and territories in 1850 prohibited 
segregation beyond the Civil War.)  WHOLE CLASS   15 MIN 

HISTORICAL THINKING SKILLS

Making Inferences About Segregation Direct students’ attention to 
the phrase “No specific legislation on segregation” in the key for the 
map titled “Segregation in the United States, Mid-Twentieth Century.” 
Guide students in a discussion of what is meant by the phrase “de 
facto segregation.” Ask: Who instituted and enforced segregation in 
these areas? (“De facto” comes from Latin and means “actually” or 
“in reality.” De facto segregation is segregation that was socially, 
rather than legally, enforced. That is, the people themselves, rather 
than any sort of officials or authorities, made sure that everyone 
followed the unwritten rules.)  WHOLE CLASS   5 MIN 
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LESSON 01 645

African American lynchings. She published books and 
spoke in public to denounce mob violence. Wells 
demanded all African Americans get the right to a fair 
trial and the use of legally approved forms of 
punishment. Booker T. Washington founded the 
Tuskegee Institute in 1881, while W.E.B. DuBois and a 
host of other reformers created the Niagara Movement 
in 1905 to fight racial discrimination, lynching, and 
race-based voting restrictions. In 1909 many of these 
same leaders established the National Association for 
the Advancement of Colored People (NAACP).

Segregation in the United States, 
Early 1950s
As shown in the map, much of the United States, not 
only the South, required segregation by law during the 
early 1950s. Few states had laws prohibiting 
segregation; most of these states were in the 

Northeast and Midwest. Even in those Northern states 
that prohibited segregation, however, de facto 
segregation remained the reality for many 
communities. African Americans and white Americans 
lived in separate communities because of housing 
discrimination against African Americans. Employment 
discrimination for African Americans was common in 
both the South and the North. It was in the context of 
segregation and discrimination that the civil rights 
movement gained momentum.

In 1954 the NAACP gained a major legal victory 
against segregation. The U.S. Supreme Court ruled in 
Brown v. Board of Education of Topeka that 
segregation in public schools was unconstitutional 
and violated the equal protection clause of the 
Fourteenth Amendment, reversing the decision in 
Plessy v. Ferguson. Even though the Court’s decision 
applied only to public schools, it implied that 
segregation was illegal in other public facilities.

African Americans stand near a restricted “Colored 
Waiting Room” at a North Carolina bus station. 
Segregation required separate facilities for whites and 
African Americans in almost every aspect of public life.

Segregation in the United States, Mid-Twentieth Century
Segregation was strongest in the Southern states, but it was also present in other parts of the United 
States before the civil rights movement.

Segregation required
Segregation permitted
in varying degrees
No specific legislation
on segregation
Segregation prohibited

GEOGRAPHY CONNECTION

Exploring Regions Select two regions in the United States and compare whether segregation was 
required, permitted, or prohibited. Then explain why segregation was different in these two regions.

de facto segregation segregation by custom and tradition
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EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE C

1. She reasoned that if the movement stopped because of the violent 
backlash against it, then that would just encourage people to keep 
responding to the civil rights movement and its actions with violence.

2. At first, he was shocked, telling her she would cause people to die. When 
he realized she understood the consequences and accepted them, he 
admired her. This exchange likely convinced him that the government 
needed to support the effort.

HISTORICAL THINKING SKILLS

Making Generalizations About Civil Rights Activists Have students 
read and discuss Source C. Ask: What impression do you get of 
Diane Nash from this film transcript excerpt? (Possible responses: 
She is determined, thoughtful, articulate, wise, brave, compelling, and 
committed to the cause.) What generalizations might you make 
about the Freedom Riders and other civil rights activists, based on 
this impression? (Answers will vary, but students may say that they 
are not acting impulsively, but with great forethought, organization, 
and conviction.)  WHOLE CLASS   5 MIN 

English Learners Scaffold
Analyzing Primary Sources

Entering and Emerging

Ask student pairs to take turns describing the exchange in the 
transcript. Ask: What is the context for the phone call described 
in the transcript? (Seigenthaler has been told to tell the Freedom 
Riders they should not go to Birmingham due to threats of violence 
against them. He has to call Diane Nash, who is the organizer of 
the Freedom Rides.) What happens during the conversation? 
(Seigenthaler tells Nash that continuing the ride puts people at risk 
of death. Nash tells him they already know the danger and are 
prepared to go anyway.)

Developing and Expanding

Have students work in pairs to read the text. Invite students to take 
turns stating what they think the main ideas of each exchange are, 
using the stem “I think what this person is saying is….” Circulate to 
provide support.

Bridging and Reaching

Ask students pairs to read the text. Then, have them discuss the 
lesson’s compelling question and how it relates to the actions of 
Diane Nash and the Freedom Riders as described in the source on 
this page.  ELL   SMALL GROUP   15 MIN 

Social and Emotional Learning: Self-Management
Developing Self-Discipline Reading about people who are in a 
dangerous situation yet are willing to take risks to combat injustices for 
themselves and others provides a good opportunity to talk with 
students about developing discipline in order to achieve goals. Ask: 
What does it mean to have self-discipline? (You can control your 
responses; you are able to pursue what you think is right even when 
you feel tempted to let go of motivation and abandon your goal.) 
Then, ask: Who do you see exhibiting discipline in this historical 
context? In what ways do they demonstrate self-discipline? (As a 
leader, Diane Nash demonstrates self-discipline by making a decision 
that is focused on the greater goal of the campaign—despite terrible 
risks. All of the Freedom Riders exhibit discipline in embarking on the 
Rides while facing life-threatening danger.) Discuss students’ 
impressions of people who consistently demonstrate self-discipline. 
Encourage them to reflect on where and how they might develop self-
discipline in their own lives. Ask students to discuss what they stand to 
gain from doing so.  WHOLE CLASS   10 MIN 
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LESSON 05 667

C

 PRIMARY SOURCE : FILM TRANSCRIPT 

“ John Seigenthaler, Assistant to RFK: I went to 
a motel to spend the night. And you know, I 
thought, ‘What a great hero I am, you know? 
How easy this was, you know? I just took care 
of everything the President and the Attorney 
General wanted done. Mission Accomplished.’

 My phone in the hotel room rings and it’s the 
Attorney General. He has received word from 
the FBI in Nashville that another wave of 
Freedom Riders is coming down to 
Birmingham from Nashville to continue the 
Freedom Rides. And he opened the 
conversation, ‘Who the hell is Diane Nash?’. . .

 Diane Nash, Student, Fisk University: It was 
clear to me that if we allowed the Freedom 
Ride to stop at that point, just after so much 
violence had been inflicted, the message 
would have been sent that all you have to do 
to stop a nonviolent campaign is inflict 
massive violence. It was critical that the 
Freedom Ride not stop, and that it be 
continued immediately. . . .

 Seigenthaler: So I called her. I said, ‘I 
understand that there are more Freedom 
Riders coming down from Nashville. You must 
stop them if you can.’ Her response was, 
‘They’re not gonna turn back. They’re on 
their way to Birmingham and they’ll be  
there, shortly.’

 You know that spiritual—‘Like a tree standing 
by the water, I will not be moved’? She would 
not be moved. And, and I felt my voice go up 
another decibel and another and soon I was 
shouting, ‘Young woman, do you understand 
what you’re doing? You’re gonna get 
somebody . . . [D]o you understand you’re 
gonna get somebody killed?’

 And, there’s a pause, and she said, ‘Sir, you 
should know, we all signed our last wills and 
testaments last night before they left. We 
know someone will be killed. But we cannot 
let violence overcome non-violence.’

 That’s virtually a direct quote of the words 
that came out of that child’s mouth. Here I 
am, an official of the United States 
government, representing the President and 
the Attorney General, talking to a student at 
Fisk University. And she in a very quiet but 
strong way gave me a lecture.”
—Diane Nash and John Seigenthaler,  

in Freedom Riders

EXAMINE THE SOURCE

1. Determining Central Ideas Why does Nash say that 
she insisted on the Freedom Rides going forward?

2. Analyzing Perspectives How did Seigenthaler react to 
Nash’s comments, and how might his exchange with 
her have influenced events?

» The Birmingham Freedom Riders wait to board a bus.

The Courage of the Freedom Riders
In 1946 the U.S. Supreme Court ruled segregation of interstate transportation unconstitutional 
in Morgan v. Virginia. Then in Boynton v. Virginia (1960), the Court ruled that segregation in 
facilities that served interstate travelers was also unconstitutional. CORE and then SNCC 
decided to enforce these rulings within the South with the Freedom Rides. The first Freedom 
Riders—seven of whom were African American and six white—departed Washington, D.C., for 
New Orleans on May 4, 1961. The riders first met with resistance in Virginia and encountered 
violence in South Carolina. In Alabama an angry mob beat the riders and firebombed one of 
the buses. The bus journey ended, and the group flew on to New Orleans. John Seigenthaler 
was an assistant to Attorney General Robert F. Kennedy (RFK), and Diane Nash was a key 
leader of SNCC involved in orchestrating the Freedom Rides. PBS produced the documentary 
Freedom Riders, excerpted below, in 2011.
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LESSON 07 • REVIEW AND APPLY

READING SKILLS

Analyzing the Power of Words and Images Display images and news 
footage of violence against civil rights protesters in Birmingham. Make 
sure to thoroughly review them before displaying to the class. Ask: 
What do you think was the reaction to these images? What is your 
reaction? Have students use library and Internet resources to locate 
op-eds or news commentary reacting to events in Birmingham. Warn 
students that some language from these sources may be offensive 
today. Hold a class discussion about how students’ reactions compare 
to reactions of people at that time.  INDIVIDUAL   20 MIN 

CIVICS SKILLS

Understanding How Segregationists Stalled Legislation Remind 
students that legislation must pass through committees and 
subcommittees, making it easy to stall or kill proposed legislation. At 
each step, hearings are held and amendments are proposed, and 
members vote to either pass the legislation to the next level or to 
“table” it, which effectively kills it. Segregationists in subcommittees 
proposed amendments to render civil rights legislation ineffective, 
added amendments to guarantee it would not be voted out of 
committee, or tabled legislation. Ask: What are the advantages and 
disadvantages of this legislative system? (Advantages may include 
killing harmful legislation, disadvantages may include allowing vocal 
minorities to kill popular or effective legislation.)  WHOLE CLASS   5 MIN 

WRITING SKILLS

Writing a Narrative of a 1968 Event The year 1968 is seen as pivotal 
in the civil rights movement. Assign students to write a brief narrative 
about one of these significant 1968 events using library or Internet 
resources as references. Make sure they properly cite their sources. 
Use the Narrative Writing rubric available in your online course to 
assess student work.  INDIVIDUAL   45 MIN 

Social and Emotional Learning: Social Awareness
Appreciating Diversity in the Civil Rights Movement Inform students 
that the term “civil rights movement” captures the activities of many 
different groups that sometimes had competing goals. For example, 
SNCC focused on voter registration and nonviolent protest while the 
Black Panthers emphasized black empowerment through racial 
separation. Ask: Is it acceptable to work with people or groups you 
disagree with in order to achieve a common goal? Would you 
actively support a position you disagree with if you knew you could 
get support for your own opinion? Why or why not? Conduct a class 
discussion to let students explore these questions.  
 WHOLE CLASS   15 MIN 

English Learners Scaffold
Explaining the Civil Rights Era
Entering and Emerging
Have students scan the sections “The Battle Continues” and 
“The Movement Changes” for unfamiliar vocabulary words. 
Some examples may include segregation, law enforcement, 
hoses, integration, announce, assassination, extensive, 
explicitly, activists, priorities, inequality, self-empowerment, and 
setbacks. Have students create a list of at least five words to 
look up and define.

Developing and Expanding
Create sentence frames from the sentences of each paragraph 
from which the vocabulary words were found. Have students 
complete the sentences with a word bank of the vocabulary 
words.

Bridging and Reaching
Ask students to write a paragraph that summarizes the 
information in the two sections. Direct  them to use at least five 
of the vocabulary words.  ELL   INDIVIDUAL   15 MIN
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Commerce Commission issued prohibitions on 
segregation in the interstate bus system.

The Battle Continues
Although President Eisenhower had signed civil rights 
bills in 1957 and 1960, they did not go far enough in 
protecting African American rights. Some civil rights 
leaders called on President Kennedy to support 
stronger civil rights protections, and others continued 
to challenge segregation directly.

The movement focused a series of protests on 
key Southern cities, including Birmingham, Alabama. 
Dr. King and others were arrested during the protests. 
Soon more protesters joined in, many of them 
children. At the direction of Bull Connor, city law 
enforcement forcefully attacked the peaceful 
protesters with hoses and dogs, and the news images 
shocked the public across the country.

On June 11, 1963, President Kennedy sent federal 
troops to Alabama to enforce integration on public 
college campuses. He also announced support for a 
strong new civil rights bill. In the early hours of June 12, 
a white segregationalist murdered civil rights activist 
Medgar Evars in Mississippi. Activists organized a March 
on Washington. In August Dr. King delivered his “I Have 
a Dream” speech to over 250,000 demonstrators at the 
Lincoln Memorial in Washington, D.C.

Segregationists continued to stall the civil rights 
legislation in Congress. After Kennedy’s assassination, 
President Lyndon Johnson pressed Congress to send 
him a bill, which resulted in the Civil Rights Act of 1964.
The act represented the most extensive civil rights 
legislation ever passed by Congress, but it still did not 
explicitly protect voting rights. The movement next 
focused on securing federal voting rights protection. 
Those who tried to help African Americans register to 
vote faced resistance and, in some cases, murder. 
Activists marched from Selma to Montgomery in 
Alabama to bring national attention to the cause. On 
“Bloody Sunday” authorities violently attacked the 

protesters. A few months later, Johnson signed the 
Voting Rights Act of 1965 into law.

The Movement Changes
The movement faced competing priorities from groups 
who disagreed on the most important focus. Some 
wanted to address long-term effects of segregation, 
such as inadequate housing and low incomes. 
Frustration with systemic racism and police brutality 
sparked numerous uprisings in cities throughout the 
country. Al Raby’s Chicago Freedom Movement drew 
Dr. King to put more emphasis on economic inequality 
through the Poor People’s Campaign.

Some younger activists, inspired by figures such 
as Stokely Carmichael and Malcolm X, lent their voice 
and efforts to the Black Power movement. There 
were always activists who disagreed with an 
emphasis on nonviolent resistance. The Black 
Panther Party called for self-empowerment among 
African American communities. After Dr. King’s 
assassination in 1968, some lost hope that further 
change could be achieved. Despite many successes, 
the movement experienced some setbacks in the 
1970s, including the Bakke case, which limited the 
use of affirmative action in education. 

African American Voter Registration in 
Selected Southern States, 1964 and 1967
The Voting Rights Act of 1965 had an almost immediate 
impact on African American voter registration.
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ANSWERS

BIOGRAPHY

As a founder of CORE, Farmer helped organize direct citizen action against 
segregation, including marches such as the pivotal March on Washington in 
August of 1963.

  GO ONLINE  Reading and Writing Essentials
Challenging Segregation This resource offers literacy support and 
reading and writing activities to help approaching-level students  
and English Language Learners understand lesson content.  
 AL   ELL   INDIVIDUAL   20 MIN 

CIVICS SKILLS

Civic Participation to Prompt Legislative Change Invite students to 
consider the effects of citizens organizing and participating in large 
marches and other types of protest. Ask: What details about the 
March on Washington encouraged more public support for the civil 
rights movement and put pressure on Congress to act on the civil 
rights bill? (Answers will vary, but students should recognize that the 
march involved a large number of people, both African American and 
white. The great number and diversity of the crowd showed that there 
was already large public support for the cause.)  WHOLE CLASS   5 MIN 

SPEAKING AND LISTENING SKILLS

Listening to a Speech Play an audio recording of Dr. King’s speech, 
including the excerpt shown in the text. (Alternatively, invite a 
volunteer to read aloud the excerpt with appropriate intonation and 
feeling.) Ask: Why do you think Dr. Martin Luther King, Jr.’s, “I Have 
a Dream” speech is considered one of the greatest speeches in U.S. 
history? (Answers will vary, but students should note both Dr. King’s 
message and his rhetorical and oratorical skill. They should also be 
aware of the power and majesty of his oratory and how it related to 
the struggle for equality.) In his speech, what does Dr. King refer to? 
(He dreams of a day when all Americans will have full freedom and 
equality.)  WHOLE CLASS   10 MIN 

Background Information
Centuries of Challenging Discrimination More than three centuries 
of resistance to oppression constructed the foundation of what 
historians call the civil rights movement. From the time enslaved 
Africans were first brought against their will to the Americas, they 
fought for freedom. Enslaved people resisted in hundreds of ways, 
including revolts and daring escapes, illegally teaching themselves to 
read, and illegally meeting in the night to worship together. Free 
African Americans worked hard for their own rights as citizens and for 
the freedom of those still enslaved. They formed abolition societies 
and, with the help of white neighbors, the Underground Railroad. The 
first school integration suit was not Brown v. Board of Education; 
Benjamin Roberts sued the city of Boston on behalf of his daughter 
Sarah in 1848. In 1854, Elizabeth Jennings sued the Third Avenue 
Railroad Company for its refusal to let her ride on the New York horse 
cars and won. The work for civil rights continues to the present day. In 
the summer of 2018, Rev. Dr. William Barber II, Rev. Dr. Liz Theoharis, 
and others, called for continued change as they launched the Poor 
People’s Campaign, a movement modeled after the 1968 campaign of 
the same name that was originally organized by Dr. Martin Luther 
King, Jr., and the SCLC. The new movement has picked up where 
King and others left off, protesting against racism, poverty, and other 
related oppressions.
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BIOGRAPHY

JAMES FARMER (1920–1999)
James L. Farmer, Jr., grew up in Marshall, Texas. Pearl Houston, his mother, 
graduated from Florida’s Bethune-Cookman Institute and worked as a teacher. 
His father, James Farmer, Sr., was a Methodist preacher with a doctorate degree 
in theology and taught at the historic black educational institute Wiley College. 
James Farmer graduated from Wiley College in 1938 when he was just 18. He 
earned a second degree in Divinity from Howard University in 1941. Farmer was 
very aware of the segregationist policies surrounding him as he grew up, and he 
formed an early commitment to end such discrimination. While studying at 
Howard, Farmer also grew interested in nonviolent methods of protest to create 
social change. He was a conscientious objector during World War II.

ACTIVISM IN ACTION During World War II, Farmer helped found the Congress 
of Racial Equality (CORE) in Chicago, Illinois. A key principle of CORE, 
according to Farmer, was that it was led by regular citizens instead of experts, 
and it took direct action against segregation through nonviolence. One of 
CORE’s largest direct-action efforts was the Freedom Rides in 1961 to force 
integration on interstate bus travel. Farmer himself was one of the riders jailed 
in Jackson, Mississippi, in 1961.

BIG SIX As a leader of CORE, Farmer was considered one of the “Big Six” 
who helped organize the March on Washington. The other five activists were 
Martin Luther King, Jr., of the Southern Christian Leadership Conference 
(SCLC), John Lewis of the Student Nonviolent Coordinating Committee 
(SNCC), Roy Wilkins of the NAACP, Whitney Young of the National Urban 
League, and A. Philip Randolph.

Understanding Significance What leadership role did Farmer play in the civil 
rights movement?

boycotts. Evers was seen by many to be a martyr of 
the civil rights movement.

The March on Washington
Civil rights leaders searched for a way to speed the 
legislative process while also growing national 
support. When A. Philip Randolph suggested a march 
on Washington D.C. Bayard Rustin was named Deputy 
Director of the event and began the process of 
planning and organizing the march. 

On August 28, 1963, more than 200,000 
demonstrators of all races converged on the nation’s 
capital. The audience heard speeches and sang 
hymns and songs as they gathered peacefully near 
the Lincoln Memorial. The most memorable moment 
was Dr. King’s “I Have a Dream” speech describing his 
vision of freedom and equality for all Americans.

“ I have a dream that one day this nation will rise 
up and live out the true meaning of its creed: 
‘We hold these truths to be self-evident, that all 
men are created equal.’ 

 I have a dream that one day on the red hills of 
Georgia, the sons of former slaves and the sons 
of former slave owners will be able to sit down 
together at the table of brotherhood. . . .

 I have a dream that my four little children will 
one day live in a nation where they will not be 
judged by the color of their skin but by the 
content of their character.”
—Martin Luther King, Jr., from the “Address in 

Washington,” August 28, 1963

That speech and the dignity of the March on 
Washington built momentum for the civil rights bill that 
was already being debated In Congress. The bill’s 
opponents continued to slow down the bill, dragging 
out their committee investigations and using 
procedural rules to delay votes.

Legislative Delays
President Kennedy was not able to push the civil 
rights legislation to a final vote before his shocking 

martyr a person who sacrifices greatly or perhaps gives their life for the sake of important principles
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ANSWERS

Summarizing

Allan Bakke sued the University of California claiming that their affirmative 
action policy was responsible for preventing his admission to the school. If 
Bakke wins the case, affirmative action will be threatened and inequality in 
employment, education, and housing will continue for African Americans, 
other minorities, and women. The sign is arguing that all of American 
society is affected when portions of the population live in poverty.

 7 CHECK FOR UNDERSTANDING

1. Busing was used to force integration in schools by moving students to 
schools outside their immediate neighborhood in order to achieve greater 
racial balance.

2. Affirmative action called for organizations doing business with the federal 
government to recruit African Americans as a way to improve the social 
and economic standing of African Americans.

LESSON ACTIVITIES

1. Paragraphs should accurately describe the issues surrounding school 
busing and affirmative action that each case addressed.

2. Content should follow the specifications for the activity and show an 
adequate degree of preparation.

LESSON 06 • LEARN THE EVENTS

REVIEW
  GO ONLINE  Review & Apply Activity
The Civil Rights Movement Continues Assign the Review 
& Apply Activity to help students summarize lesson content.  
 INDIVIDUAL   20 MIN 

WRITING SKILLS

Informative Writing About a Political Leader Give students time to 
read the section “New Political Leaders.” Have students choose a 
political leader listed in the section. Then, have students write a two- 
to three-paragraph biography about that individual. Some students 
may wish to research more details about the person they chose 
online or use another resource. For example, students may wish to 
research more about the life and career of Shirley Chisholm. Ask 
student volunteers to share their biographies with the class. Use the 
Informative/Explanatory Writing rubric available in your online course 
to assess student work.  INDIVIDUAL   45 MIN 

  GO ONLINE  Self-Check Quiz
The Civil Rights Movement Continues Assign students the Self-
Check Quiz to help them assess their progress. The ungraded quiz 
consists of ten multiple-choice questions that focus on the main 
learning objectives of the lesson and provides instant feedback to the 
student.  INDIVIDUAL   15 MIN 

ASSESS
  GO ONLINE  Lesson 6 Quiz
Assessing Student Understanding Use the printed or digital Lesson 
Quizzes to assess student progress. You can assign the ready-made 
Lesson Quizzes, or you can create your own quizzes and tests from 
hundreds of available questions. This easy-to-use tool helps you 
design assessments that meet the needs of different types of 
learners.  INDIVIDUAL   20 MIN 
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In a 5-to-4 ruling, the Supreme Court declared that 
the university had violated Bakke’s civil rights. It said 
that schools should encourage racial diversity and 
could consider race as an admissions criteria, but that 
they could not set aside “fixed quotas,” for minorities. 

Affirmative action policies have regularly been 
challenged and debated in the decades since Bakke. 
In the 2003 case Grutter v. Bollinger, the Court ruled 
that affirmative action is allowed when race is used as 
one factor in admissions decisions to promote 
student diversity. But that same year, in Gratz v. 
Bollinger, the Court prohibited a points- or quota-
based system of affirmative action, upholding Bakke. 
In the 2016 case Fisher v. University of Texas at 
Austin, the Court, referring back to the language of 
the Grutter decision, determined that affirmative 
action policies are constitutional and allowed when 
they are “narrowly tailored” to serve the state’s 
compelling interest in “the educational benefits that 
flow from student body diversity.”

New Political Leaders
New political leaders emerged in the African American 
community in the 1970s to continue fighting for 

economic, social, and political equality for African 
Americans. For the first time since Reconstruction, 
African Americans became more influential in 
national politics. Jesse Jackson, a former aide to 
Martin Luther King, Jr., was among this new 
generation of activists. In 1971 Jackson founded 
Operation PUSH (People United to Save Humanity). 
Operation PUSH was dedicated to developing 
African American businesses, educational 
opportunities, and social and political development. 
Jackson sought the Democratic presidential 
nomination and lost in 1984 and 1988. Yet he won 
over millions of voters.

In 1971 African American members of Congress 
organized the Congressional Black Caucus (CBC) to 
more clearly represent their concerns. One of the 
CBC’s founding members was Shirley Chisholm of 
New York, the first African American woman to serve 
in Congress. In 1972 Chisholm entered the race for  
the Democratic nomination for president, becoming 
the first woman and the first African American to run 
for a major party’s nomination. Chisholm received  
the votes of 152 delegates at the Democratic  
National Convention but did not win the nomination.

In 1977 another former assistant to Dr. King, U.S. 
Representative Andrew Young, became the first 
African American to serve as U.S. ambassador to the 
United Nations. He later served as the mayor of 
Atlanta. By the mid-1980s, African American mayors 
had been elected in Atlanta, Detroit, Chicago, Los 
Angeles, New Orleans, Philadelphia, and  
Washington, D.C.

In 1990 Virginia voters elected L. Douglas  
Wilder, who became the first African American 
governor of a state. That same year, David Dinkins 
took office as the first African American mayor of  
New York City.

7 CHECK FOR UNDERSTANDING

1. Identifying How was busing used to desegregate public 
schools?

2. Explaining What was the goal of affirmative action?

LESSON ACTIVITIES

1. Informative/Explanatory Writing Write a 
paragraph in which you summarize the issues 
involved in the Supreme Court cases of Swann v. 
Charlotte-Mecklenburg Board of Education and 
Regents of the University of California v. Bakke.

2. Presenting Work in small groups to prepare a 
short theater piece in which newscasters relate 
three to five highlights of civil rights history set 
between the years 1954 and 1968. Ask your 
classmates to take notes for an after-presentation 
class discussion.

Protesters demonstrated as the Supreme Court 
deliberated the Regents of the University of California 
v. Bakke case.
Summarizing What is the meaning of the sign that the 
protester is carrying?

Program: NASS

Vendor: SPi-Global
PDF Pass

Component: SE

Grade: High School

676676676

PH
OT

O:
 B

et
tm

an
n/

Ge
tty

 Im
ag

es
; T

EX
T: 

Gr
ut

te
r v

. B
ol

lin
ge

r, 5
39

 U
.S

. 3
06

 (2
00

3)
.

0671_0676_USH23_SE_HS_T14_L06_902313_385319.indd   676 03/11/20   10:46 AM

0671_0676_USH23_HS_TE_T14_L06_902310_75451.indd   676 16/12/20   7:03 PM

l



Strategies for Differentiated Instruction 

APPROACHING LEVEL STRATEGIES

READING SUPPORT
Reading Closely to Understand Adjectives  
Discuss with students what adjectives are and 
what they do: they are words or phrases that 
describe or give more information about nouns. 
They can be about color, size, texture, taste, 
sound, smell, shape, or number. Ask: What are 
some adjectives that can describe where you 
learn? (clean, disorganized, bright, spacious, dusty, 
etc.) Next, ask student volunteers to take turns 
reading aloud a paragraph from this topic. Instruct 
students to raise their hands each time they think 
an adjective has been read. Once the paragraph is 
read, go through it with students and identify the 
adjectives together, identifying which nouns they 
describe or give more information about.

WRITING SUPPORT
Narrative Writing About Civil Rights Figures  
Before beginning the writing assignment, discuss 
with students the features of narrative writing: 
characters, conflict, plot, and setting. Each 
student selects one figure from the civil rights 
movement that is mentioned in this topic. 
Students are to write a one-page narration of an 
incident from their chosen figures’ lives. 
Depending on whom they have chosen, additional 
research might be necessary. Once students have 
completed their writing, they swap papers with a 
partner and identify their partner’s characters, 
conflicts, plots, and settings. Allow students to 
revise their work before turning it in to you. You 
can use the Narrative Writing rubric, available in 
your online course, to evaluate students’ work.

HISTORICAL THINKING SUPPORT
Comparing and Contrasting Civil Rights Court 
Cases Provide students with copies of the Venn 
Diagram Graphic Organizer, available in your 
online course, or have students create their own 
Venn diagram. Review with students how to use 
this type of graphic organizer to compare and 
contrast things, events, ideas, or people. Divide 
students into small groups. Each group selects 
two court cases from this topic to compare. All 
members of a group should fill in their graphic 
organizers as they discuss the cases’ similarities 
and differences. Once groups have finished their 
discussions, come back together as a class and 
ask one group to share their findings and 
organizers with the rest of the class.

ENGLISH LEARNER STRATEGIES

READING SUPPORT
Reading Closely to Understand Prepositions  
Display a list of common prepositions during this 
activity. Discuss what prepositions are and what 
they do: words or phrases used to show direction, 
time, or location. They also connect verbs with 
direct and indirect objects. Use an example 
sentence such as “I dropped the textbook on my 
foot and broke a toe because the book was so 
heavy,” and point out the preposition and its 
function (in this example sentence, on shows 
location). Next, ask student volunteers to take 
turns reading aloud a paragraph from this topic. 
Instruct students to raise their hands each time 
they think a preposition has been read. Once the 
paragraph is read, go through it with students and 
identify the prepositions together, identifying 
what they show (direction, time, location, direct or 
indirect objects).

WRITING SUPPORT
Narrative Writing About Civil Disobedience  
Review with students the idea of civil disobedience: 
not obeying a law with the goal of making the 
government change the law or take a specific 
action. Next, share the characteristics of narrative 
writing: characters, conflict, plot, and setting. Ask 
students to think of a time that they engaged in civil 
disobedience, or an occasion of civil disobedience 
that they have read about, and to write an informal 
narrative journal entry about that occasion. 
(Students can substitute their families, schools, or 
bosses for the government when identifying their 
own civil disobedience involvement.) Once 
students have finished writing, ask them to identify 
their characters with one color of underlining, 
conflict with another color of underlining, and so 
on. If they are missing a color, they are to revise 
their work to include the missing element.

SPEAKING AND LISTENING SUPPORT
Interviewing a Classmate About Rights Lead 
students in a discussion about interviews, 
including the purpose of an interview. Tell 
students that they will interview a partner about 
rights: which ones they value most, if they believe 
their rights have ever been violated, if they are 
involved in any rights movements, etc. Together, 
write a list of questions they can ask their 
partners, but remind them that they can ask other 
questions as well, provided that they are on topic. 
Ask students to take notes on their partners’ 
answers to the questions and to turn their notes in 
when they conclude their interviews.

BEYOND LEVEL STRATEGIES

SPEAKING AND LISTENING EXTENSION
Delivering a Digital Presentation About the Civil 
Rights Movement Divide students into small 
groups. Each group conducts research online to 
find footage of an event from the civil rights 
movement. (Prepare students that some of the 
footage they come across might contain violence.) 
Groups may choose major events, such as school 
integration in Little Rock, or less famous events 
like a local lunch counter sit-in. Groups select 
footage and create a short presentation with 
digital slides about the event: when and where it 
took place, who was involved, and why they chose 
this specific event. As part of their presentations, 
groups share a brief clip (30 seconds to one 
minute) of the footage. To assess groups’ work, 
you can adapt the Collaborative Group Project 
rubric, available in your online course.

WRITING EXTENSION
Argumentative Writing About a Civil Rights 
Case Each student selects a court case discussed 
in this topic. (Do not allow students to select 
Brown v. Board of Education, though they can 
choose any of the cases that led up to it or were 
part of the Supreme Court’s decision on it.) 
Outside research will likely be necessary for 
students to understand the details of the cases 
they have chosen. Students then write an 
argumentative piece of at least one detailed 
paragraph about the impact their case had on the 
civil rights movement specifically and the United 
States at large. To assess students’ work, use the 
Argumentative Writing rubric, available in your 
online course.

HISTORICAL THINKING EXTENSION
Comparing and Contrasting Rights 
Movements Divide students into small groups. 
Assign a rights movement to each group (for 
example, LGBTQ+, Latino, Asian, women, 
immigrants, etc.). Each group compares their 
assigned movement with the civil rights 
movement as discussed in this topic. Students are 
not likely to be as familiar with the assigned 
movements as they are with the civil rights 
movement, so allow them to use the Internet and 
print sources to inform their discussions. Groups 
can look at when the movements began, who led 
or leads them, and their accomplishments. 
Provide each group with the Venn Diagram 
Graphic Organizer, available in your online course, 
to help students organize their thinking and 
discussion.

DIFFERENTIATED INSTRUCTION OPTIONS

The Civil Rights Movement
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02
HISTORICAL THINKING SKILLS

Summarizing Inequality in “Separate but Equal” Have students read 
the section titled “Comparing White and African American Schools in 
Virginia.” Prompt students with a reminder about the meaning of the 
Plessy v. Ferguson ruling that established the “separate but equal” 
policy. Direct students to summarize the differences between the 
school facilities and transportation explained by John Stokes, as well 
as how the practice highlighted the inequality of services offered to 
African American children. (Summaries should include that the 
facilities for African American children were far away, did not have 
transportation, and were of much poorer quality than the white 
students’ facilities.)  SMALL GROUP   15 MIN 

Differentiate the Activity

Summarizing Inequality in “Separate but Equal” Have students 
go online and search for “John Stokes interview Virginia 
Commonwealth University” and then open the link to “Interview 
with John A. Stokes | VCU Libraries Digital Collections” at the 
website digital.library.vcu.edu. Direct students to watch the video 
interview titled “Interview with John A. Stokes” through minute 
marker 15:15. Assign students the task of summarizing the 
interview’s main topics and important points about the unfairness 
in the “separate but equal” policy. (Summaries should include that 
the facilities for African American children were far away, did not 
have transportation, and were usually of poorer quality than the 
white students’ facilities. When Stokes and others staged walk-
outs and other protest movements, transportation and facilities 
were eventually improved.)  BL   SMALL GROUP   25 MIN 

READING SKILLS

Analyzing Events in Protest of Lynching Have students read the 
introduction to the source titled “The NAACP Calls Attention to 
Lynching” and to examine the photograph. Go online to the NAACP 
website (naacp.org) and search for “Silent Protest Parade Centennial.” 
Direct students to read the short article about the original march 
against lynching. Assign students to discuss the significance of the 
march, why it was held, and what the event meant in the history of the 
civil rights movement. (Discussions should include an understanding 
of the meaning of lynching, why the NAACP flew the flag featured in 
the photograph, how a peaceful and silent protest made headlines, 
and how this protest brought national attention to the injustice of 
murdering African Americans by lynching.)  SMALL GROUP   15 MIN 

Global Connections
Civil Rights Around the World Have students research and more 
closely examine South Africa’s civil rights movement. Lead students in 
a discussion about the similarities between the civil rights movement 
in the United States and the civil rights movement in South Africa. 
Students may also select another country to analyze their civil rights 
movement.  WHOLE CLASS   30 MIN 

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE F

1. Stokes recalls stark differences between the public facilities for white and 
African American students. White schools had running water and indoor 
plumbing for toilets while African American schools did not.

2. The lack of indoor plumbing and the need to gather wood to heat African 
American schools likely took time away from other activities such as 
schoolwork.

PRIMARY SOURCE G

The NAACP flew the flag to raise greater public awareness of how often 
lynching took place so the public would support anti-lynching measures.

PRIMARY SOURCE H

1. The writer attempts to impart traveling advice to potential African 
American tourists who are looking for accommodation and food while 
visiting the area. Dickinson seems like a somewhat welcoming destination 
but he warned that you should still be on guard to expect discriminatory 
attitudes from some of the people living in Dickinson.

2. The Green Book might not be helpful or might even be misleading if shops 
in a certain town do not advertise services for African American tourists 
that the Green Book claims they provide.
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F

 PRIMARY SOURCE : INTERVIEW 

“ There were two buses for whites only that 
passed by our house every morning and 
picked up Jack Jeffreys, Bill Schueler, these 
were the white boys that I played with, these 
were the kids that’s [sic] I played with, and yet 
my twin sister and I could not ride those 
buses.

 . . . [T]hose buses were going to the wrong 
schools. They were going to all white 
schools. But we wondered why the blacks 
did not have buses. . . .

 Now, there were around 10 or 12 [schools for 
African American children] scattered 
throughout Prince Edward County at that time 
of wood construction, outdoor toilets, none of 
them had indoor plumbing, of course, and 
yet, in each of the districts for the white kids 
there was a school there, but it was of brick 
construction. And those students would have, 
of course, the privilege of having a bus that 
would take them to and from those schools. 
They built the schools for the blacks, we 

found out later, very closely knitted to the 
churches so that the kids would not have to 
walk too far, but some of them still had to walk 
pretty long distances to get to those schools.

 But the most amazing thing was the fact that 
in our minds we just wondered how come the 
white kids had these beautiful brick buildings, 
with heat, number one, and no one had to go 
out there and gather wood every morning to 
start the fire; number two, they had running 
water, and when December came, they didn’t 
have to go outdoors to the toilet.”
 —from John A. Stokes interview, for Voices of 

Freedom, Virginia Commonwealth University

EXAMINE THE SOURCE

1. Contrasting What differences does Stokes recall 
between the white and the African American 
educational experiences during his childhood?

2. Making Connections Explain how the differences 
between the schools might affect learning outcomes.

Comparing White and African American Schools in Virginia
While Plessy v. Ferguson allowed for “separate but equal” facilities for whites and African Americans, 
the racially based inequality of schools in the South was plainly obvious, even to children. John Stokes 
described his memories of school in Virginia in the 1940s for an oral history project. John Stokes led a 
student strike against poor schools. This led to a court case that became part of the Brown v. Board of 
Education decision against segregated “separate but equal” schools.

The NAACP Calls Attention to Lynchings
Extralegal lynchings of African Americans occurred in the United 
States for decades. Between 1877 and 1950, more than 4,000 
lynchings are documented, and the vast majority of those lynched 
were African American. In the 1920s and 1930s, the National 
Association for the Advancement of Colored People (NAACP) flew 
the flag (shown in the image) on days when it learned that an African 
American in the United States had been lynched. The flag was 
raised at the NAACP’s office in New York City. This photo was taken 
in 1936. The United States still does not have an anti-lynching law 
passed by Congress.

EXAMINE THE SOURCE

Evaluating Information What purpose did the NAACP have for flying 
this flag?

 PRIMARY SOURCE : PHOTOGRAPH 

» This flag was in use from 1920 to 1938.
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05

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE C

1. She reasoned that if the movement stopped because of the violent 
backlash against it, then that would just encourage people to keep 
responding to the civil rights movement and its actions with violence.

2. At first, he was shocked, telling her she would cause people to die. When 
he realized she understood the consequences and accepted them, he 
admired her. This exchange likely convinced him that the government 
needed to support the effort.

HISTORICAL THINKING SKILLS

Making Generalizations About Civil Rights Activists Have students 
read and discuss Source C. Ask: What impression do you get of 
Diane Nash from this film transcript excerpt? (Possible responses: 
She is determined, thoughtful, articulate, wise, brave, compelling, and 
committed to the cause.) What generalizations might you make 
about the Freedom Riders and other civil rights activists, based on 
this impression? (Answers will vary, but students may say that they 
are not acting impulsively, but with great forethought, organization, 
and conviction.)  WHOLE CLASS   5 MIN 

English Learners Scaffold
Analyzing Primary Sources

Entering and Emerging

Ask student pairs to take turns describing the exchange in the 
transcript. Ask: What is the context for the phone call described 
in the transcript? (Seigenthaler has been told to tell the Freedom 
Riders they should not go to Birmingham due to threats of violence 
against them. He has to call Diane Nash, who is the organizer of 
the Freedom Rides.) What happens during the conversation? 
(Seigenthaler tells Nash that continuing the ride puts people at risk 
of death. Nash tells him they already know the danger and are 
prepared to go anyway.)

Developing and Expanding

Have students work in pairs to read the text. Invite students to take 
turns stating what they think the main ideas of each exchange are, 
using the stem “I think what this person is saying is….” Circulate to 
provide support.

Bridging and Reaching

Ask students pairs to read the text. Then, have them discuss the 
lesson’s compelling question and how it relates to the actions of 
Diane Nash and the Freedom Riders as described in the source on 
this page.  ELL   SMALL GROUP   15 MIN 

Social and Emotional Learning: Self-Management
Developing Self-Discipline Reading about people who are in a 
dangerous situation yet are willing to take risks to combat injustices for 
themselves and others provides a good opportunity to talk with 
students about developing discipline in order to achieve goals. Ask: 
What does it mean to have self-discipline? (You can control your 
responses; you are able to pursue what you think is right even when 
you feel tempted to let go of motivation and abandon your goal.) 
Then, ask: Who do you see exhibiting discipline in this historical 
context? In what ways do they demonstrate self-discipline? (As a 
leader, Diane Nash demonstrates self-discipline by making a decision 
that is focused on the greater goal of the campaign—despite terrible 
risks. All of the Freedom Riders exhibit discipline in embarking on the 
Rides while facing life-threatening danger.) Discuss students’ 
impressions of people who consistently demonstrate self-discipline. 
Encourage them to reflect on where and how they might develop self-
discipline in their own lives. Ask students to discuss what they stand to 
gain from doing so.  WHOLE CLASS   10 MIN 
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C

 PRIMARY SOURCE : FILM TRANSCRIPT 

“ John Seigenthaler, Assistant to RFK: I went to 
a motel to spend the night. And you know, I 
thought, ‘What a great hero I am, you know? 
How easy this was, you know? I just took care 
of everything the President and the Attorney 
General wanted done. Mission Accomplished.’

 My phone in the hotel room rings and it’s the 
Attorney General. He has received word from 
the FBI in Nashville that another wave of 
Freedom Riders is coming down to 
Birmingham from Nashville to continue the 
Freedom Rides. And he opened the 
conversation, ‘Who the hell is Diane Nash?’. . .

 Diane Nash, Student, Fisk University: It was 
clear to me that if we allowed the Freedom 
Ride to stop at that point, just after so much 
violence had been inflicted, the message 
would have been sent that all you have to do 
to stop a nonviolent campaign is inflict 
massive violence. It was critical that the 
Freedom Ride not stop, and that it be 
continued immediately. . . .

 Seigenthaler: So I called her. I said, ‘I 
understand that there are more Freedom 
Riders coming down from Nashville. You must 
stop them if you can.’ Her response was, 
‘They’re not gonna turn back. They’re on 
their way to Birmingham and they’ll be  
there, shortly.’

 You know that spiritual—‘Like a tree standing 
by the water, I will not be moved’? She would 
not be moved. And, and I felt my voice go up 
another decibel and another and soon I was 
shouting, ‘Young woman, do you understand 
what you’re doing? You’re gonna get 
somebody . . . [D]o you understand you’re 
gonna get somebody killed?’

 And, there’s a pause, and she said, ‘Sir, you 
should know, we all signed our last wills and 
testaments last night before they left. We 
know someone will be killed. But we cannot 
let violence overcome non-violence.’

 That’s virtually a direct quote of the words 
that came out of that child’s mouth. Here I 
am, an official of the United States 
government, representing the President and 
the Attorney General, talking to a student at 
Fisk University. And she in a very quiet but 
strong way gave me a lecture.”
—Diane Nash and John Seigenthaler,  

in Freedom Riders

EXAMINE THE SOURCE

1. Determining Central Ideas Why does Nash say that 
she insisted on the Freedom Rides going forward?

2. Analyzing Perspectives How did Seigenthaler react to 
Nash’s comments, and how might his exchange with 
her have influenced events?

» The Birmingham Freedom Riders wait to board a bus.

The Courage of the Freedom Riders
In 1946 the U.S. Supreme Court ruled segregation of interstate transportation unconstitutional 
in Morgan v. Virginia. Then in Boynton v. Virginia (1960), the Court ruled that segregation in 
facilities that served interstate travelers was also unconstitutional. CORE and then SNCC 
decided to enforce these rulings within the South with the Freedom Rides. The first Freedom 
Riders—seven of whom were African American and six white—departed Washington, D.C., for 
New Orleans on May 4, 1961. The riders first met with resistance in Virginia and encountered 
violence in South Carolina. In Alabama an angry mob beat the riders and firebombed one of 
the buses. The bus journey ended, and the group flew on to New Orleans. John Seigenthaler 
was an assistant to Attorney General Robert F. Kennedy (RFK), and Diane Nash was a key 
leader of SNCC involved in orchestrating the Freedom Rides. PBS produced the documentary 
Freedom Riders, excerpted below, in 2011.
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ANSWERS
Sequencing Time 
The Supreme Court case Brown v. Board of Education is the landmark 
Supreme Court case that ruled against segregation. The September 1957 
integration of Central High School in Little Rock, Arkansas, showed that the 
federal government was prepared to use military force to ensure that 
desegregation did happen.

LESSON 01 • INTRODUCTION

PREVIEW THE LEARNING
Active Classroom Activity
Making a Poster About “I Have a Dream” Divide students into small 
groups. Each group either chooses or is assigned a section of Martin 
Luther King, Jr.’s, “I Have a Dream” speech given at the 1963 March 
on Washington. Each poster should include important words and 
phrases and feature those in different sizes, colors, writing styles, and 
at least one image that relates to their assigned section of the 
speech.  SMALL GROUP   35 MIN 

 Digital Option

Creating a Digital Poster About “I Have a Dream” Allow students 
to use software to create a word cloud based on their section of 
the speech. Groups can then either print their word clouds and 
attach them to their posters or reproduce the word clouds by hand 
on their posters.  SMALL GROUP   35 MIN 

Special Needs
Activity: Working Memory Deficit Students with working memory 
deficits benefit from graphic organizers to help organize their note-
taking. Prepare the Table graphic organizer with column headers that 
read Key Details, Page, Notes. Under the Key Details column, include 
the bullet points from the “What Will You Learn?” section in the text. 
As students read the chapter, have them jot down the page numbers 
and notes that support these ideas to serve as a general reminder of 
the key details of the text.  INDIVIDUAL   15 MIN 

  GO ONLINE  Review & Apply Activity
Introducing the Civil Rights Movement Assign the Review & Apply 
Activity to help students summarize lesson content.  INDIVIDUAL   20 MIN 

Culturally Responsive Connections  
Points to Consider As you plan your instruction for this topic, think 
about the students in your classroom and their cultural contexts as 
well as your own. How might you support your students of different 
backgrounds and experiences? Think about the following points as 
you create your lesson plans: 

• Violence Against Civil Rights Protesters: Those peacefully 
protesting segregation and discrimination were met with anger and 
violence. This violence might be difficult for you and your students 
to see and discuss. How might students react to the violence? How 
might students feel about some police officers participating in that 
violence? 

• Marginalized Voices Within the Civil Rights Movement: Leaders of 
the civil rights movement were keenly aware that everything that was 
said and done would reflect on the movement either negatively or 
positively. Women and members of the LGBTQ community were 
active participants in the movement though they were often relegated 
to behind-the-scenes roles. How might these voices be heard today? 

• Achievements of the Civil Rights Movement What achievements 
were made by participants in the civil rights movement? What are 
some new voices and perspectives for students to learn about? 
How might students feel a sense of pride in the achievements that 
were made? 

• Making Connections to Today: The following are questions you 
may want to ponder with your students. Why do there continue to 
be protests against racism and for racial equity? What progress has 
been made and what work remains?
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CIVIL RIGHTS MOVEMENT
KEY EVENTS OF

1941 JANUARY 25, 1941 A. Philip 
Randolph proposes a March on 
Washington to highlight segregation 
and Jim Crow discrimination

1954 MAY 17, 1954 Supreme Court rules 
against public school segregation in 
Brown v. Board of Education of 
Topeka

DECEMBER 1955 Montgomery, 
Alabama, bus boycott begins

SEPTEMBER 1957 Federal troops 
ensure integration of African 
American students at Central High 
School in Little Rock, Arkansas

SEPTEMBER 1957 Civil Rights Act 
passed to ensure that all Americans 
could exercise their right to vote

1960

1965

FEBRUARY 1960  
Greensboro sit-ins begin

AUGUST 1963 March 
on Washington for 
Jobs and Freedom 
(right)

JULY 1964 Civil 
Rights Act passed 
that ends 
segregation in 
public places and 
banned employment 
discrimination

AUGUST 1965 Voting Rights Act 
passed to remove legal barriers of 
voter discrimination at the local and 
state levels

APRIL 4, 1968 Dr. Martin Luther King, 
Jr., assassinated in Memphis

APRIL 11, 1968 Civil Rights Act 
passed prohibiting housing 
discrimination

Sequencing Time List the events about education 
and explain how each event contributed to school 
desegregation.

Looking Ahead
You will learn the history of the civil rights movement 
in the United States between 1954 and 1978. While 
studying this time period, you will learn about 
segregation and other forms of discrimination that 
African Americans endured, and the strategies civil 
rights movement activists employed. You will see how 
the leaders of the modern civil rights movement were 
motivated by past struggles against inequality. And 
you will understand the changes that came about 
because of these protests.

You will examine Compelling Questions and 
develop your own questions about the civil rights 
movement in the inquiry lessons. Review the time line 
to preview some of the key events, people, and 
organizations that you will learn about.

What Will You Learn
In these lessons focused on the civil rights movement, 
you will learn:
• the historical causes of the civil rights movement.
• the key events in the history of the civil rights 

movement.
• the actions taken by significant individuals and 

important organizations within the civil rights 
movement.

• the effects of the civil rights movement.
• the legacy of the civil rights movement in the 

United States.

? COMPELLING QUESTIONS

• How did discrimination affect the daily life of 
African Americans before the civil rights 
movement?

• How did activists move the civil rights movement 
forward?

Program: NASS

Vendor: SPi-Global
PDF Pass

Component: SE

Grade: High School

646
Ci

vil
 R

ig
ht

s M
ar

ch
 o

n 
W

as
hi

ng
to

n,
 D

.C
. [A

 w
id

e-
an

gl
e 

vie
w 

of
 m

ar
ch

er
s a

lo
ng

 th
e 

m
all

, s
ho

wi
ng

  
th

e 
Re

fle
ct

in
g 

Po
ol

 an
d 

th
e 

W
as

hi
ng

to
n 

M
on

um
en

t.]
 A

ug
us

t 2
8,

 19
63

. N
at

io
na

l A
rc

hi
ve

s a
nd

  
Re

co
rd

s A
dm

in
ist

ra
tio

n 
Na

tio
na

l A
rc

hi
ve

s a
nd

 R
ec

or
ds

 A
dm

in
ist

ra
tio

n

0642_0646_USH23_SE_HS_T14_L01_902313_379585.indd   646 19/02/21   1:02 PM

0642_0646_USH23_HS_TE_T14_L01_902310_71164.indd   646 09/04/21   1:07 PM

There are many Differentiated Instruction and Scaffolding Options! The Teacher Edition offers a wide 
variety of support for different learners.

Scaffolding and Differentiation

• There are many point-of-use 
activities written for  
On-Level, Beyond Level, 
Approaching Level, and English 
Language Learners. Look for these 
labels after the activities and the 
Differentiate the Activity head.

• Additional English Language Learner scaffolds make 
the text accessible to students who are learning English 
at different levels of proficiency.

• Additional support is provided for students  
with Special Needs.

02
HISTORICAL THINKING SKILLS

Summarizing Inequality in “Separate but Equal” Have students read 
the section titled “Comparing White and African American Schools in 
Virginia.” Prompt students with a reminder about the meaning of the 
Plessy v. Ferguson ruling that established the “separate but equal” 
policy. Direct students to summarize the differences between the 
school facilities and transportation explained by John Stokes, as well 
as how the practice highlighted the inequality of services offered to 
African American children. (Summaries should include that the 
facilities for African American children were far away, did not have 
transportation, and were of much poorer quality than the white 
students’ facilities.)  SMALL GROUP   15 MIN 

Differentiate the Activity

Summarizing Inequality in “Separate but Equal” Have students 
go online and search for “John Stokes interview Virginia 
Commonwealth University” and then open the link to “Interview 
with John A. Stokes | VCU Libraries Digital Collections” at the 
website digital.library.vcu.edu. Direct students to watch the video 
interview titled “Interview with John A. Stokes” through minute 
marker 15:15. Assign students the task of summarizing the 
interview’s main topics and important points about the unfairness 
in the “separate but equal” policy. (Summaries should include that 
the facilities for African American children were far away, did not 
have transportation, and were usually of poorer quality than the 
white students’ facilities. When Stokes and others staged walk-
outs and other protest movements, transportation and facilities 
were eventually improved.)  BL   SMALL GROUP   25 MIN 

READING SKILLS

Analyzing Events in Protest of Lynching Have students read the 
introduction to the source titled “The NAACP Calls Attention to 
Lynching” and to examine the photograph. Go online to the NAACP 
website (naacp.org) and search for “Silent Protest Parade Centennial.” 
Direct students to read the short article about the original march 
against lynching. Assign students to discuss the significance of the 
march, why it was held, and what the event meant in the history of the 
civil rights movement. (Discussions should include an understanding 
of the meaning of lynching, why the NAACP flew the flag featured in 
the photograph, how a peaceful and silent protest made headlines, 
and how this protest brought national attention to the injustice of 
murdering African Americans by lynching.)  SMALL GROUP   15 MIN 

Global Connections
Civil Rights Around the World Have students research and more 
closely examine South Africa’s civil rights movement. Lead students in 
a discussion about the similarities between the civil rights movement 
in the United States and the civil rights movement in South Africa. 
Students may also select another country to analyze their civil rights 
movement.  WHOLE CLASS   30 MIN 

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE F

1. Stokes recalls stark differences between the public facilities for white and 
African American students. White schools had running water and indoor 
plumbing for toilets while African American schools did not.

2. The lack of indoor plumbing and the need to gather wood to heat African 
American schools likely took time away from other activities such as 
schoolwork.

PRIMARY SOURCE G

The NAACP flew the flag to raise greater public awareness of how often 
lynching took place so the public would support anti-lynching measures.

PRIMARY SOURCE H

1. The writer attempts to impart traveling advice to potential African 
American tourists who are looking for accommodation and food while 
visiting the area. Dickinson seems like a somewhat welcoming destination 
but he warned that you should still be on guard to expect discriminatory 
attitudes from some of the people living in Dickinson.

2. The Green Book might not be helpful or might even be misleading if shops 
in a certain town do not advertise services for African American tourists 
that the Green Book claims they provide.
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F

 PRIMARY SOURCE : INTERVIEW 

“ There were two buses for whites only that 
passed by our house every morning and 
picked up Jack Jeffreys, Bill Schueler, these 
were the white boys that I played with, these 
were the kids that’s [sic] I played with, and yet 
my twin sister and I could not ride those 
buses.

 . . . [T]hose buses were going to the wrong 
schools. They were going to all white 
schools. But we wondered why the blacks 
did not have buses. . . .

 Now, there were around 10 or 12 [schools for 
African American children] scattered 
throughout Prince Edward County at that time 
of wood construction, outdoor toilets, none of 
them had indoor plumbing, of course, and 
yet, in each of the districts for the white kids 
there was a school there, but it was of brick 
construction. And those students would have, 
of course, the privilege of having a bus that 
would take them to and from those schools. 
They built the schools for the blacks, we 

found out later, very closely knitted to the 
churches so that the kids would not have to 
walk too far, but some of them still had to walk 
pretty long distances to get to those schools.

 But the most amazing thing was the fact that 
in our minds we just wondered how come the 
white kids had these beautiful brick buildings, 
with heat, number one, and no one had to go 
out there and gather wood every morning to 
start the fire; number two, they had running 
water, and when December came, they didn’t 
have to go outdoors to the toilet.”
 —from John A. Stokes interview, for Voices of 

Freedom, Virginia Commonwealth University

EXAMINE THE SOURCE

1. Contrasting What differences does Stokes recall 
between the white and the African American 
educational experiences during his childhood?

2. Making Connections Explain how the differences 
between the schools might affect learning outcomes.

Comparing White and African American Schools in Virginia
While Plessy v. Ferguson allowed for “separate but equal” facilities for whites and African Americans, 
the racially based inequality of schools in the South was plainly obvious, even to children. John Stokes 
described his memories of school in Virginia in the 1940s for an oral history project. John Stokes led a 
student strike against poor schools. This led to a court case that became part of the Brown v. Board of 
Education decision against segregated “separate but equal” schools.

The NAACP Calls Attention to Lynchings
Extralegal lynchings of African Americans occurred in the United 
States for decades. Between 1877 and 1950, more than 4,000 
lynchings are documented, and the vast majority of those lynched 
were African American. In the 1920s and 1930s, the National 
Association for the Advancement of Colored People (NAACP) flew 
the flag (shown in the image) on days when it learned that an African 
American in the United States had been lynched. The flag was 
raised at the NAACP’s office in New York City. This photo was taken 
in 1936. The United States still does not have an anti-lynching law 
passed by Congress.

EXAMINE THE SOURCE

Evaluating Information What purpose did the NAACP have for flying 
this flag?

 PRIMARY SOURCE : PHOTOGRAPH 

» This flag was in use from 1920 to 1938.
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 BL   Beyond Level
 AL   Approaching Level
 ELL   English Language Learners

• For each topic, there are Literacy Support and Historical 
Thinking Support Strategies for Approaching Level, and 
English Learners, and Literacy Extensions and Historical 
Thinking Extensions for Beyond Level Learners.

 How to Use Your United States History Program li



HOW TO USE YOUR UNITED STATES HISTORY PROGRAM

Active Classroom
These small-group participatory activities are 
designed to get students up and out of their seats. 
Activities include 
• Gallery Walks
• Four Corners
• Panel Discussions
• Fishbowl
• Simulations
• Idea Line Ups
• Debates

Project-Based Learning (PBL)
The Hands-on Topic Project encourages students 
to work collaboratively and develop communication 
skills that are used to face real-world challenges 
and provide opportunities for students to develop 
SEL Skills.
• Projects result in the creation of a tangible, 

public product such as a poster, script, video, 
pod cast, or multimedia presentation.

• Student Instructions for the Project include 
student voice and choice.

• Teacher Instructions along with an Observation 
Checklist to provide guidance on monitoring 
group work and individual contributions to the 
final product.

• Use the Project Rubric to assess student 
learning.

• Projects are customizable online.

WRITING SKILLS

Narrative Writing About Civil Rights Remind students that when 
Lyndon Johnson was a senator, he helped pass civil rights legislation 
by compromising with Southern senators and weakening provisions. 
Have them imagine that they are civil rights activists in 1963. Tell them 
to write a letter to another activist, expressing how they feel about 
the movement’s chances of success after Kennedy’s assassination 
and Johnson’s ascension to the presidency. (Student letters will vary 
but may include feelings of despair over the assassination and fear 
that the movement will suffer as a result.)  INDIVIDUAL   25 MIN 

Differentiate the Activity

Integrating Information About Political Process Challenge 
students to write a response from Johnson, a follow-up narrative 
that includes information describing what President Johnson 
actually did to get congressional support for the Civil Rights Act of 
1964, and the role of Southern Democrats in Congress in 
opposing the legislation.  BL   INDIVIDUAL   40 MIN 

CIVICS SKILLS

Understanding Laws and Legislative Process Have students read 
the text and summarize the actions taken by President Johnson and 
the congressional procedures used to debate the passage of the Civil 
Rights Act of 1964. Ask: What is a filibuster and how was it used 
during the legislative process? Why? (A filibuster occurs when 
senators take turns speaking in order to prevent a vote from taking 
place. It was used to prevent voting on the Civil Rights Act of 1964  
for two months. Senators who opposed the bill coordinated the 
filibuster in an attempt to delay the vote. They hoped that if it was 
delayed long enough, public support for the bill might wane.)  
 WHOLE CLASS   5 MIN 

Active Classroom Activity
Snowball Discussion To facilitate deeper discussion and provide 
reinforcement of the lesson content, provide students with an 
organized structure for peer learning interaction. Give them ten 
minutes to review the lesson content and determine a few key ideas 
about the tactics used and the events that occurred in challenging 
segregation. Have them record these key ideas in the Tree Diagram 
graphic organizer available in your online course. Then, have students 
meet in pairs to share and discuss their graphic organizers. 
Encourage peer instruction and learning. Afterward, have two pairs of 
students join to form groups of four. The instructing and learning 
process repeats, with students adding to their graphic organizers. 
Groups of four then join to become groups of eight, and so on, until 
the entire class is engaged in peer sharing. Hold a quick debriefing 
discussion, asking students to share what they learned at each stage 
of the activity.  SMALL GROUP   30 MIN 

  GO ONLINE  History & Civics Activity
The Civil Rights Act of 1964 This worksheet provides a closer 
examination of the legislative language and structure of the Civil 
Rights Act of 1964. Students conduct a primary source analysis of 
important segments of the legislation.  BL   INDIVIDUAL   20 MIN 

LESSON 04 • LEARN THE EVENTS

ANSWERS

Analyzing Visuals

They appear determined but not concerned. Senator Ervin appears pleased 
about the plans.
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assassination in November 1963. Vice President 
Lyndon Johnson—a former member of the Senate 
Democrats—became president. Johnson had helped 
pass the Civil Rights Acts of 1957 and 1960 but only 
by weakening their provisions through compromises 
with other Southern senators. 

On November 27, 1963, the newly sworn-in 
President Johnson spoke to a joint session of 
Congress. Johnson pledged to continue Kennedy’s 
work and made the passage of a new civil rights bill a 
key piece of honoring Kennedy’s legacy.

The bill, however, was stuck in the House of 
Representatives Rules Committee—where all House 
versions of bills must begin. The chairman of the 
Rules Committee, Howard W. Smith of Virginia, was a 
determined segregationist and had effectively 
blocked civil rights bills since 1955. This delaying 
tactic was a key component of the Southern 
Democrats anti-civil rights strategy. They believed 
that if they could hold up legislation long enough, 
frustrated civil rights activists might initiate more 
violent militant actions, causing a backlash against 
desegregation and diminishing the public passion for 
Kennedy’s memory. 

While Southern senators worked openly to 
oppose the civil rights bill, many of them realized that 
they were fighting a losing battle against changes 
that would soon transform the nation.

“ I believe the Negro has been imposed upon. 
He has been subjected to indignities. But we 
shouldn’t upset the whole scheme of 
constitutional government and expect people 
to swallow laws governing their most intimate 
social relations. The tempo of change is the 
crux of the whole matter. Any realist knows that 
the ‘separate but equal’ doctrine is finished.”
—Senator Richard Russell, Congressional Record, 

August 1963

The civil rights bill passed the House of 
Representatives in February 1964. It then moved to 
the Senate, where the bill’s opponents used another 
tactic to delay passage.

Democrats used the filibuster, a tactic in which 
senators speak continuously to prevent a vote. On 
March 30, the full Senate began its debate on the 
legislation. To carry out the filibuster, the bill’s 
opponents divided themselves into three teams.  
One team controlled the debate on the Senate floor, 
then passed off speaking time to another team.  
Each day a new team took over from the senators  
who spoke on the previous day, while another  
group rested. 

Democrats held onto the debate for the next 60 
days. The key members of this so-called Southern 
Resistance group included Sam Ervin of North 
Carolina, John Stennis and James Eastland from 
Mississippi, Richard Russell from Georgia, Spessard 
Holland from Florida, Allen Ellender and Russell Long 
from Louisiana, A. Willis Robertson from Virginia, and 
Strom Thurmond from South Carolina.

While the filibuster was going on, Senator Hubert 
Humphrey of Minnesota, the Democrat Whip, was 
working against his more conservative-leaning 
Southern party members to get the 67 votes needed 
to achieve cloture—the procedure needed to end a 
filibuster debate and force a vote. Illinois Senator 
Everett Dirksen also tried to increase the chances of 
compromise by introducing a revised version of the 
Senate bill that weakened the scope of the federal 
government’s regulations on private businesses and 
civil rights.

On June 10, the Senate voted 71 to 29 to stop the 
filibuster delay and call a final approval vote. The 
Senate then easily passed Dirksen’s revised bill. 

Southern Senators including (l to r) Sam Ervin, 
James Eastland, Allen Ellender, Harry Byrd, and Olin 
Johnston meet before a Senate session to plan 
their strategy to filibuster the Civil Rights bill in 
March 1964.
Analyzing Visuals Based on the Senators’ expression, 
what attitude toward the filibuster did they hold?

filibuster an attempt to kill or delay a bill by having a group 
of senators take turns speaking continuously so that a vote 
cannot take place

cloture a motion that ends debate and calls for an 
immediate vote 
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Projects and Collaborative Activities to Engage Your Students!
The Teacher Edition includes a variety of collaborative activities to engage your students 
including Active Classroom activities, Projects, SEL activities, Making Connections To Today 
activities, and Digital Teaching Options.

Print Teacher Edition

02

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE C

1. Trimmingham is upset because he and other African American soldiers 
faced more discrimination and inequality than German prisoners despite 
the fact Germany was at war with the United States.

2. Trimmingham exposes and reveals hypocrisy and racial bias that goes 
against the American value of equality before the law. The letter may have 
caused some soldiers to question or reevaluate segregation in the 
nation’s armed forces.

HISTORICAL THINKING SKILLS

Analyzing Primary Sources About Segregation Have students read 
the section titled “An African American Soldier Faces Segregation.” 
Lead a class discussion about how Corporal Rupert Trimmingham’s 
story of discrimination may have affected the white soldiers who read 
his letter. (Student answers will vary but should include inspiring a 
sense of unfairness that German prisoners of war were treated better 
than African American soldiers and remind readers that all American 
soldiers were fighting the same enemy.)  INDIVIDUAL   20 MIN 

Differentiate the Activity

Analyzing Primary Sources About Segregation Have students 
create a list of possible emotions and thoughts Corporal Rupert 
Trimmingham’s story may have inspired in white soldiers who read 
his letter. (Student answers will vary but should include unfairness, 
sympathy, anger, camaraderie, and surprise.)  AL   INDIVIDUAL   20 MIN 

READING SKILLS

Reading Closely About Examples of Segregation Direct students to 
identify three examples of discrimination suffered by Corporal Rupert 
Trimmingham. (Answers may include being refused service when 
trying to buy coffee or eating at the lunchrooms, and being treated 
worse than the white German prisoners of war.)  SMALL GROUP   20 MIN 

Active Classroom Activity
Gallery Walk Locate six or seven photographs showing segregation 
and post them around the room. Photographs can be found at the 
Library of Congress (loc.gov). Have students create a three-column 
chart to analyze the photos. Instruct students to use the following 
column headings "Observe" (Describe what they see.); "Reflect" 
(Explain what can be learned from this photo.); and "Question" (Write 
one question about the photo.) Have students do the gallery walk and 
complete the chart. Lastly, have students summarize what they 
learned.  WHOLE CLASS   45 MIN 

English Learners Scaffold
Close Reading and Writing About Primary Sources

Entering and Emerging

Read the source "Segregation in the Workplace During World War 
II" aloud.  As the source is read, have students follow along and 
focus on why the Navy Yard refused to hire African Americans.  
Ask: What changes were made to force the Navy Yard to hire 
African Americans? (Separate restroom facilities for African 
Americans were built.) How do you think being required to use 
separate restroom facilities would make someone feel? (Answers 
will vary, but may address concerns of dignity and discrimination). 

Developing and Expanding

Have students work in pairs to read "Segregation in the Workplace 
During World War II" and make a chronological list of events as 
described in the source. Possible answers: 1. white men joined the 
Army, 2. women were hired, 3. Navy Yard refused to hire African 
Americans because there were no separate facilities, 4. FDR came, 
5. Separate facilities were built, 6. African Americans were hired.  

Bridging and Reaching

After analyzing Sources A, B, and C, have students write a 
narrative journal describing how witnessing the segregation and 
discrimination described in the sources would make them feel.     
 ELL   INDIVIDUAL   15 MIN 
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C

 PRIMARY SOURCE : LETTER 

“ Dear YANK:

 Here is a question that each Negro soldier is 
asking. What is the Negro soldier fighting for? 
On whose team are we playing? Myself and 
eight other soldiers were on our way from 
Camp Claiborne, La., to the hospital here at 
Fort Huachuca. We had to layover until the 
next day for our train. On the next day we 
could not purchase a cup of coffee at any of 
the lunchrooms around there. As you know, 
Old Man Jim Crow rules. The only place 
where we could be served was at the 
lunchroom at the railroad station but, of 
course, we had to go into the kitchen. But 
that’s not all; 11:30 a.m. about two dozen 
German prisoners of war, with two American 
guards, came to the station. They entered the 
lunchroom, sat at the tables, had their meals 
served, talked, smoked, in fact had quite a 
swell time. I stood on the outside looking on, 
and I could not help but ask myself these 
questions: Are those men sworn enemies of 
this country? Are they not taught to hate and 
destroy . . . all democratic governments? Are 
we not American soldiers, sworn to fight for 
and die if need be for this our country? Then 
why are they treated better than we are? Why 
are we pushed around like cattle? If we are 
fighting for the same thing, if we are to die for 
our country, then why does the Government 
allow such things to go on? Some of the boys 
are saying that you will not print this letter. I’m 
saying that you will. . . .

 Cpl. Rupert Trimmingham, 
Fort Huachuca, Ariz.”
—Yank: The Army Weekly, April 28, 1944

» An example of a Yank magazine cover.

EXAMINE THE SOURCE

1. Analyzing Describe the situation experienced by 
Corporal Trimmingham. Why did he find that 
experience especially upsetting?

2. Inferring How did Corporal Trimmingham challenge 
the editors of Yank? What effect may the letter have 
had on fellow soldiers and Army policy?

An African American Soldier Faces Segregation
Yank magazine was a weekly publication distributed to members of the American armed 
forces during World War II. The magazine was designed as a morale booster and featured 
cartoons and pin-up girls along with news stories. It also included a section with letters from 
soldiers. In this 1944 letter, an African American corporal described an especially upsetting 
experience with segregation while traveling with other African American soldiers. Remember 
that even as African American soldiers were fighting for world democracy, U.S. federal law 
kept them segregated within the armed forces.
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Inquiry Journal
The Inquiry Journal is a Student Worktext that provides primary 
and secondary sources and inquiry tools to help students 
explore a compelling question. There is a guided inquiry activity 
that aligns to each topic of the Student Edition.

Topic Inquiry: The March on Washington for Jobs and 
Freedom 

COMPELLING QUESTION: 

Was the March on Washington for Jobs and Freedom a turning 
point in the struggle for civil rights?

Supporting Questions are related to the Compelling Question 
and should help students focus on facts and content needed to 
answer the Compelling Question. Sample Supporting Questions 
for this Inquiry include:

• Why did civil rights leaders organize the March on 
Washington?

• What happened during the March on Washington? 
• How did the March on Washington affect activists, officials, 

and other citizens?
Excerpts from the following sources are included:

PRIMARY SOURCE A: PHOTOGRAPH Crowd on the National Mall, 
Bruce Davidson, August 28, 1963
PRIMARY SOURCE B: PROGRAM MANUAL Final Plans for the March 
on Washington for Jobs and Freedom, August 28, 1963 
PRIMARY SOURCE C: AUDIO TRANSCRIPT The “I Have a Dream” 
Speech, Dr. Martin Luther King, Jr., at The March on Washington 
for Jobs and Freedom, August 28, 1963
PRIMARY SOURCE D: NEWSPAPER ARTICLE “3 1/2-Year-Old 
Protest Movement Comes of Age in Capital Rally,” the New York 
Times, Claude Sitton, August 29, 1963
PRIMARY SOURCE E: LETTER “Letter to the Chairmen of the 
March on Washington,” Bayard Rustin, September 27, 1963 
PRIMARY SOURCE F: SPEECH “The Negro Woman in the Quest 
for Equality,” Pauli Murray, 1964, an excerpt from Public Women, 
Public Words: A Documentary History of American Feminism, 
Volume III: 1960 to the Present, 2002
SECONDARY SOURCE G: ESSAY “Remembering the March,” 
Taylor Branch, August 13, 2013
SECONDARY SOURCE H: BOOK The Black Presidency:  
Barack Obama and the Politics of Race in America,  
Michael Eric Dyson, 2016

?

Spanish Resources
Spanish online resources include the Student Edition eBook, 
Inquiry Journal, online assessments, and closed captioning for 
videos. For additional purchase, the print Student Edition, print 
Inquiry Journal, and print Topic Tests and Lesson Quizzes are 
available in Spanish.

Project-Based Learning
Project-Based Learning (PBL) encourages students to work 
collaboratively and develop communication skills that are used 
to face real-world challenges and provide opportunities for 
students to develop Social and Emotional Learning (SEL) skills.

  GO ONLINE  Hands-On Topic Project
Desegregation’s Unintended Consequences Students will 
research the impact of the Civil Rights Act of 1964 on African 
American-owned businesses. Students will conduct research to 
discover that a variety of African American-owned restaurants, 
motels, and other businesses experienced a growing decline in 
patronage and economic success once legal segregations were 
removed in the 1960s and 1970s. Students should be able to gain 
awareness of the consequences of these economic changes and 
use their research to formulate an opinion on the intended good 
changes and unintended consequences of this dramatic social 
and economic alteration.  SMALL GROUP   90 MIN 

Assessment
A variety of assessments are available to help you evaluate 
student learning. Print assessments can be copied and 
distributed to students, while digital assessments are available 
online. Digital assessments offer automatic grading on multiple-
choice, true/false, matching, and fill-in-the-blank questions. 
Digital test banks allow you to select individual questions and 
write new questions in order to create a customized assessment.

Formative Assessment Options
• Preassessment
• Student Edition Lesson Activities
• SmartBook Adaptive Learning
• Self-Check Lesson Quizzes
• Inquiry Journal

Formative Assessment Options
• Lesson Quizzes 2-6
• Topic Tests, Forms A and B
• Hands-On Topic Project

The Civil Rights Movement
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LESSON 07 • REVIEW AND APPLY

READING SKILLS

Analyzing the Power of Words and Images Display images and news 
footage of violence against civil rights protesters in Birmingham. Make 
sure to thoroughly review them before displaying to the class. Ask: 
What do you think was the reaction to these images? What is your 
reaction? Have students use library and Internet resources to locate 
op-eds or news commentary reacting to events in Birmingham. Warn 
students that some language from these sources may be offensive 
today. Hold a class discussion about how students’ reactions compare 
to reactions of people at that time.  INDIVIDUAL   20 MIN 

CIVICS SKILLS

Understanding How Segregationists Stalled Legislation Remind 
students that legislation must pass through committees and 
subcommittees, making it easy to stall or kill proposed legislation. At 
each step, hearings are held and amendments are proposed, and 
members vote to either pass the legislation to the next level or to 
“table” it, which effectively kills it. Segregationists in subcommittees 
proposed amendments to render civil rights legislation ineffective, 
added amendments to guarantee it would not be voted out of 
committee, or tabled legislation. Ask: What are the advantages and 
disadvantages of this legislative system? (Advantages may include 
killing harmful legislation, disadvantages may include allowing vocal 
minorities to kill popular or effective legislation.)  WHOLE CLASS   5 MIN 

WRITING SKILLS

Writing a Narrative of a 1968 Event The year 1968 is seen as pivotal 
in the civil rights movement. Assign students to write a brief narrative 
about one of these significant 1968 events using library or Internet 
resources as references. Make sure they properly cite their sources. 
Use the Narrative Writing rubric available in your online course to 
assess student work.  INDIVIDUAL   45 MIN 

Social and Emotional Learning: Social Awareness
Appreciating Diversity in the Civil Rights Movement Inform students 
that the term “civil rights movement” captures the activities of many 
different groups that sometimes had competing goals. For example, 
SNCC focused on voter registration and nonviolent protest while the 
Black Panthers emphasized black empowerment through racial 
separation. Ask: Is it acceptable to work with people or groups you 
disagree with in order to achieve a common goal? Would you 
actively support a position you disagree with if you knew you could 
get support for your own opinion? Why or why not? Conduct a class 
discussion to let students explore these questions.  
 WHOLE CLASS   15 MIN 

English Learners Scaffold
Explaining the Civil Rights Era
Entering and Emerging
Have students scan the sections “The Battle Continues” and 
“The Movement Changes” for unfamiliar vocabulary words. 
Some examples may include segregation, law enforcement, 
hoses, integration, announce, assassination, extensive, 
explicitly, activists, priorities, inequality, self-empowerment, and 
setbacks. Have students create a list of at least five words to 
look up and define.

Developing and Expanding
Create sentence frames from the sentences of each paragraph 
from which the vocabulary words were found. Have students 
complete the sentences with a word bank of the vocabulary 
words.

Bridging and Reaching
Ask students to write a paragraph that summarizes the 
information in the two sections. Direct  them to use at least five 
of the vocabulary words.  ELL   INDIVIDUAL   15 MIN
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Commerce Commission issued prohibitions on 
segregation in the interstate bus system.

The Battle Continues
Although President Eisenhower had signed civil rights 
bills in 1957 and 1960, they did not go far enough in 
protecting African American rights. Some civil rights 
leaders called on President Kennedy to support 
stronger civil rights protections, and others continued 
to challenge segregation directly.

The movement focused a series of protests on 
key Southern cities, including Birmingham, Alabama. 
Dr. King and others were arrested during the protests. 
Soon more protesters joined in, many of them 
children. At the direction of Bull Connor, city law 
enforcement forcefully attacked the peaceful 
protesters with hoses and dogs, and the news images 
shocked the public across the country.

On June 11, 1963, President Kennedy sent federal 
troops to Alabama to enforce integration on public 
college campuses. He also announced support for a 
strong new civil rights bill. In the early hours of June 12, 
a white segregationalist murdered civil rights activist 
Medgar Evars in Mississippi. Activists organized a March 
on Washington. In August Dr. King delivered his “I Have 
a Dream” speech to over 250,000 demonstrators at the 
Lincoln Memorial in Washington, D.C.

Segregationists continued to stall the civil rights 
legislation in Congress. After Kennedy’s assassination, 
President Lyndon Johnson pressed Congress to send 
him a bill, which resulted in the Civil Rights Act of 1964.
The act represented the most extensive civil rights 
legislation ever passed by Congress, but it still did not 
explicitly protect voting rights. The movement next 
focused on securing federal voting rights protection. 
Those who tried to help African Americans register to 
vote faced resistance and, in some cases, murder. 
Activists marched from Selma to Montgomery in 
Alabama to bring national attention to the cause. On 
“Bloody Sunday” authorities violently attacked the 

protesters. A few months later, Johnson signed the 
Voting Rights Act of 1965 into law.

The Movement Changes
The movement faced competing priorities from groups 
who disagreed on the most important focus. Some 
wanted to address long-term effects of segregation, 
such as inadequate housing and low incomes. 
Frustration with systemic racism and police brutality 
sparked numerous uprisings in cities throughout the 
country. Al Raby’s Chicago Freedom Movement drew 
Dr. King to put more emphasis on economic inequality 
through the Poor People’s Campaign.

Some younger activists, inspired by figures such 
as Stokely Carmichael and Malcolm X, lent their voice 
and efforts to the Black Power movement. There 
were always activists who disagreed with an 
emphasis on nonviolent resistance. The Black 
Panther Party called for self-empowerment among 
African American communities. After Dr. King’s 
assassination in 1968, some lost hope that further 
change could be achieved. Despite many successes, 
the movement experienced some setbacks in the 
1970s, including the Bakke case, which limited the 
use of affirmative action in education. 

African American Voter Registration in 
Selected Southern States, 1964 and 1967
The Voting Rights Act of 1965 had an almost immediate 
impact on African American voter registration.
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African American Poverty Rates and 
Education Status
The civil rights movement affected African Americans’ 
access to education and their economic circumstances.
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04
CIVICS SKILLS

Understanding Laws Related to Civil Rights Have students read the 
text individually, summarizing the impact of the Civil Rights Act of 1964. 
Ask them to form groups to share and compare summaries. Ask: Why 
was the Civil Rights Act of 1964 considered the most comprehensive 
civil rights legislation enacted? (The law made segregation illegal in 
most places and banned discrimination in public services such as 
hotels, restaurants, and entertainment centers. It regulated private 
employers and established the Equal Employment Opportunity 
Commission (EEOC). Further, it not only banned discrimination based 
on race, but also discrimination based on religion, gender, and 
nationality.) As groups share their ideas, encourage them to cite the 
text to support their reasoning.  SMALL GROUP   15 MIN 

HISTORICAL THINKING SKILLS

Identifying Effects of Civil Rights Legislation Discuss with students 
how some critics went to court over civil rights legislation. Ask: How 
did the Heart of Atlanta Motel v. United States challenge the Civil 
Rights Act of 1964? (The hotel, which had refused to rent rooms to 
African Americans, was now being forced to rent rooms to them under 
the Civil Rights Act. The owners believed that the act gave Congress 
unfair authority over interstate commerce.)  WHOLE CLASS   5 MIN 

READING SKILLS

Evaluating the Twenty-fourth Amendment Have small groups of 
students discuss the Twenty-fourth Amendment and how it expanded 
the right to participate in the democratic process. Ask: How did the 
Twenty-fourth Amendment help African Americans achieve political 
equality? (Students should recognize that poll taxes prevented  
some African Americans from exercising their right to vote. The 
Twenty-fourth Amendment helped increase the number of African 
American voters.)  SMALL GROUP   10 MIN 

Differentiate the Activity

Contrasting Legislation Help students understand that the 
Twenty-fourth Amendment was enacted when it was recognized 
that poll taxes unfairly prevented poorer people (often minority 
groups) from voting. Ask: How was the Twenty-fourth 
Amendment different from the Civil Rights Act of 1964? Have 
students discuss their answer with a partner. (The Twenty-fourth 
Amendment eliminated poll taxes in federal elections, which 
helped protect voting rights for African Americans. The Civil Rights 
Act of 1964 was a law that focused on ending segregation and 
discrimination.)  AL   SMALL GROUP   5 MIN 

Social and Emotional Learning: Relationship Skills
Teamwork Analyzing the leadership practices of well-known 
historical figures, such as John Farmer, John Lewis, Dr. Martin Luther 
King, Jr., and Hosea Williams, provides a good opportunity to teach 
students about recognizing the role of teamwork in effecting social 
and political change. Invite students to choose a historical figure from 
the lesson who was a leader or who demonstrated leadership. Ask 
students to consider how that figure used an understanding of the 
value of teamwork to effect change or lead others to effect change. 
Ask them to discuss their ideas with a partner. Then, invite students 
to discuss their own experiences with teamwork and talk about how 
their skills might be used in service of the social good. Invite 
volunteers to share highlights from their discussion with the class.  
 SMALL GROUP   15 MIN 

ANSWERS

 7 CHECK FOR UNDERSTANDING

1. Students may disagree on whether the Birmingham campaign was 
successful or unsuccessful, but they should acknowledge that it grew 
awareness about civil rights and encouraged the federal government to 
consider passage of a major civil rights law. It showed that even small acts 
of defiance could empower people to create change.

2. It gave the U.S. attorney general more power to bring lawsuits against 
school segregation. It also established the EEOC as a permanent federal 
agency.
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On July 2, 1964, Johnson signed the final version of 
the Civil Rights Act of 1964 into law.

The Law Changes the Nation
The Civil Rights Act of 1964 was the most 
comprehensive civil rights law ever enacted by 
Congress. The law made segregation illegal in most 
places and banned racial discrimination in places that 
served the general public, specifically any type of 
hotel, restaurant, theater, or entertainment venue. Yet, 
it was unclear whether the federal government had 
jurisdiction to regulate these businesses—so the 
passage of the Civil Rights Act of 1964 immediately 
raised constitutional issues.

The owner of the Heart of Atlanta Motel refused to 
allow African Americans to stay at his hotel and filed 
suit in federal court. In Heart of Atlanta Motel v. United 
States (1964), the Supreme Court ruled that the 
interstate commerce clause (Article I, Section 8, of the 
Constitution) did give Congress the power to ban 
discrimination in facilities serving the public. The Civil 
Rights Act also gave the U.S. attorney general more 
power to enforce school desegregation, and it 
required private employers to end workplace 
discrimination. It also established the Equal 
Employment Opportunity Commission (EEOC) as a 
permanent federal agency.

The Civil Rights Act went further than simply 
banning discrimination based on race. It also banned 
discrimination based on religion, gender, and 
national origin. For religious minorities, immigrants, 
and women, the act represented a dramatic step 
forward in expanding their political rights and 
economic opportunities.

7 CHECK FOR UNDERSTANDING

1. Analyzing Effects What happened as a result of the 
Birmingham campaign? Was the campaign successful?

2. Summarizing How did the Civil Rights Act of 1964 give the 
federal government new authority to fight discrimination?

The Voting Rights Struggle
GUIDING QUESTION

Why was the passage of the Voting Rights Act of 
1965 a turning point in the civil rights movement?

In December 1964, Dr. King received the Nobel 
Peace Prize in Oslo, Norway, for his work in the civil 
rights movement. Yet, despite the passage of the 
Civil Rights Act of 1964, African Americans still faced 
voting barriers. 

The Twenty-fourth Amendment, ratified in 1964, 
helped by eliminating poll taxes in federal (but not 
state) elections. As the SCLC and the SNCC stepped 

up their voter registration efforts in the South, their 
members were often attacked and beaten, and 
several were murdered. A few weeks later, King 
announced, “We are not asking, we are demanding 
the ballot.” Convinced that a new law was needed to 
protect African American voting rights, Dr. King 
decided to hold another dramatic protest.

The Selma March
To keep pressure on the president and the Congress 
to pass voting legislation, Dr. King joined with SNCC 
activists and organized a march for freedom from 
Selma, Alabama, to the state capitol in Montgomery 
about 50 miles (80 km) away. Selma was the focal 
point for this voting rights campaign because although 
African Americans made up most of Selma’s 
population, they only made up one or two percent of 
registered voters.

The march began on Sunday, March 7, 1965. The 
SCLC’s Hosea Williams and SNCC’s John Lewis led 
some 600 protesters toward Montgomery. As the 
protesters approached the Edmund Pettus Bridge, 
which led out of Selma, Sheriff Jim Clark and a 
deputized group of armed white citizens ordered them 
to disperse. Lewis and the marchers refused to stop 
the protest, and Clark’s posse responded violently.

Many protesters were beaten in full view of 
television cameras. This brutal attack, known later as 
“Bloody Sunday,” left 17 marchers hospitalized and 
another 70 injured. The nation was shocked by the 
media’s footage of law enforcement officers beating 
peaceful demonstrators. Watching the events from the 
White House, President Johnson grew furious. Eight 
days later, he appeared before a nationally televised 
joint session of Congress to propose a new voting 
rights law. When King would march across the 
Edmund Pettus Bridge with a second group of 
protesters, they would be protected by federal troops 
to prevent the same violence.

The Voting Rights Act of 1965
On August 3, 1965, the House of Representatives 
passed the voting rights bill by a wide margin. The 
following day, the Senate also passed the bill. The 
Voting Rights Act of 1965 authorized the U.S. attorney 
general to send federal examiners to register qualified 
voters, bypassing local officials who often refused to 
register African Americans. The law also suspended 
discriminatory devices, such as literacy tests, in 
counties where less than half of all adults were 
registered to vote.

The Voting Rights Act of 1965, like the  
Civil Rights Act of 1964, immediately raised 
constitutional questions. Article 1, Section 2, of the 
Constitution says that each state must use the same 
rules for choosing members of Congress as for 
choosing state legislators. When the Voting Rights  
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Social and Emotional Learning (SEL)
SEL activities build students skills around all 5 core 
competencies: 
• self-awareness
• self-management
• social awareness
• relationship skills
• responsible decision making

Making Connections to Today
Make history relevant through connections between 
the past and the present. 

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE A

1. Lawson recommends resisting the urge to curl up in a ball, but to instead 
look an attacker in the eye. He says that it is harder to attack someone 
who is looking you in the eye because it makes you see that person as a 
human being.

2. He seems to see SNCC as more docile and compliant, perhaps even timid or 
afraid, while suggesting that SCLC is more confrontational and aggressive.

SECONDARY SOURCE B

1. She asks the DNC to seat the delegates elected by the Mississippi 
Democratic Freedom Party at the Democratic National Convention in 
order to hear the delegates’ account of discriminatory voting practices 
and elections in Mississippi and the disappearance of civil rights activists.

2. Baker cites the disappearance, and probable murder, of three civil rights 
activists in Mississippi and the systematic denial of black citizens’ right to 
vote in Mississippi.

LESSON 05 • INQUIRY ACTIVITY

WRITING SKILLS

Informative Writing About the Civil Rights Movement Instruct 
student groups to conduct an interview with a member of the 
community who experienced the civil rights movement firsthand or, if 
they are unable to locate such a person, find an interview already 
conducted from an online source. Have groups prepare interview 
questions prior to the interview and encourage them to develop 
questions that require more than a yes/no answer. You might display 
sample questions such as When were you first aware that there was a 
movement for civil rights? How did your life change as a result of the civil 
rights movement? Have groups share each question they develop and 
explain what perspective they hope to gain by asking it. Following the 
interview, have student groups review the responses and write a brief 
summary that reflects on how the responses compare and contrast 
with information in sources A and B. Use the Informative/Explanatory 
Writing rubric available in your online course to assess student work.  
 INDIVIDUAL   90 MIN 

 Digital Option

Creating a Podcast Have students locate an oral history of a civil 
rights movement participant and develop a podcast that centers 
on the interview, comparing their perspective to that of Sources A 
and B. Oral history videos can be located at the Civil Rights 
History Project at loc.gov. Students should add commentary to 
provide historical context.  INDIVIDUAL   90 MIN 

HISTORICAL THINKING SKILLS

Evaluating Arguments by Civil Rights Activists Have student pairs 
work to summarize Ella Baker’s letter in their own words. Then, ask: 
What argument does Baker make for seating the delegates from the 
Mississippi Freedom Democratic Party? Is her argument compelling? 
Why or why not? Have pairs discuss their thoughts. Invite them to 
share their thoughts and reasoning. (Possible response: She argues 
that the disappearance of three activists demands a response by 
anyone who believes in democracy. Since the Mississippi Democratic 
Party continues to deny the rights of African Americans and will not 
address the issue, the DNC must acknowledge delegates from the 
newly formed party. The argument is compelling because it highlights 
the problems with the very group responsible for upholding the rights 
of citizens.)  SMALL GROUP   15 MIN 

Making Connections to Today
Describing Nonviolent Protest Call students’ attention to the 
reference to Mohandas Gandhi in the discussion of nonviolent acts of 
civil disobedience. Emphasize the fact that nonviolent protest has 
been used by many different people at many different historical 
moments to protest injustice and foment change. Ask: What examples 
of nonviolent acts of civil disobedience can you think of that have 
occurred in your lifetime? (Students may be aware of acts of civil 
disobedience by and on behalf of the Standing Rock Sioux Tribe to 
protest the Dakota Access Pipeline, the Black Lives Matter movement, 
or the national walkouts of high school students to protest gun 
violence.) Invite student groups to research a recent example of civil 
disobedience or nonviolent protest using search terms such as “civil 
disobedience today” or “global nonviolent action.” Ask students to 
create a brief presentation that describes the action, the activists, and 
their goals. Student presentations should include an explanation of 
how the work illustrates nonviolent protest and/or civil disobedience.  
 SMALL GROUP   90 MIN 
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BA
Letter to the DNC
In 1964 civil rights groups organized the 
Mississippi Freedom Democratic Party and sent 
their own elected delegates to the Democratic 
National Committee (DNC) convention.

 PRIMARY SOURCE : LETTER 

“ Dear Convention Delegate:

 Three mother’s sons who sought to 
secure political democracy for the people 
of Mississippi probably lie buried beneath 
the murky swamps near Philadelphia, a 
small town in that state.

 If they have paid with their lives for 
believing in the right . . . to have a voice in 
the election . . . all Democrats who can 
register and vote with freedom are now 
challenged as never before. The long and 
systematic denial of the Negro’s right to 
vote in Mississippi, and the flagrant 
disloyalty of the ‘regular’ Mississippi 
Democratic Party to the principles of the 
National Democratic Party demand that 
new channels be created through which 
all the people of Mississippi can be 
represented in the 1964 Democratic 
National Convention. To do less at this 
historic moment would be a disgrace.

 The Freedom Democratic Party parallels 
the structure and the proceedings of the 
existing Democratic Party, with the notable 
exceptions that it is open to all citizens. . . .

 We urge that your entire delegation use the 
full weight of its . . . voting strength to see 
that the challenge raised by the Mississippi 
Freedom Democratic Party receives a full 
and open hearing before the Credentials 
Committee of the Convention, and if the . . . 
Committee fails to seat the Freedom 
Democratic Party, that your delegation call 
for . . . a roll-call vote to permit the 
Mississippi issue to be discussed on the 
floor of the convention. . . .”
 —Ella J. Baker, July 20, 1964

EXAMINE THE SOURCE

1. Drawing Conclusions What does Baker ask the 
DNC to do, and to what end?

2. Identifying Cause and Effect What conditions led 
Baker and other activists to take this action?

Interview with C.T. Vivian
Inspired by the nonviolent acts of civil 
disobedience practiced by India’s Mohandas 
Gandhi, activist Reverend James M. Lawson 
supported a nonviolent approach in the struggle 
for civil rights in the South. He developed 
workshops in Nashville, Tennessee, on effective 
nonviolent protest and trained many leaders of 
the Southern Christian Leadership Conference 
(SCLC) and the Student Nonviolent Coordinating 
Committee (SNCC), including Diane Nash, John 
Lewis, and Reverend C.T. Vivian. In this interview 
excerpt, conducted in Atlanta, Georgia, in 2011, 
Vivian recalls Lawson’s workshops and how his 
message was received at the time.

 PRIMARY SOURCE : INTERVIEW

“ Interviewer: [A] number of the people that 
I’ve talked to who were in [James] 
Lawson’s workshops said that there were 
psychological aspects to [nonviolent 
protests] as well, besides the religious, the 
patriotic, that what you were doing was 
that they’d come into the workshops 
thinking that nonviolence meant a kind of 
curling into the fetal position and that sort 
of thing to protect yourself and Lawson 
would tell them no, you need to make eye 
contact and keep eye contact with people. 
They have a harder time being violent with 
you when you’re looking at them and 
making human contact with them. . . .

 Reverend Vivian: Well, see, the thing, 
there was a lot of conversation about it. It 
was easy to understand it, but you see 
here again are these various parts of the 
movement . . . SNCC was the one that 
wanted to curl up and get beaten and 
put over your head and all that sort of 
thing. . . . That was not true with SCLC at 
any point.”
—Interview with Reverend C.T. Vivian, Civil 

Rights History Project, 2011

EXAMINE THE SOURCE

1. Explaining What self-defense technique does 
Lawson advise against? Why?

2. Interpreting Based on what Vivian says about 
SNCC and SCLC, what do you think is a difference 
he sees between the two groups?
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EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE D

Gratton is bothered by both the segregated park and the unequal school 
access, but comparing his comment “it’s just one of those things” about the 
park to his extensive memory of having to walk so far to school shows that 
he was more upset by the unequal school access.

PRIMARY SOURCE E

1. Robinson is referring to the American Revolution and the promise of life, 
liberty, and the pursuit of happiness that is mentioned in the Declaration 
of Independence.

2. Possible answer: I think Robinson wants Eisenhower to think about how 
long it has been since the United States won the American Revolution and 
established a nation based on liberty. Ever since then, African Americans 
have been waiting for that liberty to be given to them. To be told to 
continue waiting patiently is frustrating to Robinson.

LESSON 02 • INQUIRY ACTIVITY

HISTORICAL THINKING SKILLS

Contrasting Life for White and African American Students Go 
online to Duke University’s “Behind the Veil: Documenting African 
American Life in the Jim Crow South.” Search the collection for 
“Gratton Interview” and then click the audio link titled “Charles Austin 
Gratton Interview.” Play the interview for students from time marker 
9:45 to 12:50. Lead a discussion with the whole class about Gratton’s 
description of having to pass by newer and better “white only” 
schools to get to his older and run down “black only” schools. There 
is also a transcript of the interview for students who may need it.  
 WHOLE CLASS   15 MIN 

 Digital Option

Blog About Educational Inequity Instead of discussing Gratton’s 
description of having to pass by newer and better “white only” 
schools to get to his older and run down “black only” schools, 
have students create a blog entry that focuses on educational 
inequity in schools. Students should create their own entry and 
respond to at least two other classmates’ entries to foster 
discussion.  SMALL GROUP   30 MIN 

HISTORICAL THINKING SKILLS

Comparing Perspectives on Civil Rights Have students go online to 
the University of California at Santa Barbara’s American Presidency 
Project (presidency.ucsb.edu) and search for “Remarks at Meeting of 
Negro Leaders Sponsored by the National Newspaper Publishers 
Association.“ Introduce the speech to students as the speech that 
inspired Jackie Robinson’s letter in Primary Source E titled “Running 
Out of Patience.” Direct students to read, beginning with the 
paragraph starting with “Now I realize” and ending at “itself create 
injustice.” Assign students to compare Eisenhower’s advice about 
patience with Robinson’s call to action.  SMALL GROUP   15 MIN 

Special Needs
Strategy: Autism Spectrum Students on the Autism Spectrum (ASD) 
need routine breaks to allow internal and external stimuli to dissipate. 
After ASD students read and respond to Source D, allow them a break 
to reset and refresh in a quiet area or with sensory tools, prior to 
continuing onto Source E activities.

Culturally Responsive Connections 
African American Athletes Protest at the 1968 Olympics African 
American athletes Tommie Smith and John Carlos gained 
international recognition and condemnation for raising their fists in 
the Black Power Salute while on the 1968 Olympic podium. In 
response, the Olympic committee stripped them of their gold and 
bronze medals respectively. Questions to Consider: Why do you 
think Smith and Carlos were stripped of their Olympic medals? (Giving 
the black power salute, was considered a criticism of the country on 
an international stage. Stripping them of their medals was a way to 
condemn the protests and their participation.) How would you feel if 
speaking out against something you believe in caused you to lose an 
award or honor? (Students may say that it would anger them, make 
them sad; create confusion.) What role might athletes play in 
supporting social movements and causes they care about? (Students 
may say that athletes are role models for society and using their 
influence will help support causes they care about. Other students 
may say that athletes should not be involved.) What are some 
examples of athletes who have protested inequality? (Students may 
mention Megan Rapinoe, Billie Jean King, LeBron James, Stephen 
Curry, Jack Johnson.)  WHOLE CLASS   20 MIN
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ED
Running Out of Patience
On May 12, 1958, President Eisenhower addressed a 
meeting of African American leaders sponsored by the 
National Newspaper Publishers Association. Jackie 
Robinson, the first African American baseball player in 
the twentieth century to play in the major leagues, was 
in the audience. The next day, he sent the president a 
letter expressing his frustration with Eisenhower’s 
advice to “have patience and forbearance” as the 
nation tackled the difficult problem of racial 
discrimination.

 PRIMARY SOURCE : LETTER 

“ I was sitting in the audience at the Summit 
Meeting of Negro Leaders yesterday 
when you said we must have patience. On 
hearing you say this, I felt like standing up 
and saying, ‘Oh no! Not again.’

 I respectfully remind you sir, that we have 
been the most patient of all people. When 
you said we must have self-respect, I 
wondered how we could have self-respect 
and remain patient considering the 
treatment accorded us through the years.

 17 million Negroes cannot do as you 
suggest and wait for the hearts of men to 
change. We want to enjoy now the rights 
that we feel we are entitled to as 
Americans. This we cannot do unless we 
pursue aggressively goals which all 
other Americans achieved over 150 years 
ago. . . .”
—Jackie Robinson, letter to President 

Eisenhower, May 13, 1958

EXAMINE THE SOURCE

1. Interpreting Text To what is Robinson referring 
when he mentions pursuing goals other Americans 
achieved over 150 years ago?

2. Inferring What point do you think Robinson hopes 
to convey by making this connection to the goals 
that others achieved in the past?

Remembering Segregated 
Schools
Charles Gratton lived in Norwood, Alabama, during the 
Depression and World War II. His childhood memories 
of living in the segregated South highlighted the 
struggles he faced with unequal school opportunities.

 PRIMARY SOURCE : TRANSCRIPT 

“ They also had a park. It was about a block 
from where I was born and raised and 
where I lived, and it was known as the 
white person’s park. They had a tennis 
court there and nice park trees, and 
blacks weren’t allowed in that park. I mean 
we just couldn’t go there. You know, it’s 
just one of those things.

 Some days I would be sick, and I could 
hear the schoolchildren playing during 
their lunch hour down at Norwood 
Elementary School, which was all white, 
and that’s what really stuck in my mind. I’d 
say, ‘It’s a shame that I have to walk so far 
to school every day.’ When I’d hear those 
schoolchildren playing, I’d say, ‘Here I am 
a block and a half from the elementary 
school, and I’ve got to walk six or seven 
miles to school every day.’

 Even now, I can almost hear those kids, 
those white kids down at this elementary 
school playing, and the noise and 
laughing and playing, and I’m at home sick 
basically from the exposure of walking 
those six and seven miles to school every 
day. Whether it was raining or not, I had to 
go. So those are some of the memories 
that I have of my childhood growing up 
over at Norwood.”
–Charles Gratton, in Remembering Jim Crow: 

African Americans Tell About Their Life in the 
Segregated South

EXAMINE THE SOURCE

Interpreting Text Does Charles Gratton have the 
same feelings toward the segregated park as he does 
toward the unequal school access? Why or why not?
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ANSWERS

BIOGRAPHY

Till was murdered by citizens outside the legal process for flirting with a 
white woman. His killers were freed by an all-white, male jury that only 
deliberated for about an hour. This showed that the legal system was not 
equally applied to African American victims or to whites being accused of 
crimes.

LESSON 03 • LEARN THE EVENTS

HISTORICAL THINKING SKILLS

Evaluating the Little Rock Crisis After students have read 
“Eisenhower and the Crisis in Little Rock,” introduce the Guiding 
Question: "How was the civil rights movement a combination of local 
protest and government reform?" Facilitate a brief class discussion on 
the role the state and federal governments played in Little Rock. 
Then, conduct another brief discussion on the role played by citizens 
and local protest during the event. Ask students to provide specific 
evidence during each discussion. As a class, write an answer to the 
Guiding Question in regard to the Little Rock crisis.  
 WHOLE CLASS   25 MIN 

Differentiate the Activity

Drawing Conclusions About the Little Rock Crisis Direct students 
to develop a thesis responding to the Guiding Question: "How was 
the civil rights movement a combination of local protest and 
government reform?" and one paragraph defending their thesis. 
Remind students to cite evidence from their learning to support 
their thesis. You may use the Argumentative Writing rubric in your 
online course to assess student work.  BL   INDIVIDUAL   35 MIN 

HISTORICAL THINKING SKILLS

Interpreting Little Rock and Emmitt Till After students have 
completed reading “Eisenhower and the Crisis in Little Rock” and the 
Emmett Till biography, refer students back to the definitions of de jure 
segregation and de facto segregation. Allow students to return to the 
text regarding de jure and de facto segregation, if necessary. Facilitate 
a class discussion that requires students to consider whether the Little 
Rock school integration and the attack on Emmett Till are examples of 
de jure or de facto segregation and the outcomes of each situation. 
This may also require students to use their prior learning on past 
topics such as Jim Crow laws.  WHOLE CLASS   25 MIN 

 Digital Option

Creating a Podcast on Civil Rights Events Instead of a class 
discussion, organize students into small groups and have groups 
create a podcast on the Little Rock Crisis and Emmett Till and  
how these topics apply to de jure and de facto segregation.  
 SMALL GROUP   45 MIN 
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reelection. The military, however, was one area he was 
comfortable pushing through desegregation. In 1948 
President Truman had issued Executive Order 9981, 
which called for the full integration of all branches of 
the military, but the military had been slow to comply. In 
response, Eisenhower ordered navy shipyards and 
veterans’ hospitals to desegregate.

At the same time, Eisenhower disagreed with using 
protests and court rulings. He believed segregation and 
racism would end gradually as values changed. With 
the nation in the midst of the Cold War, he worried that 
challenging white Southerners might divide the nation. 
Publicly, he refused to endorse the Brown v. Board of 
Education decision, remarking, “I don’t believe you can 
change the hearts of men with laws or decisions.”  
However, Eisenhower knew he had to uphold the 
authority of the federal government, and became the 
first president since Reconstruction to send troops into 
the South to protect the rights of African Americans.

In September 1957 the school board in Little Rock, 
Arkansas, was under a federal court order requiring 
that nine African American students be admitted to 
Central High. The governor of Arkansas Orval Faubus, 
determined to win reelection, began to campaign as a 
defender of white supremacy. Faubus ordered troops 
from the Arkansas National Guard to prevent the nine 
students from entering the school. As the National 
Guard troops surrounded the school, an angry white 
mob gathered to intimidate students.

Faubus had used the armed forces of a state to 
oppose the federal government—the first such 
challenge to the Constitution since the Civil War. 
Eisenhower knew that he could not allow Faubus to 
defy the federal government. After a conference 
between Eisenhower and Faubus proved fruitless, the 
district court ordered the governor to remove the 
troops. Instead of ending the crisis, however, Faubus 
simply left the school to the mob of segregationists. 
After the African American students entered the 
building, angry whites beat at least two African 
American reporters and broke many windows.

The violence convinced Eisenhower that federal 
authority had to be upheld. He immediately ordered the 
U.S. Army to send troops to Little Rock and federalized 
the Arkansas National Guard. By nightfall more than 
1,000 soldiers of the 101st Airborne Division had arrived. 
By 5:00 a.m., the troops had encircled the school, 
bayonets ready. A few hours later the nine African 
American students arrived in an army station wagon 
and walked into the high school. Federal authority had 
been upheld, but in September 1958, one year after 
Central High was integrated, Faubus closed Little 
Rock’s high schools for the entire year rather than allow 
African American students to attend school. 

The same year that the Little Rock crisis began, 
Congress passed the Civil Rights Act of 1957—the first 
civil rights law since Reconstruction—to protect the right 
of African Americans to vote. Eisenhower believed 

BIOGRAPHY

EMMETT TILL (1941–1955)
Emmett Till was born in Chicago on July 25, 1941, to working-class parents. In August 
of 1955 Till, then 14, traveled from his home in the South Side of Chicago to Money, 
Mississippi, to visit family. While there, he and his cousins visited a country store, 
where he allegedly flirted with Carolyn Bryant, the store owner’s white wife.

TILL’S MURDER When Roy Bryant, Carolyn Bryant’s husband, learned of the 
incident, he and his half brother, J.W. Milam, went to the home of Moses 
Wright, Till’s great-uncle, and kidnapped the boy at gunpoint. They beat him, 
shot him, then weighed his body down before throwing it into the Tallahatchie 
River. Moses Wright reported Till’s disappearance to the police, and Roy 
Bryant and Milan were arrested the following day—August 29. Mamie Till 
Bradley, Emmett’s mother, kept her son’s casket open at his funeral so everyone 
could see the brutality he had suffered.

THE TRIAL Roy Bryant and Milam stood trial on September 19, 1955. Moses Wright identified the two men as the 
kidnappers. After hearing evidence over four days, the all-white, all-male jury took only about an hour to find Bryant 
and Milam not guilty. The two later sold their story to Look magazine, admitting to the murder and even bragging 
that they had delivered Southern justice to protect white womanhood. Late in her life, Carolyn Bryant admitted she 
had lied in court about Till’s actions. The anger African American’s felt over Till’s murder was another critical 
motivational point for many who joined the years-long protest and action of the civil rights movement.

Analyzing How does Emmett Till’s death and trial show the injustice of the Jim Crow South?
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Digital Options
Digital teaching options modify or convert an analog activity to 
take advantage of digital open-source tools and McGraw Hill 
platform capabilities.

ANSWERS

D  Making Connections to Today

Podcasts will vary, but the content should accurately reflect the three points 
of information requested.

LESSON 07 • REVIEW AND APPLY

APPLY
Activity D: Making Connections to Today  INDIVIDUAL   30 MIN 

Differentiate the Activity

Understanding Supreme Court Rulings on Civil Rights Have 
students choose one of the movements mentioned in President 
Obama’s speech to research. Each of these movements is 
associated with a landmark Supreme Court decision that 
established rights frequently referenced in later cases. Cases may 
include Brown v. Board of Education (1954), Mapp v. Ohio (1961), 
Miranda v. Arizona (1966), Tinker v. Des Moines (1969), Loving v. 
Virginia (1967), Lau v. Nichols (1973), Roe v. Wade (1973), or 
Obergefell v. Hodges (2015). Have students write a report on the 
case that includes the facts of the case, the constitutional issues 
addressed, the case history, and an analysis of the Court’s 
decision. Students can reference websites of the American Bar 
Association or the U.S. Supreme Court.  BL   INDIVIDUAL   40 MIN 

ASSESS
  GO ONLINE  Topic Tests, Forms A and B
Assessing Student Learning Assign a Topic Test to assess student 
comprehension of the topic. You can create your own tests and 
quizzes from thousands of available tech-enhanced and traditional 
questions and include your own questions. Print out the McGraw Hill  
tests and quizzes or assign them to your students electronically.  
 INDIVIDUAL   30 MIN 

REMEDIATE
  GO ONLINE  Reteaching Activity
Reviewing the Civil Rights Movement Have struggling students 
complete the Reteaching Activity to review the vocabulary, 
key concepts, and learning objectives covered in the topic.  
 AL   INDIVIDUAL   20 MIN 
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» The right photo shows the original Selma March on March 7, 1965, crossing 
the Edmund Pettus Bridge. The left photo, from March 7, 2015, shows 
President Barack Obama (center left, in white shirt), his family, civil rights 
leaders from multiple generations, and former President George W. Bush 
and First Lady Laura Bush commemorate the 50th anniversary of 
“Bloody Sunday” in Selma, Alabama.

D Making Connections to Today

The 50th anniversary of “Bloody Sunday” in Selma, 
Alabama, was remembered on March 7, 2015. 
President Barack Obama delivered a speech 
explaining the significance of Selma to the civil 
rights movement:

“ . . . [T]here are places and moments in 
America where this nation’s destiny has been 
decided. . . .

 Selma is such a place. In one afternoon 50 
years ago, so much of our turbulent history—
the stain of slavery and anguish of civil war; 
the yoke of segregation and tyranny of Jim 
Crow; the death of four little girls in 
Birmingham; and the dream of a Baptist 
preacher—met on this bridge. . . . 

 The Americans who crossed this bridge, they 
were not physically imposing.  But they  gave 
courage to millions. . . .

 Because of what they did, the doors of 
opportunity swung open not just for black 
folks, but for every American. Women marched 
through those doors. Latinos marched through 
those doors. Asian Americans, gay Americans, 
and Americans with disabilities—they all came 
through those doors.”
—President Obama, “Bloody Sunday” 50th 

Anniversary Speech

As President Obama notes in his speech, the civil 
rights movement, directly and indirectly, inspired 
other activist movements in the United States. 
Movements for Latino and Native American civil rights 
as well as the modern feminist and the LGBTQ 
movements learned from its original example.

  ACTIVITY  Podcast Presentation Select one of the 
other movements President Obama referenced in his 
speech and create a podcast that compares and contrasts 
it to the civil rights movement of the 1950s and 1960s. In 
what ways has the civil rights movement inspired this 
other movement? How were the movements similar? In 
what ways did they differ?
As you seek to answer these questions, focus on the 
following topics and explain the similarities and 
differences between the movements:
• The goals of each movement
• The methods used by each movement to achieve 

these goals
• The judicial or legislative successes of each movement
Use your student text, library, and online sources to 
research the movement. Then, for your podcast, describe 
events that help the listeners to visualize the significant 
moments captured in videos or photographs. Create and 
submit a bibliography citing the sources you used for your 
podcast. Publish and share your podcast with family, 
friends, or a larger audience.
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HOW TO USE YOUR UNITED STATES HISTORY PROGRAM

Support for All Students

Culturally Responsive Connections
Culturally Responsive Connections in the Teacher Edition 
support teachers in creating a classroom that supports 
all students.
• In each Introduction Lesson, Points to Consider 

encourages teachers to be self-reflective and 
think about how to support students with different 
backgrounds as they learn about history. The Points to 
Consider include an overview of difficult issues in the 
topic, tips for how to support students with concrete 
examples, self-reflection questions, and questions to 
help connect the material to today.

• Learn the Events and Inquiry Activity Lessons 
include point-of-use background information along 
with Questions to Consider for discussing different 
voices and perspectives in history with an emphasis 
on achievement. There is also additional support 
for difficult language from history and sensitive 
photographs and imagery.

ANSWERS
Sequencing Time 
The Supreme Court case Brown v. Board of Education is the landmark 
Supreme Court case that ruled against segregation. The September 1957 
integration of Central High School in Little Rock, Arkansas, showed that the 
federal government was prepared to use military force to ensure that 
desegregation did happen.

LESSON 01 • INTRODUCTION

PREVIEW THE LEARNING
Active Classroom Activity
Making a Poster About “I Have a Dream” Divide students into small 
groups. Each group either chooses or is assigned a section of Martin 
Luther King, Jr.’s, “I Have a Dream” speech given at the 1963 March 
on Washington. Each poster should include important words and 
phrases and feature those in different sizes, colors, writing styles, and 
at least one image that relates to their assigned section of the 
speech.  SMALL GROUP   35 MIN 

 Digital Option

Creating a Digital Poster About “I Have a Dream” Allow students 
to use software to create a word cloud based on their section of 
the speech. Groups can then either print their word clouds and 
attach them to their posters or reproduce the word clouds by hand 
on their posters.  SMALL GROUP   35 MIN 

Special Needs
Activity: Working Memory Deficit Students with working memory 
deficits benefit from graphic organizers to help organize their note-
taking. Prepare the Table graphic organizer with column headers that 
read Key Details, Page, Notes. Under the Key Details column, include 
the bullet points from the “What Will You Learn?” section in the text. 
As students read the chapter, have them jot down the page numbers 
and notes that support these ideas to serve as a general reminder of 
the key details of the text.  INDIVIDUAL   15 MIN 

  GO ONLINE  Review & Apply Activity
Introducing the Civil Rights Movement Assign the Review & Apply 
Activity to help students summarize lesson content.  INDIVIDUAL   20 MIN 

Culturally Responsive Connections  
Points to Consider As you plan your instruction for this topic, think 
about the students in your classroom and their cultural contexts as 
well as your own. How might you support your students of different 
backgrounds and experiences? Think about the following points as 
you create your lesson plans: 

• Violence Against Civil Rights Protesters: Those peacefully 
protesting segregation and discrimination were met with anger and 
violence. This violence might be difficult for you and your students 
to see and discuss. How might students react to the violence? How 
might students feel about some police officers participating in that 
violence? 

• Marginalized Voices Within the Civil Rights Movement: Leaders of 
the civil rights movement were keenly aware that everything that was 
said and done would reflect on the movement either negatively or 
positively. Women and members of the LGBTQ community were 
active participants in the movement though they were often relegated 
to behind-the-scenes roles. How might these voices be heard today? 

• Achievements of the Civil Rights Movement What achievements 
were made by participants in the civil rights movement? What are 
some new voices and perspectives for students to learn about? 
How might students feel a sense of pride in the achievements that 
were made? 

• Making Connections to Today: The following are questions you 
may want to ponder with your students. Why do there continue to 
be protests against racism and for racial equity? What progress has 
been made and what work remains?
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CIVIL RIGHTS MOVEMENT
KEY EVENTS OF

1941 JANUARY 25, 1941 A. Philip 
Randolph proposes a March on 
Washington to highlight segregation 
and Jim Crow discrimination

1954 MAY 17, 1954 Supreme Court rules 
against public school segregation in 
Brown v. Board of Education of 
Topeka

DECEMBER 1955 Montgomery, 
Alabama, bus boycott begins

SEPTEMBER 1957 Federal troops 
ensure integration of African 
American students at Central High 
School in Little Rock, Arkansas

SEPTEMBER 1957 Civil Rights Act 
passed to ensure that all Americans 
could exercise their right to vote

1960

1965

FEBRUARY 1960  
Greensboro sit-ins begin

AUGUST 1963 March 
on Washington for 
Jobs and Freedom 
(right)

JULY 1964 Civil 
Rights Act passed 
that ends 
segregation in 
public places and 
banned employment 
discrimination

AUGUST 1965 Voting Rights Act 
passed to remove legal barriers of 
voter discrimination at the local and 
state levels

APRIL 4, 1968 Dr. Martin Luther King, 
Jr., assassinated in Memphis

APRIL 11, 1968 Civil Rights Act 
passed prohibiting housing 
discrimination

Sequencing Time List the events about education 
and explain how each event contributed to school 
desegregation.

Looking Ahead
You will learn the history of the civil rights movement 
in the United States between 1954 and 1978. While 
studying this time period, you will learn about 
segregation and other forms of discrimination that 
African Americans endured, and the strategies civil 
rights movement activists employed. You will see how 
the leaders of the modern civil rights movement were 
motivated by past struggles against inequality. And 
you will understand the changes that came about 
because of these protests.

You will examine Compelling Questions and 
develop your own questions about the civil rights 
movement in the inquiry lessons. Review the time line 
to preview some of the key events, people, and 
organizations that you will learn about.

What Will You Learn
In these lessons focused on the civil rights movement, 
you will learn:
• the historical causes of the civil rights movement.
• the key events in the history of the civil rights 

movement.
• the actions taken by significant individuals and 

important organizations within the civil rights 
movement.

• the effects of the civil rights movement.
• the legacy of the civil rights movement in the 

United States.

? COMPELLING QUESTIONS

• How did discrimination affect the daily life of 
African Americans before the civil rights 
movement?

• How did activists move the civil rights movement 
forward?
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Student and Teacher Editions, Inquiry Journal,  
Digital Courseware, and more

EXAMINE THE SOURCE ANSWERS

PRIMARY SOURCE D

Gratton is bothered by both the segregated park and the unequal school 
access, but comparing his comment “it’s just one of those things” about the 
park to his extensive memory of having to walk so far to school shows that 
he was more upset by the unequal school access.

PRIMARY SOURCE E

1. Robinson is referring to the American Revolution and the promise of life, 
liberty, and the pursuit of happiness that is mentioned in the Declaration 
of Independence.

2. Possible answer: I think Robinson wants Eisenhower to think about how 
long it has been since the United States won the American Revolution and 
established a nation based on liberty. Ever since then, African Americans 
have been waiting for that liberty to be given to them. To be told to 
continue waiting patiently is frustrating to Robinson.

LESSON 02 • INQUIRY ACTIVITY

HISTORICAL THINKING SKILLS

Contrasting Life for White and African American Students Go 
online to Duke University’s “Behind the Veil: Documenting African 
American Life in the Jim Crow South.” Search the collection for 
“Gratton Interview” and then click the audio link titled “Charles Austin 
Gratton Interview.” Play the interview for students from time marker 
9:45 to 12:50. Lead a discussion with the whole class about Gratton’s 
description of having to pass by newer and better “white only” 
schools to get to his older and run down “black only” schools. There 
is also a transcript of the interview for students who may need it.  
 WHOLE CLASS   15 MIN 

 Digital Option

Blog About Educational Inequity Instead of discussing Gratton’s 
description of having to pass by newer and better “white only” 
schools to get to his older and run down “black only” schools, 
have students create a blog entry that focuses on educational 
inequity in schools. Students should create their own entry and 
respond to at least two other classmates’ entries to foster 
discussion.  SMALL GROUP   30 MIN 

HISTORICAL THINKING SKILLS

Comparing Perspectives on Civil Rights Have students go online to 
the University of California at Santa Barbara’s American Presidency 
Project (presidency.ucsb.edu) and search for “Remarks at Meeting of 
Negro Leaders Sponsored by the National Newspaper Publishers 
Association.“ Introduce the speech to students as the speech that 
inspired Jackie Robinson’s letter in Primary Source E titled “Running 
Out of Patience.” Direct students to read, beginning with the 
paragraph starting with “Now I realize” and ending at “itself create 
injustice.” Assign students to compare Eisenhower’s advice about 
patience with Robinson’s call to action.  SMALL GROUP   15 MIN 

Special Needs
Strategy: Autism Spectrum Students on the Autism Spectrum (ASD) 
need routine breaks to allow internal and external stimuli to dissipate. 
After ASD students read and respond to Source D, allow them a break 
to reset and refresh in a quiet area or with sensory tools, prior to 
continuing onto Source E activities.

Culturally Responsive Connections 
African American Athletes Protest at the 1968 Olympics African 
American athletes Tommie Smith and John Carlos gained 
international recognition and condemnation for raising their fists in 
the Black Power Salute while on the 1968 Olympic podium. In 
response, the Olympic committee stripped them of their gold and 
bronze medals respectively. Questions to Consider: Why do you 
think Smith and Carlos were stripped of their Olympic medals? (Giving 
the black power salute, was considered a criticism of the country on 
an international stage. Stripping them of their medals was a way to 
condemn the protests and their participation.) How would you feel if 
speaking out against something you believe in caused you to lose an 
award or honor? (Students may say that it would anger them, make 
them sad; create confusion.) What role might athletes play in 
supporting social movements and causes they care about? (Students 
may say that athletes are role models for society and using their 
influence will help support causes they care about. Other students 
may say that athletes should not be involved.) What are some 
examples of athletes who have protested inequality? (Students may 
mention Megan Rapinoe, Billie Jean King, LeBron James, Stephen 
Curry, Jack Johnson.)  WHOLE CLASS   20 MIN
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ED
Running Out of Patience
On May 12, 1958, President Eisenhower addressed a 
meeting of African American leaders sponsored by the 
National Newspaper Publishers Association. Jackie 
Robinson, the first African American baseball player in 
the twentieth century to play in the major leagues, was 
in the audience. The next day, he sent the president a 
letter expressing his frustration with Eisenhower’s 
advice to “have patience and forbearance” as the 
nation tackled the difficult problem of racial 
discrimination.

 PRIMARY SOURCE : LETTER 

“ I was sitting in the audience at the Summit 
Meeting of Negro Leaders yesterday 
when you said we must have patience. On 
hearing you say this, I felt like standing up 
and saying, ‘Oh no! Not again.’

 I respectfully remind you sir, that we have 
been the most patient of all people. When 
you said we must have self-respect, I 
wondered how we could have self-respect 
and remain patient considering the 
treatment accorded us through the years.

 17 million Negroes cannot do as you 
suggest and wait for the hearts of men to 
change. We want to enjoy now the rights 
that we feel we are entitled to as 
Americans. This we cannot do unless we 
pursue aggressively goals which all 
other Americans achieved over 150 years 
ago. . . .”
—Jackie Robinson, letter to President 

Eisenhower, May 13, 1958

EXAMINE THE SOURCE

1. Interpreting Text To what is Robinson referring 
when he mentions pursuing goals other Americans 
achieved over 150 years ago?

2. Inferring What point do you think Robinson hopes 
to convey by making this connection to the goals 
that others achieved in the past?

Remembering Segregated 
Schools
Charles Gratton lived in Norwood, Alabama, during the 
Depression and World War II. His childhood memories 
of living in the segregated South highlighted the 
struggles he faced with unequal school opportunities.

 PRIMARY SOURCE : TRANSCRIPT 

“ They also had a park. It was about a block 
from where I was born and raised and 
where I lived, and it was known as the 
white person’s park. They had a tennis 
court there and nice park trees, and 
blacks weren’t allowed in that park. I mean 
we just couldn’t go there. You know, it’s 
just one of those things.

 Some days I would be sick, and I could 
hear the schoolchildren playing during 
their lunch hour down at Norwood 
Elementary School, which was all white, 
and that’s what really stuck in my mind. I’d 
say, ‘It’s a shame that I have to walk so far 
to school every day.’ When I’d hear those 
schoolchildren playing, I’d say, ‘Here I am 
a block and a half from the elementary 
school, and I’ve got to walk six or seven 
miles to school every day.’

 Even now, I can almost hear those kids, 
those white kids down at this elementary 
school playing, and the noise and 
laughing and playing, and I’m at home sick 
basically from the exposure of walking 
those six and seven miles to school every 
day. Whether it was raining or not, I had to 
go. So those are some of the memories 
that I have of my childhood growing up 
over at Norwood.”
–Charles Gratton, in Remembering Jim Crow: 

African Americans Tell About Their Life in the 
Segregated South

EXAMINE THE SOURCE

Interpreting Text Does Charles Gratton have the 
same feelings toward the segregated park as he does 
toward the unequal school access? Why or why not?
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Diverse and Multiple Perspectives
• Learn about history through 

different voices  
and perspectives. 

• Inquiry Activity lessons 
include multiple and  
diverse perspectives.

Support for Academic 
Achievement for All 
Students
• Scaffolding and 

Differentiation 
• Social and Emotional 

Learning support

Accessibility of Learning Resources
• Accessibility of Digital Material 

ensures that students with 
disabilities can access the 
material.

Students Gain  
Awareness to  
Take Informed Action
• Compelling Questions 

and sources lead to 
deeper understanding. 

• Students encouraged to 
be civically minded and 

Take Informed Action.
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MCGRAW HILL SOCIAL STUDIES

Instructional Pathway
McGraw Hill Social Studies provides flexibility and customizable options to support teachers with 
the way they want to teach and the way students learn. Each topic includes an Introduction Lesson, 
a series of Learn the Events Lessons and Inquiry Activity Lessons, and a Review & Apply Lesson.

INTRODUCTION LEARN THE EVENTS
In this lesson type, students engage with the topic, 

activate their prior knowledge about the place and time, 
and establish the learning intentions for the topic.

In this lesson type, students learn about the key historical concepts, ideas, 
people, and events with an emphasis on cause-and-effect relationships, 

explanation, and continuity and change in history.

ENGAGE ACTIVATE PRIOR  
KNOWLEDGE

PREVIEW  
THE LEARNING ENGAGE TEACH REVIEW ASSESS

 Goal   Goal

An activity to spark 
curiosity.

Teacher works 
with students to 
assess and build 
upon students' 
background 
knowledge for  
the concepts and 
skills covered in the 
topic.

Teacher looks ahead 
to preview the 
concepts students 
will learn about in the 
topic, introduces the 
Compelling Questions 
in the Inquiry Activity 
lessons, and reviews a 
timeline of key events.

An activity to spark 
curiosity.

Teacher works 
with students to 
assess and build 
upon students' 
knowledge of the 
topic with a variety 
of instructional 
strategies.

Teacher facilitates 
a review of key 
concepts for 
students.

Assess student   
understanding of the 
learning objectives 
in the lesson.

 Outcomes   Outcomes

Students are ready 
to learn about 
the topic and are 
introduced to some 
key concepts.

Students activate 
their background 
knowledge on the 
topic and teachers 
use results from 
preassessment to 
plan instruction.

Students know 
what they will learn 
about in the topic 
and begin to think 
about the Compelling 
Questions.

Students become 
engaged with key 
lesson learning 
objectives and 
understand their 
goals.

Students 
demonstrate 
understanding of key 
learning objectives 
from  
the lesson.

Students 
demonstrate 
understanding of 
key lesson concepts 
through formative   
assessment.

Students 
demonstrate 
understanding of 
key lesson concepts 
through summative   
assessment.

 Components  Components

SE TE

Student  
Edition

Inquiry 
Journal

Teacher 
Edition

Assessment Digital SmartBook Activities

SE TEIJ

Component Key

Goal Goal

Outcomes Outcomes

Components Components

SB

SB

TE SETE SETE SETESETE



INQUIRY ACTIVITY REVIEW & APPLY
In this lesson type built around student inquiry, students grapple with a 

compelling question. They develop questions, analyze primary and secondary 
sources, draw conclusions, communicate those conclusions, and then take 

informed action. For another inquiry option, assign the Inquiry Journal.

In this lesson type, students review what they have 
learned about the topic and apply that learning through 

activities. They are assessed on the topic learning 
objectives and have opportunities to revisit material.

LAUNCHING  
THE INQUIRY

GUIDING  
THE INQUIRY REVIEW ASSESS REVIEW ASSESS REMEDIATE

 Goal   Goal

Review 
Compelling 
Question and 
begin inquiry 
planning

Review sources 
to help answer 
the supporting 
questions and 
organize evidence.

Support students as 
they synthesize their 
analysis and draw 
conclusions.

Support students as 
they communicate 
conclusions 
and apply their 
knowledge to take 
action.

Review of 
key concepts, 
knowledge, and 
skills in the topic.

Assess students' 
understanding 
of the learning 
objectives in the 
topic.

Revisit missed 
learning objectives 
so all students 
master content and 
skills.

 Outcomes   Outcomes

Students become 
engaged with 
the Compelling 
Question and 
write supporting 
questions for their 
inquiry.

Students use critical 
thinking skills to 
analyze sources, 
organize evidence, 
and begin to 
answer Supporting 
and Compelling 
Questions.

Students synthesize 
material from 
multiple primary 
sources and draw 
conclusions about 
the Supporting 
Questions.

Students apply what 
they learned in the 
inquiry process 
to take informed 
action.

Students prepare 
for assessment by 
reviewing what they 
have learned.

Students 
demonstrate 
understanding of 
key topic concepts 
through summative 
assessment.

Some students 
learn concepts they 
did not understand 
during the initial 
instruction.

 Components  Components

SE

DIFFERENTIATION AND SCAFFOLDING
For Remediation and 
Intervention
• Reading and Writing Essentials 
• Review & Apply Activity
• Guided Reading Activity
• Use the online Approaching Level 

eBook to help students who are 
below grade level.

• Differentiate the Activity 
suggestions

For English Language Learners
• English Learners Scaffold
• Reading and Writing Essentials

For Students With Special Needs
• Special Needs Scaffold
• Audio read in the Student Edition 

eBook
• Closed Captioning for Videos in 

English and Spanish

For Enrichment
• Hands-on Topic Project
• Differentiate the Activity 

suggestions
• History & Geography Activity
• History & Economics Activity
• History & Civics Activity

Topic Model
Each topic includes a series of lessons with 
different teaching and learning options for 
your classroom.

Goal

Outcomes

Components

Goal

Outcomes

Components
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