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• Full Student Edition narrative with
built-in tools including audio reads, full
text search, highlighting, annotations,
and notes.

• An Approaching Level version
provides the core narrative at 2
grade levels lower than the On-Level
version. It also includes additional
support for students, especially
for comprehending primary and
secondary source excerpts.
• Assign a topic or lesson of the eBook
to your students. Students may answer
questions directly in the eBook and
submit for review and grading.

• Interactives to increase student
engagement such as video and audio
clips, slide shows, interactive graphs
and charts, drag and drop activities,
and more.
• Access the eBook on any
mobile device through the
ReadAnywhere app.
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Inquiry Journal Teacher’s Guide
Social Studies Skills and Literacy Skills Support
TOPIC 14 • THE CIVIL RIGHTS MOVEMENT, 1956–1978

Inquiry Lesson Plan: The March on Washington for Jobs and
Freedom
LESSON OBJECTIVES
In this lesson, students will complete the inquiry by:
• identifying the goals and accomplishments of the March on Washington.
• describing the legacy of the March on Washington.

• Each lesson plan includes teaching tips
for teaching inquiry and support for culturally
responsive teaching.

INTRODUCE THE INQUIRY TOPIC

ANALYZE SOURCES

The Compelling Question for this inquiry topic is:
• Was the March on Washington for Jobs and
Freedom a turning point in the struggle for civil
rights?
Students will explore primary and secondary sources
about the March on Washington. These sources
offer insight into the events, messages, outcomes,
and lasting impressions of the march.

Teach the following activities and have students
answer the questions in their workbooks about
Sources A–H.

Activating
g Prior Knowledge
g Peaceful protests for
civil right and other causes have become
increasingly important in the United States and
throughout the world since the 1960s. Ask:
• What groups have organized protests in recent
years in the United States?
• What goals have these groups had?
• How do the actions of current groups compare
to those of past protestors?

• The Inquiry Journal Teacher’s Guide is available in
Print and Online.

DEVELOP SUPPORTING
QUESTIONS

Copyright © McGraw Hill

Explain that the March on Washington did not begin
the civil rights movement, but it did make many
people aware of the movement and its goals. Have
students read the Background Information. Then
have partners develop three Supporting Questions
to help them reflect on the significance of the march.

TEACHER TIP
Time Management
g
To better manage class
time, organize students into four groups and
assign each group two sources. Have groups
analyze and answer the questions for their
assigned sources. Then, challenge each group
to teach about those sources to the rest of
the class.

PRIMARY SOURCE A : PHOTOGRAPH

Crowd on the National Mall
Describing Have students write a description of the
image. Ask: What do you think and feel about the
March on Washington when you see this picture?
Have students share their ideas in a small group.
PRIMARY SOURCE B : PROGRAM

What We Demand
Drawing
g Conclusions Ask: What purpose does this
excerpt have? (to identify demands of the marchers)
Point to items 7 and 8. Why are these items likely
included? (A minimum wage and a training and
placement program for unemployed workers would
help many African Americans. However, the items
specify “Negro and white” and “all Americans.” They
show common interests among all Americans.)
PRIMARY SOURCE C : AUDIO TRANSCRIPT

“I Have a Dream” by Dr. Martin Luther
King, Jr.
Analyzing
y g Perspectives
p
Tell students to highlight
the phrase that repeats. (“I have a dream.”) Ask:
Why does Dr. King repeat this phrase? (The
repetition adds emphasis, holds the audience’s
attention, and creates a kind of rhythm to help make
his point. The meaning of the phrase makes clear
that he wants to achieve what he describes—that it
hasn’t been achieved yet.) What does King dream?
(for African Americans to live in equality, respect,
and opportunity with white Americans)

Rustin, Bayard. “Letter to the Chairmen of the March on Washington.” September 27, 1963. Long, Michael G., ed. I Must Resist: Bayard Rustin’s Life in Letters. San Francisco: City Lights, 2012.

The March on Washington for Jobs and Freedom

• The annotations in the Teacher’s Guide
provide suggested answers for every
question in the student Inquiry Journal.
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READING SUPPORT
Analyzing
y g Invite a student to read aloud the
final sentence. Ask: What important
distinction does King make, and why?
(He makes a distinction between judging
people by the color of their skin vs. by the
content of their character. This is central to his
argument—that race, or skin color, should not
define people, their rights, their roles in society,
or their opportunities.)

leadership roles in the movement? (Students may
discuss how women felt like they had plenty to
contribute and were upset at their exclusion. Dr.
Murray describes it as "humiliating.") How did
African American women contribute to the
movement in spite of these obstacles? (The intro
notes that Dr. Murray helped found the Congress for
Racial Equality and the National Organization for
Women. The National Council of Negro Women also
provided African American women opportunities to
help advance civil rights.)

PRIMARY SOURCE D : NEWSPAPER ARTICLE

SECONDARY SOURCE G : ESSAY

“3½-Year-Old Protest Movement Comes of
Age in Capital Rally” by Claude Sitton

Remembering the March by Taylor Branch

Analyzing
y g Ask: What words and phrases does the
author use to describe the march? (changing mood,
urgency, dramatically, show of strength, mass[ed]
ranks, outpouring) Highlight “still gathering
momentum.” Ask: What does this phrase suggest?
(The movement is only going to get stronger.)

Identifying
y g Effects Have students draw a T-chart
labeled “Immediate Effects” and “Long-Term Effects.”
Have them record immediate effects provided by the
author to the march and King’s speech in the first
column and longer-term effects in the second. Call
on students to share items. Discuss the extent to
which they think the march achieved these effects.
SECONDARY SOURCE H : BOOK

PRIMARY SOURCE E : LETTER

Impact of the March by Bayard Rustin
Interpreting
p
g Read aloud “the moral impact of the
March.” Ask: What does Rustin mean by the phrase
moral impact? What moral impact do you think the
march had? Why? Have small groups discuss their
answers and share their ideas with the class.
PRIMARY SOURCE F : SPEECH

Women and the Civil Rights Movement by
Pauli Murray
Analyzing Point of View Ask: What main point is
Murray trying to make? (that African American
women are being marginalized in the civil rights
movement) What evidence does she offer to
support her argument? (No women were invited to
deliver a major speech at the march or to join the
delegation to the White House. Their request to be
included was dismissed with what Murray calls
an “excuse.”)

CULTURALLY RESPONSIVE
CONNECTIONS
Women in the Movement The Pauli Murray speech
discussed the role of women in the civil rights
movement and their exclusion from key roles.
Questions to Consider: How might women such as
Dr. Murray have felt about their exclusion from

Fifty Years After the March on Washington
by Michael Eric Dyson
Interpreting Ask: What does Dyson mean by “Its
achievements were sealed in blood”? (Many people
suffered violence and even death for their part in
the civil rights movement.) Why does he say, “we
prefer rose-tinted lenses for watching slow-motion
replays”? (He suggests that people don’t look at the
whole of history but at select episodes that they can
recast and view in a positive light, without
confronting the harsher realities involved in
those events.)

WRAP-UP
After students have analyzed the sources, have
them complete the following sections to complete
their inquiry:
• Evaluate Sources and Use Evidence
• Communicate Conclusions
TAKE INFORMED ACTION

Help students identify civil rights organizations and
persons in the community to interview, and provide
help as needed in contacting those individuals.
Remind students to keep their interviews on topic
and to ask questions that do not simply require
yes/no answers.

Copyright © McGraw Hill

• Each inquiry in the Inquiry Journal Teacher’s Guide
includes a 2-page Lesson Plan with teaching
strategies and activities to guide you and your
students through the inquiry process.

209B

Evaluate Sources and Use Evidence
16. Citing Text Evidence Refer back to the Compelling Question and the Supporting Questions you
developed at the beginning of the topic. Then examine the evidence you gathered and recorded in the
Graphic Organizer. If you would like to change one or more of your Supporting Questions, you may do
so now. Which sources will help you answer the Supporting Questions? Circle or highlight those sources
in your Graphic Organizer. Looking at the subset of sources you have chosen, be prepared to explain
why you chose each source.
Supporting Question
Sample Question: Why did civil
rights leaders organize the
March on Washington?

1

Primary Source and Notes
Sample Answers:
What We Demand: The demands included an end to discrimination in jobs,
housing, education; the desegregation of schools; the protection of voting
rights; the enforcement of the Fourteenth Amendment; and withholding of
funds from discriminatory programs.
The “I Have a Dream Speech”: The speech shows King’s desire to pursue
African American equality, end discrimination, and achieve unity.
“Protest Movement Comes of Age”: The motivation was African American
equality.
Fifty Years After the March on Washington: The march organizers planned
these actions to draw national attention to the African American plight and to

• Teachers may assign
or edit the inquiry to
include fewer sources or
fewer questions by using
Online Practice in the
Assessment platform.
• Teachers may also create
their own questions and
add them to the Inquiry.
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Videos
• Videos bring history to life with compelling
stories, stunning graphics, and historical
photographs and archival footage.
• All videos included in the program are aligned
to specific content to enhance the core content.

Interactive Maps
• Based on the maps in the print Student Edition, interactive
maps include interactive tools, embedded media, and
additional data sources.
• Select from different basemaps, measure between two points
on the map, draw on the map, or print a hard copy of the map.
• Interactive Reference Atlas Maps include different base maps
and data sets so that students can explore the world.

(l)Steve Schapiro/Corbis/Getty Images; (r)ASSOCIATED PRESS

Digital Worksheets
Assign these digital worksheets to your students for additional support and to extend
the learning.
• Hands-on Topic Projects for Project Based Learning
• Guided Reading Activity and Vocabulary Activity for reading support
• Reading & Writing Essential for reading and writing support for approaching level
• Reteaching Activity for remediation
• Review and Apply Activity for historical thinking support.
• Video Response Activity to accompany the Videos in Course.
• History & Geography Activity, History & Civics Activity, and History & Economics
Activity to make connections between history and social studies disciplines and
extend the content for beyond-level and on-level learners

Look for this icon to
access the printable,
accessible version of
the worksheet.

Look for this icon to
access the editable
version of the
worksheet.
How to Use Your United States History Program
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SmartBook
Assign SmartBook to your students at different levels of content
such as entire Topics or individual Lessons.

• Features adaptive logic that can more accurately pinpoint
knowledge gaps and zero in on topics that require additional
study.
• Helps students focus study time and emphasize central topics
by highlighting important concepts in the Student Edition and
present questions to practice what they’ve learned.

• New assignments can be created at the topic or lesson level.
• Review assignments can be created by bundling previous topiclevel assignments.
• Use detailed and visual tracking reports for an in-depth
overview of each student as well as overall class performance.

Spanish Resources
Spanish online resources include:
• Student Edition eBook
• Inquiry Journal
• Online assessments
• Closed captioning for videos

NOMBRE 

FECHA 

CURSO 

Cuestionario de la lección 14–3
INSTRUCCIONES: Opción múltiple Marca la opción de respuesta que mejor completa el enunciado
o responde la pregunta.
1. ¿Cómo combatió principalmente la NAACP la segregación racial?
A. fomentando levantamientos violentos
B. estableciendo escuelas afroamericanas
C. amenazando a los dueños de negocios
D. demandando para derogar las leyes segregacionistas
2. La Segunda Guerra Mundial contribuyó al desarrollo del Movimiento por los Derechos Civiles
A. obligando al Gobierno federal a presionar a los estados para que abolieran la segregación.
B. animando a los veteranos que habían combatido en el extranjero por la democracia a luchar
por sus propios derechos.
C. movilizando a los trabajadores que querían recibir la misma paga que habían tenido durante
la guerra.
D. promoviendo la segregación y la violencia por motivos raciales.
3. El senador de Virginia Harry F. Byrd reaccionó a la iniciativa de abolir la segregación escolar

For additional purchase, the print
Student Edition, print Inquiry Journal,
and print Topic Tests and Lesson
Quizzes are available in Spanish

A. alentando la “resistencia colectiva”.

C. apoyando la implementación inmediata.

B. promoviendo una implementación gradual.

D. desalentando los actos de violencia.

4. En el caso de Brown contra la Junta de Educación de Topeka de 1954 la Corte Suprema
de Estados Unidos falló en favor de la derogación de la práctica de
A. separar las escuelas públicas.

C. separar los autobuses escolares.

B. contratar solamente a maestros blancos.

D. introducir medidas en favor de las
minorías en las matrículas escolares.

5. El Congreso aprobó la Ley de Derechos Civiles de 1957 principalmente para
A. castigar a los estados sureños.
B. apaciguar a los líderes de los derechos civiles.
C. salvaguardar los derechos electorales de los afroamericanos.
D. provocar a los senadores sureños.
6. ¿Por qué supusieron las sentadas un cambio de táctica en el Movimiento por los Derechos Civiles?
A. Los participantes rechazaban la filosofía de la no violencia.
B. Las sentadas representaban una aceleración de las iniciativas por erradicar la segregación.
C. Los participantes recibían primero la aprobación de los dueños de los negocios blancos
antes de realizar las sentadas.
D. Las sentadas fueron dirigidas mayoritariamente por líderes del Movimiento por los
Derechos Civiles.
INSTRUCCIONES: Respuesta corta Responde las preguntas en 1 a 2 párrafos en una hoja de papel aparte.
7. Explica la razón por la que el presidente Eisenhower envió soldados federales a Little Rock, Arkansas.
Luego, describe la manera como este suceso y la aprobación de Ley de Derechos Civiles de 1957
combatieron la resistencia sureña.
8. Describe la manera como el boicot de autobuses de Montgomery, las sentadas de protesta y los Viajeros
de la Libertad desafiaron la segregación racial en lugares públicos.

266

El Movimiento por los Derechos Civiles

HISTORIA
DE ESTADOS UNIDOS

(t to b, l to r): KTSFotos/Moment/Getty Images; Collection of the Smithsonian National Museum of African American History and Culture; National Archives and Records Administration; MB Images/iStock/Getty Images; Library of Congress Prints & Photographs Division [LC-DIG-ppmsca-15857]; Alpha Historica/Alamy
Stock Photo; Jon Helgason/Alamy Stock Photo; Library of Congress Prints & Photographs Division [LC-DIG-fsac-1a34798]; United States coin image from the United States Mint; U.S. Mint
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The Inquiry Journal is a printed consumable workbook. It is available digitally as
both printable PDFs and as an assignment in Online Practice.
• There is a dedicated inquiry
for each topic of the course
centered around an important
NEW Compelling Question
for the topic not found in the
Student Edition.

Name

Date

Class

TOPIC 14 • THE CIVIL RIGHTS MOVEMENT, 1956–1978

The March on Washington for Jobs and Freedom
?

COMPELLING QUESTION

Was the March on Washington for Jobs and Freedom a turning point in the
struggle for civil rights?

B
What We Demand

• The primary and secondary sources
were selected in order to provide
diverse and multiple perspectives
about the topic and help students
grapple with the compelling question.
These are overwhelmingly NEW
sources and not repeats of those
found in the Student Edition.

In late 1962 civil rights activists A. Philip Randolph and Bayard Rustin began planning a
march on Washington to celebrate the legacy of the Emancipation Proclamation. They
formed a coalition of civil rights groups led by a central administrative committee. With
headquarters in Harlem and Washington, D.C., the committee produced this program to
direct participants and guide the day’s events.

A

PRIMARY SOURCE : PROGRAM

Crowd on the National Mall
Photographer Bruce Davidson spent four years documenting events and participa
African American civil rights movement. This included the March on Washington f
and Freedom on August 28, 1963, in which an estimated 250,000 people particip

“

1. Comprehensive and effective civil rights legislation from the present Congress—
without compromise or filibuster—to guarantee all Americans
access to all public accommodations
decent housing
adequate and integrat

PRIMARY SOURCE : PHOTOGRAPH

F

the right to vote
2. Withholding of Federal
3 Desegregation of all sc
4. Enforcement of the Fou
of states where citizens
5. A new Executive Orderr
federal funds.
6. Authority for the Attorne
right is violated.

Women and the Civil
Rights Movement
In 1940 Pauli Murray was arrested for objecting to
segregation on interstate buses. Soon after, she
entered law school and helped found the Congress for
Racial Equality. Not long after the March on
Washington, she delivered this speech to the National
Council of Negro Women in Washington, D.C. She went
on to become a lawyer, professor, author, minister, and
co-founder of the National Organization for Women.
PRIMARY SOURCE : SPEECH

Crowds gather around the reflecting pool on the National Mall in Washington, D.C.
They face the Lincoln Memorial, with the Washington Monument in the background.
Its reflection appears in the water.

“

Recent disquieting events have made imperative
an assessment of the role of the Negro woman in
the quest for equality. The civil rights revolt, like
many social upheavals, has released powerful
pentup emotions, cross currents, rivalries, and
hostilities. . . . There is much jockeying for position
as ambitious men push and elbow their way to
leadership roles. . . .
Wh t

t l
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t
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t

Dr. Pauli Murray at her desk at
Brandeis University.

l

th i th t

d

Take Informed Action Rubric: Interviewing a Contemporary
Civil Rights Activist

• Students follow the same inquiry arc
and process as in the Student Edition
but go more in-depth beginning with
developing their own questions and
ending with Taking Informed Action.
Students are given the choice to
select 1 of 3 Take Informed Action
activities. Students use the Take
Informed Action Rubric for SelfEvaluation and Peer Review.

Self-Evaluation As you interview and synthesize information from a contemporary civil rights activist,
think about the following criteria. These are the criteria your teacher will use to evaluate your Take
Informed Action activity.

Develop Supporting Questions About the March
on Washington for Jobs and Freedom
1. Developing Supporting Questions Reread the Compelling Question for this topic. Think about
events leading up to and during the March on Washington and the momentum of the civil rights
movement after the march. Develop a list of Supporting Questions that would help you answer the
Compelling Question. Remember that Supporting Questions are questions that you need to
answer first.

Peer Review Use this rubric to score the interview and product developed by another classmate or
group of classmates.

Organization

4

Supporting Question 1:

The piece is
exceptionally wellorganized and focused
and demonstrates a
thorough and deep
understanding of the
group, its goals, and the
contemporary context.

The piece is wellorganized and focused
and demonstrates an
adequate understanding
Connections Today, many scholars, officials, and everyday citizens continue to call forof the group, its goals,
and the contemporary
meant to secure civil liberties and expand rights and protections for marginalized groups.
context.

Take Informed Action

3

21. Making
reforms
Identify one contemporary civil rights organization or group in your community. Write at least six
interview questions for the organization and person you chose. The questions should focus onThe
the
piece is organized
group’s background, goals. membership, and methods. Arrange for an interview and record the
but is inconsistent in
focus and demonstrates
interviewee’s answers.

Supporting Question 2:

7

2

YOU CHOOSE

an inadequate
understanding of
the group, its goals, and
the contemporary
context.

Select one of these Take Informed Action activities to apply what you’ve learned.
A. Write a magazine feature article or blog post.
B.
C.

The piece lacks
organization, focus, and
Present, with a partner, a script of two of your interview Questions and Answers (Q&As) as back-toa basic understanding of
back news broadcasts.
1
the group, its goals, and
Prepare a “then and now” slideshow presentation contrasting past and present civil rights groups
the contemporary
context.
and their aims.

SCORE

Interview

Historical Accuracy

Product

Students identify a
relevant civil rights
group in the
community and pose
at least six topical,
thoughtful questions
to a member of
that group.

The piece is wellresearched and is
factually accurate.

Product addresses all
criteria, and provides a
compelling, insightful,
creative analysis.

Students identify a
relevant civil rights
group in the
community or state
and pose at least six
topical questions to a
member of that group.

The piece is wellresearched but
contains some
factual mistakes.

Product addresses all
criteria, and provides a
sufficient, thoughtful
analysis.

Students identify a
contemporary group
The piece is not wellwith some civil rights
component and pose researched and
contains some
at least four topical
questions to someone factual mistakes.
associated with
the group.

Product addresses
most criteria, and
provides some
explanation or attempt
at analysis.

Students fail to
identify a group, in
the community or
otherwise, with a civil
rights component.
They make little effort
to pose more than a
few, if any, questions
of relevance to
someone associated
with the group.

Product fails to address
most criteria or to
attempt any
explanation or analysis.

There are many
factual mistakes.

PHOTO: (l)National Archives and Records Administration; (r)Associated Press; TEXT: (c)Final Plans for the March on Washington for Jobs and Freedom, August 28, 1963. Organizing Manual No. 2; (r)Murray, Pauli. 1964. In Keetley, Dawn and Pettigrew, John, eds. Public Women, Public Words: A Documentary History of
American Feminism, Volume 2. Lanham, MD: Rowman & Littlefield, 2005.
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