
Foundational Skills Kits
Grades K–3

Word Analysis Kits
Grades 4–5



Decades of Confident Readers, 
Powered by Research
Grounded in decades of literacy research and a proven history of efficacy in the 
classroom, SRA Open Court Reading has been building strong readers, writers,  
and thinkers for more than 60 years. 

Underpinned by findings from learning theory and cognitive science—also known as 
the Science of Reading—and proven to achieve reading gains in a diverse range of 
readers from beginning to fluent, Open Court Reading is research-validated as well as 
research-based. A carefully crafted instructional plan and a purposeful progression of skills 
empower teachers to make research actionable.

Foundations for Lifelong Literacy
The Science of Reading reveals a clear link between early literacy skills and later success 
in reading and writing. It tells us that complex learning cannot take place without strong 
foundational skills. Open Court Reading Foundational Skills Kits and Word Analysis Kits 
provide students with the building blocks needed to read and comprehend texts across 
genres, synthesize information to develop and discuss complex thoughts and ideas, and 
become fluent storytellers themselves.
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A Purposeful Progression
Open Court Reading Foundational Skills Kits and Word Analysis Kits are built around a 
carefully crafted instructional plan that follows a purposeful developmental progression. 
The format of each lesson is systematic, explicit, and easy to follow.

Foundational Skills Kits    lay the critical groundwork for fluency and comprehension. In 
Grades K-3, instruction will emphasize:

	■ Letter knowledge and  
phonemic awareness

	■ Oral blending and segmentation

	■ Phonics to learn sound/spelling 
relationships

	■ Oral language and vocabulary

	■ Fluency, including decoding  
and encoding

	■ Foundational word analysis

Word Analysis Kits             prepare students to figure out new vocabulary, read complex 
text, and make the transition from learning to read to reading to learn. In Grades 4-5, 
instruction will emphasize:

	■ Root words, base words, and affixes

	■ Analysis of morphemes to determine 
word meaning 

	■ Oral language and vocabulary 

	■ Reading and comprehending  
complex text

The overlapping pattern of instruction lets you introduce new skills while simultaneously reinforcing  
those previously learned, ensuring your students’ foundation stays strong.
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Resources:
• Pickled Peppers 
• High-Frequency Flash Cards
• Core Decodable 11 
• Magnetic Dry Erase Boards 

or lined paper

• Alphabet Sound Card Qq 
• Letter Card Qq
• Alphabet Book, pp. 36–37
• Skills Practice, p. 130

Objectives: Students will
• review high-frequency words.
• segment words.
• review /kw/ and the letter Qq.
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Warm Up
High-Frequency Word Review  CCSS RF.K.3.C

DISPLAY Pickled Peppers. Use the High-Frequency Flash Cards to review those words you 
think are most appropriate for your class. Refer to the inside back cover of Core Decodable 11 
for a complete list of previously introduced high-frequency words.

HOLD UP the cards one at a time, and call on students to read the words and to use them in 
complete sentences. Have volunteers browse through Pickled Peppers to see how many of the 
words they can find.

Phonemic Awareness
Phoneme Segmentation 
HAVE students use the Elkonin boxes on their Magnetic Dry Erase Boards, or draw three boxes 
for students to copy on lined paper. Provide each student with three marks.

TELL students you will say a word and they should put a mark in a box on the grid for each 
sound they hear in the word. Demonstrate this process to students, using the word set.

SAY the word set, stretching the sounds: /s-s-s/ /e-e-e/ /t/. Have students mark in the correct 
box for each sound, from left to right.

CALL ON volunteers to tell how many sounds the word has. three Then guide the class in 
blending and saying aloud the word set.

CONTINUE with the following words: it, bun, rap, be, land, in, and pen. Always have students tell 
how many sounds are in each word.

Core Decodable 11

Kim and Sam

Pickled Peppers
Front Cover Back Cover

Pickled Peppers

 

Differentiated Instruction: Listening for Sounds 

AL  Students may benefit from adding a physical exercise into the phonemic awareness exercise. 
Have students stand up and take one hop forward for each sound they hear in the word.

OL  Remind students to make a mark for the first sound they hear in the first box on the left. 
Explain that this is because we read and write from the left side of a page to the right side.

BL  Have students come up with their own words to segment using the Elkonin boxes.
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LESSON

2
Alphabetic Principle
Reviewing the Sound of Qq CCSS RF.K.1.D, RF.K.3.A

REVIEW the letter Qq with students. Ask them to give you as much information about 
the letter and its sound as they can on their own. 

POINT TO Alphabet Sound Card Qq, and have a volunteer say the name of the letter and say 
its sound: /kw/. Show students the picture. Then say the sound of Qq, /kw/. 

PLAY the Qq story. Have students say /kw/ /kw/ /kw/ /kw/ /kw/ when they hear the sound.

Listening for /kw/  CCSS RF.K.3.A

GIVE each student Letter Card Qq. Ask students to say /kw/ as they take their card.

TELL students you will say a word and you want them to listen for /kw/ in the word. Say if they 
hear /kw/, they should hold up the Qq card when you give the signal.

quit quake package carrot

lotion queen mission quill

quaint watch quintet quick

Linking the Sound to the Letter CCSS RF.K.3.A, RF.K.3.D

DISPLAY the word pairs. 

READ both words, and then say the word that begins with the /kw/ sound. Ask someone to come 
up and point to the word and circle the letter that makes /kw/ at the beginning of the word. 
Ask students how they know the correct word. 

BLENDING Have students blend the word quiz using the sound-by-sound blending routine. 

Linking the Sound to the Letter 

Word Pairs
quite write whiz quiz

quickly prickly grail quail

Teacher Tip Differentiated Instruction: Letter Sound Recognition

ALPHABET REVIEW Have students play the Before and After game. 
Have them sit in a circle. Place in the center of the circle a set of 
Letter Cards facedown in random order. Tell students to take turns 
choosing a card and saying the name of the letter. After the letter is 
named, say before or after, and have the student name the letter 
that comes in the alphabet before or after the one he or she chose.

AL  Tell students to listen for the /kw/ sound as you read the word pairs. Point to the letters and segment 
the words as you read each word pair. Then have students point to the correct word.

OL  Continue linking the sound to the letter with more word pairs, such as quake, shake, quip, lip.

BL  Have students come up with words and tell you whether or not the word begins with /kw/.
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Prepare the Foundation
In Kindergarten, students develop phonemic awareness and learn  
about concepts of print, as well as sounds, letters, and the  
alphabetic principle.

Grade

K

Phonemic Awareness
Phonemic awareness activities 
provide students with practice 
in discriminating the sounds that 
make words.

Oral Blending & Segmentation 
These brief, teacher-directed exercises 
involve taking words apart and putting 
them back together.

Alphabetic Principle
Collaborative classroom 
activities introduce students 
to the relationship between 
letters and sounds.
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Teacher Tip English Learner Teacher Tip

NAME SOME Qq WORDS Work with students to 
brainstorm a list of words that begin with the /
kw/ sound spelled Qq. Write the words on the 
board or on a chart. Make sure you include in your 
list students’ names that begin with Q.

THE LETTER Q Point to the Qq in the title on page 36, and say, 
“This is uppercase Q. This is lowercase q.” Write the following 
words on the board: Quentin, quick, Quincy, quill. Point to the 
first letter in Quentin. Have students point to the same letter 
and say, “Uppercase Q.” Then ask, “What letter does Quentin 
begin with?” uppercase Q Repeat with the other words.

PRINT AND BOOK AWARENESS Remember you can turn any 
book activity into a teaching opportunity for print and book 
awareness. You might invite students to identify and count the 
words and spaces in a few of the rhyme’s lines. Or say a 
word from the rhyme, and challenge students to find the 
word in print.

Alphabet Book—/kw/ CCSS RF.K.1.D, RF.K.3.A

DISPLAY the Alphabet Book, and ask a volunteer to point to the title of the book. Then open 
the book to the title page, and have a student point to the title on that page.

TURN TO pages 36–37, Qq. Point to the title letters Qq, and have students say the name of each 
of the letters. uppercase Q, lowercase q

TELL students you will read the rhyme aloud and you would like them to listen for the words that 
begin with /kw/. Ask students to close their eyes as they listen.

HAVE students say any Qq words they noticed while you read the rhyme aloud. quite, quack, 
quarter, quiet, quacker, quit

REREAD the rhyme, pointing to each word as you say it. Ask students to say /kw/ /kw/ /kw/ 
each time you say and point to a word that begins with /kw/.

SAY the following words from the poem, and have students quack and flap their arms if the 
word contains /kw/.

quack  duck  quarter 

cluck  quiet quit

Guided Practice CCSS RF.K.3.A, L.K.1.A, L.K.2.C

HAVE students complete Skills Practice page 130 for additional practice identifying initial /kw/.

EXPLAIN that some of the things in the pictures begin with /kw/. Review each picture, one by 
one, and ask students if it begins with /kw/. If so, have them write a q on the line below the 
picture. After students have finished, be sure to review their work.

Alphabet Book
Front Cover Back Cover

Alphabet Book

 

Pages
36–37

Alphabet Book
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Alphabet Book
The Alphabet Book helps students with the alphabetic 
principle and letter/sound correspondence.

Foundational Skills Kits

ePresentation
Every lesson can be taught directly from the 
comprehensive technology resources.
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Phonics and Decoding
/aw/ spelled aw

Introduce the Sound/Spelling 
ROUTINE

1

DISPLAY Sound/Spelling Card 43—Hawk. Review /aw/ spelled au_. Use Routine 1, the 
Introducing Sounds and Spellings Routine, to introduce /aw/ spelled aw. Reread the Hawk story, 
and have students clap when they hear words in the story that contain /aw/.

Hazel the hawk never cooks her food;
     instead she eats it raw.
And when she thinks of dinnertime
     she caws: /aw/ /aw/ /aw/ /aw/.
Hazel the hawk likes rabbits and mice
     and catches them with her claws.
In August, she flies high above the fields
     and spies them below, in the straw.
Sometimes she even snatches a snake!
And when she’s caught one, she caws
     /aw/ /aw/ /aw/ /aw/.
If you were a hawk thinking of dinnertime,
     what do you think you’d say?
(Have students join in.) /aw/ /aw/ /aw/ /aw/)

Generating Words
DIVIDE the board into two columns, using au_ and aw, as column headings. Ask students to 
think of words that contain /aw/ and have students determine the correct column to write the 
word. Circle the target spelling in each word and tell students to say the sound as each spelling
is circled. 

End the activity by reviewing Sound/Spelling Card 43—Hawk. Have students give the name of 
the card, the sound, and the spelling. Ask them how they can use this card to help them 
remember the sound and spelling. We can look at the card and think about the sound Hazel the 
Hawk makes: /aw/ /aw/ /aw/ /aw/.

Differentiated Instruction: Generating Words

AL If students have a difficult time thinking up 
words, give them clues to help them generate words. 
Possible clues include: I’m thinking of a large bird. (hawk); 
I’m thinking of something you use to cut wood. (saw); I’m 
thinking of a month of the year. (August); I’m thinking of a 
dog’s foot. (paw); I’m thinking of another word for car. 
(auto).

OL  Have students generate a list of words that 
rhyme with the words on the board.

BL  Have students generate a list of multisyllabic 
words that contain /aw/. Tell them to identify the 
number of syllables in each word.

Unit 8 • Lesson 2 • Day 488

Program: OCR

Vendor: Aptara

Component: TE_U8_L2

Grade: 1
PDF PASS

085_093_OCR_FSK_T_G1_U8_L2_674844.indd Page 88  28/08/14  10:10 PM s-w-104 085_093_OCR_FSK_T_G1_U8_L2_674844.indd Page 88  28/08/14  10:10 PM s-w-104 /Volumes/142/GO01515/Open_Court_Reading_2016/National/TE/Core_Decodables_Non_CCSS_Layer_G1/Volumes/142/GO01515/Open_Court_Reading_2016/National/TE/Core_Decodables_Non_CCSS_Layer_G1

So
un

d/
Sp

el
lin

g 
ca

rd
s

21 

Tugboat

Uu

u

12 

Lion

Ll

l
31 

Long U

u
u_e

_ew
_ue39 

Bird

er 
ir

ur

Jj

10 

Jumpdge

j ge
gi_

Build the Foundation
Grade 1 students learn sound/spelling correspondences and  
develop blending as well as initial spelling strategies.

Grade

1

Routines
Routines are included at point of 
use, making lessons easy to teach.

Phonics
Students learn to relate 
sounds to letters in a 
systematic and explicit 
manner using 44 Sound/
Spelling Cards. Students 
learn to associate each 
Sound/Spelling Card with 
a particular action. This 
action-sound association is 
introduced through a short, 
interactive poem at point of 
use in the lesson.

Lesson Format
All lessons are weekly 
lessons, with clearly 
marked daily instruction. 
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2
Fluency: Reading a Decodable Book
Core Decodable 97: Max the Grouch

/ow/ spelled ou_
 High-Frequency Words

REVIEW the high-frequency words about and around by pointing to them in the High-Frequency 
Word Bank and having students read the words. Have volunteers use the words in sentences.  
Review other high-frequency words by pointing to them in the High-Frequency Word Bank and 
having students read them.

 Reading the Decodable 
ROUTINE

5  CCSS RF.1.3.B

USE Routine 5, the Reading a Decodable Routine, as you read the story with students. Turn to 
page 5 and have students identify the quotation marks and the dialogue. Use the dialogue to 
demonstrate how a question usually ends with an elevation in pitch. Have the whole class repeat 
the sentences. Model using the proper expression and intonation as you read the rest of the story.

 Checking Comprehension CCSS RF.1.4.A

TALK about the story and answer any questions students have after reading the story. Have 
students retell the story.

As students answer the following questions, make sure they focus on the words in the story rather 
than getting the answers by listening or from the pictures. Have students answer by pointing to 
and reading aloud the answers in the text:

• What does Dad set on the ground? Dad sets a large bone on the ground.

• Where do Pat and Max walk? Pat and Max walk around the park.

• What does Max find that makes him happy? Max finds a mouse pal.

 Building Fluency CCSS RF.1.3.B, RF.1.4.B

BUILD fluency by having students chorally reread Core Decodable 97 twice with a partner. 
Observe students and check their reading for accuracy, appropriate rate, and proper expression. 
For additional practice with /ou/ spelled ou_, have students read Practice Decodable 76, Lost 
and Found. 

 English Learner

SENTENCE FRAMES Provide sentence frames to students to help them answer questions about the story. For example: 
_______ sets _______. _______ walk _______. _______ finds _______. Allow students at Levels 1 and 2 
language proficiency to respond with a word or phrase or point to the text or a picture. Reframe their answer and 
help them repeat the complete answer after you.

Core Decodable 97

Max the Grouch 
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 Teacher Tip  English Learner  Teacher Tip

SYLLABICATION Use the following syllabication 
when blending words syllable by syllable:
au–to  be–cause         draw–ing
sau–cer  aw–ful

WORD MEANINGS To support students in completing 
the sentences, use EL Photo Library Card 28 for saucer 
and Card 19 for raw. Give simple demonstrations for the 
other words.

DICTATION AND SPELLING Be sure to have 
students proofread the spelling of their words after 
each line. Remind them to circle any words they 
think could be better and to write these words 
again above or beside the original word.

Blending 
ROUTINE

3  
ROUTINE

4  
ROUTINE

10  
ROUTINE

11  CCSS RF.1.3.B, RF.1.3.E

USE Routine 3, the Whole-Word Blending Routine, and Routine 4, the Blending Sentences 
Routine, to blend the words and sentences. Use Routine 10, the Closed Syllables Routine, and 
Routine 11, the Open Syllables Routine, to blend the multisyllabic words.

Before blending the sentences, review the high-frequency words with students.

About the Words 
 1 Have students tell what they notice about the words in this line. they all rhyme Have them 

identify the initial consonant in each word. saw: s; jaw: j; raw: r; law: l

 2 Have students identify the consonant blend in each word. draw: dr; claw: cl; crawl: cr; 
straw: str

 3-4 Have students identify the spelling of /aw/ in each word. auto: au, sauce: au, paw: aw, 
fault: au, because: au, drawing: aw, saucer: au, awful: aw Have students identify the 
number of syllables in each word on Line 4. two

About the Sentences 
 1-2 To reinforce the concept of words and sentences, have students identify the number of 

words in each sentence. Sentence 1: seven words; Sentence 2: nine words

Developing Oral Language 
REVIEW the words by saying sentences that have missing words. Have students identify and read 
the words that complete the sentences. 

 The cat drank milk from a . saucer 

 I like to  pictures. draw

 I fell asleep  I was tired. because

 I like my food cooked, not . raw

 The loud noise sounded . awful

Guided Practice
HAVE students complete Skills Practice pages 239–240 for additional practice with /aw/ spelled 
au_ and aw and for dictation. Be sure to have students proofread their work.

Dictation and Spelling 
ROUTINE

8  
ROUTINE

9   CCSS L.1.2.E

USE Routine 8, the Whole Word Dictation Routine, and Routine 9, the Sentence Dictation 
Routine, with the words and sentence. 

Blending

Words

 1 saw jaw raw law

 2 draw claw crawl straw

 3 auto sauce paw fault

 4 because drawing saucer awful

Blending
Sentences

 1 Saul saw the hawk on the lawn.

 2 Did you eat the food with the awful sauce?

Dictation and Spelling
Words

 1 straw gauze

 2 haunt draw
Sentence

 1 You can pause and take a rest.
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Pre-Decodable and Decodable Books
Each story supports instruction in new phonics elements and 
incorporates elements and high-frequency words that have 
been previously taught.

Fluency
As students learn the 
sounds and spellings, 
they review, reinforce, 
and apply their 
expanding knowledge 
of these sound/spelling 
correspondences  
with Decodable 
Takehome Books.

Foundational Skills Kits

Blending
Blending provides 
students with strategies 
for figuring out 
unfamiliar words. The 
connection between the 
blended words and the  
word meaning is  
constantly reinforced.
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Grade

2

Grade

3

Support and Reinforce  
the Foundation
In Grade 2, students expand on fluency and continue to learn the mechanics 
of the written language. In Grade 3, students review decoding and encoding 
skills to make them automatic, which allows students to read and  
write fluently.

Oral Language
In Grades 2–3, students have 
daily opportunities for oral 
language development through:

• �Blending multisyllabic words 
on the word lines in phonics 
or word analysis.

• �Participating in the oral  
language activities.

• �Reading aloud the Decodable 
Takehome Books.

• �Reading aloud the  
fluency passage in the 
Skills Practice Book.

Comprehension
As students move from decoding words to reading 
sentences fluently, they must be able to understand 
what they read. Instruction in the Decodable Takehome 
Books emphasizes the fact that students are expected to 
understand what they are reading by pointing out where in 
the text they can find answers to comprehension questions.

Fluency
Open Court Reading 
Foundational Skills Kits:

• �Contain text characteristics 
that support fluency.

• �Model fluent reading 
techniques through the use 
of eDecodables.

• �Provide regular opportunities 
for fluency practice.

&
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Resources:
• Routine 10
• Skills Practice, pp. 81–82

Objectives: Students will
• learn the meaning of the prefix non-.
• learn the meaning of the prefix re-.
• use their knowledge of the prefixes non- and re- to predict the meanings of words.
• build oral language and vocabulary skills.
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Word Analysis
Prefixes non- and re- 

Decoding 
ROUTINE

10  CCSS RF.2.3.D  
USE Routine 10, the Words with Prefixes and Suffixes Routine, to discuss the words with students. 
Tell students that words can be made up of several different meaningful parts. Have students 
identify the base words and discuss their meanings. Teach the meaning of each prefix: non- 
means “not” or “the opposite or lack of” and re- means “again” or “back.” Remind students that 
a prefix is a group of letters that is added to the beginning of a base word. These letters make up 
the prefix, which has a specific meaning, and the prefix changes the meaning of the base word. 
Have students reassemble the words by thinking aloud about the meaning of its parts: the base 
word and the prefix.

About the Words CCSS L.2.4.B

 1-2 Prefix non- Have students use the base word and the prefix non- to determine the 
meaning of each word in Lines 1 and 2. nonfat—lack of fat; nonstick—not stick; nonprofit—
not profit; nonsense—the opposite of sense; nonfiction—not fiction; nonstop—the lack of 
stop; nontoxic—not toxic; nonresponsive—not responsive

 3-4 Prefix re- Have students use the base word and the prefix un- to determine the meaning 
of each word in Lines 3 and 4. rebuild—build again; rewind—wind back; recheck—check 
again; reappear—appear again; repay—pay back; recycle—cycle again; refresh—fresh 
again; reconsider—consider again

About the Sentences 
 1-2 Prefixes non- and re- Have students identify the words with prefixes. nonsense, reproduce, 

restated, nonexistent

 English Learner  Teacher Tip

COGNATES For native speakers of Romance languages, point 
out the following cognates: nonfiction, nonstop, nontoxic, 
reappear, recycle, refresh and reconsider (Spanish: no 
ficción, no tóxico, reaparecer, reciclar, refrescar, 
reconsiderar; French: non-stop (informal), réapparaitre, 
recycler, rafraichir, reconsidérer).

SOUND/SPELLINGS Students may need help with 
the -tion ending of the word nonfiction in Line 2. 
Explain that -tion is a common word ending and is 
pronounced /shun/. Give examples of other words 
with this ending, such as lotion, mention, and action.

Decoding

Words

1 nonfat nonstick nonprofit nonsense

2 nonfiction nonstop nontoxic nonresponsive 

3 rebuild rewind recheck reappear

4 repay recycle refresh reconsider

Decoding
Sentences

1 Cory said it is nonsense to try to reproduce 
the famous painting.

2 Wendy restated her firm belief that aliens 
are nonexistent.
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Resources:
• Routine 10
• Skills Practice, pp. 81–82

Objectives: Students will
• learn the meaning of the prefix non-.
• learn the meaning of the prefix re-.
• use their knowledge of the prefixes non- and re- to predict the meanings of words.
• build oral language and vocabulary skills.

C CSS RF.2.3.D Decode words with common prefixes 
and suffixes. L.2.4.B Determine the meaning of the new 
word formed when a known prefix is added to a known 
word (e.g., happy/unhappy, tell, retell ).

Presentation

Foundational Skills D
A

Y
 X

LESSON

X

Word Analysis
Prefixes non- and re- 

Decoding 
ROUTINE

10  CCSS RF.2.3.D  
USE Routine 10, the Words with Prefixes and Suffixes Routine, to discuss the words with students. 
Tell students that words can be made up of several different meaningful parts. Have students 
identify the base words and discuss their meanings. Teach the meaning of each prefix: non- 
means “not” or “the opposite or lack of” and re- means “again” or “back.” Remind students that 
a prefix is a group of letters that is added to the beginning of a base word. These letters make up 
the prefix, which has a specific meaning, and the prefix changes the meaning of the base word. 
Have students reassemble the words by thinking aloud about the meaning of its parts: the base 
word and the prefix.

About the Words CCSS L.2.4.B

 1-2 Prefix non- Have students use the base word and the prefix non- to determine the 
meaning of each word in Lines 1 and 2. nonfat—lack of fat; nonstick—not stick; nonprofit—
not profit; nonsense—the opposite of sense; nonfiction—not fiction; nonstop—the lack of 
stop; nontoxic—not toxic; nonresponsive—not responsive

 3-4 Prefix re- Have students use the base word and the prefix un- to determine the meaning 
of each word in Lines 3 and 4. rebuild—build again; rewind—wind back; recheck—check 
again; reappear—appear again; repay—pay back; recycle—cycle again; refresh—fresh 
again; reconsider—consider again

About the Sentences 
  1-2 Prefixes non- and re- Have students identify the words with prefixes. nonsense, reproduce, 

restated, nonexistent

D
A

Y
 3

LESSON

4

 English Learner  Teacher Tip

COGNATES For native speakers of Romance languages, 
point out the following cognates: nonfiction, nonstop, 
nontoxic, reappear, recycle, refresh and reconsider 
(Spanish: no ficción, no tóxico, reaparecer, reciclar, 
refrescar, reconsiderar; French: non-stop (informal), 
réapparaitre, recycler, rafraichir, reconsidérer).

SOUND/SPELLINGS Students may need help with the 
-tion ending of the word nonfiction in Line 2. Explain that 
-tion is a common word ending and is pronounced /
shun/. Give examples of other words with this ending, 
such as lotion, mention, and action.

Decoding

Words

1 nonfat nonstick nonprofit nonsense

2 nonfiction nonstop nontoxic nonresponsive 

3 rebuild rewind recheck reappear

4 repay recycle refresh reconsider

Decoding
Sentences

1  Cory said it is nonsense to try to reproduce 
the famous painting.

2 Wendy restated her firm belief that aliens 
are nonexistent.
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Word Analysis
In Grades 2–3, word analysis supports fluency as students learn to 
identify and read meaningful chunks of words rather than individual 
spellings. Word analysis also supports vocabulary development as 
students learn to identify base words, roots, and affixes as well as their 
meanings. Students also learn to pronounce longer, unfamiliar words 
as they develop their ability to break words into meaningful parts.

Differentiated Instruction
Tips for differentiated instruction appear at point of 
use throughout each Teacher’s Guide. More in-depth 
instruction for both Approaching Level students and 
English Learners appears in the Teacher Resource Book.

Foundational Skills Kits
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Resource:
Routine 5

Objectives: Students will
• review words with the Latin Roots loc and flect.
• review words with the Greek Roots cycl and phon.
• build oral language skills.

PresentationWord Analysis
Latin Roots loc, flect; Greek Roots cycl, phon

Decoding ROUTINE

5  CCSS RF.5.3.A, L.5.4.B

USE the ePresentation visual to display one word at a time for students to read. After students 
have read all four lines of words, display the sentences one at a time for students to practice 
reading words with the target concepts in context.

Remind students that many words in the English language are formed using Greek or Latin Roots. 
Roots are word parts that cannot stand on their own, but with the addition of affixes, endings, or 
additional roots, can form words. Knowing the meaning of these roots can help students decode 
and define unfamiliar words. Use Routine 5, the Words with Prefixes and Suffixes Routine, to 
discuss the words with students. Ask students to identify the common word part in Line 1. loc  
Point out that loc is a Latin Root that means “place.” Next, have students identify the common 
word part in Line 2. flect Review that flect is a Latin Root that means “bend.” Ask students to 
identify the common word part in Line 3. cycl Point out that cycl is also a root, but originates 
from Greek. Ask students to tell what the root cycl means. circle, ring Lastly, have students 
identify the common word part in Line 4. phon Remind them that phon is also a Greek root. 
Have a volunteer say what phon means. sound Tell students that although it is important to know 
what each Greek and Latin Root means, it is not important to know which roots are Greek and 
which roots are Latin. 

About the Words CCSS RF.5.3.A, L.5.4.B, L.5.6

 1  Latin Root loc Explain that the suffix -ate means “act on” or “cause to become.” Using this 
information and the meaning of the root loc, have students define the word locate. to act 
on a place  Ask student what a more realistic definition for locate would be. Possible 
Answer: to find  Explain that using the base word in the definition will sometimes lead to an 
awkward definition. It is oftentimes helpful to redefine the base word as well. Then point out 
that the prefix al- is a form of the prefix ad-, which means “to” or “toward.” Explain that 
when added to a root or base word that begins with l, the prefix ad- changes to al-. Then 
have students determine the meaning of allocate. to place toward Ask student what a 
more realistic definition for allocate would be. Possible Answer: to set aside for something 
specific Tell students that the prefixes dis- and re- mean “the opposite of” or “not” and 
“again,” respectively, and have them define the last two words in the line.  
dislocate—to not put into place, or to put out of place; relocate—to locate again

LESSON

2 D
A

Y
 1 Foundational Skills

Decoding
Words

 1 locate allocate dislocate relocate

 2 deflect reflect reflector deflectable

 3 cycle cyclone bicycle recycle

 4 microphone megaphone homophone symphony

Differentiated Instruction: Word Lines  Teacher Tips

AL  APPROACHING LEVEL If students are having trouble reading a word, work 
with them during Workshop by having them write the words, drawing slashes to 
separate the root from the affix(es), and then discussing each part of the word.

OL  ON LEVEL During Workshop, have students generate a list of things that can 
be located, allocated, deflected, and reflected.

BL  BEYOND LEVEL During Workshop, have students choose ten words and write 
sentences to demonstrate their understanding of the definitions.

SYLLABICATION Remind students that most prefixes and suffixes add one or more syllables 
to the base word.

lo/cate al/lo/cate dis/lo/cate re/loc/ate
de/flect re/flect re/flec/tor de/flect/a/ble
cy/cle cy/clone bi/cy/cle re/cy/cle
mi/cro/phone meg/a/phone hom/o/phone sym/pho/ny

PREFIX ad- In addition to al-, the prefix ad- often changes to such prefixes as af-, ag-, ap-, 
as-, an at-, depending on the first letter of the following base word or root. For example, 
affluent, aggressive, apprehend, assorted, and attuned have altered forms of the prefix ad-.

Decoding
Sentences

 1 Stretching daily and exercising helps one 
become more flexible.

 2 When I take my dog on a walk, the other 
dogs in the neighborhood begin a cacophony  
of barking.
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Apply the Foundation
By Grades 4 and 5, the focus shifts to word analysis. Students learn 
to identify roots, base words, and affixes and learn to analyze these 
morphemes to determine word meanings. As students apply their word 
analysis skills, they are prepared to figure out new vocabulary and read 
more complex texts, making the transition from learning to read to reading  
to learn.

&

Grade

4

Grade

5

Morphology
Students must be able to 
decode words in order 
to apply other reading 
strategies and comprehend 
what they learn. Students will:

• �Identify root words, base 
words, and affixes. 

• �Analyze these 
morphemes to determine 
word meaning.

• �Learn about how prefixes 
and suffixes can alter 
meanings of base words.

Vocabulary
To develop a deeper understanding of words, 
students should have multiple experiences 
with them. Vocabulary-focused activities help 
students use words and internalize  
their meanings.
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Word Analysis Kits

Queen of the Track D
A

Y
 1 LESSON

2
 2  Latin Root flect Tell students that the prefix de- means “opposite of” or “from.” Have them 

use the root flect and the prefix de- to determine the meaning of the word deflect. bend 
from  Point out that the prefix re- can mean “back” as well as “again” and the suffix -or 
means “one who” or “something that.” Then ask students to define the words reflect and 
reflector. reflect—bend back; reflector—something that bends back Have students use the 
root, prefix de-, and suffix -able, which means “able to be,” to define deflectable.  
able to be bent

 3 Greek Root cycl  Tell students that the prefix bi- means “two,” and then have them use 
the root cycl to define the words in Line 3. If using the base word leads to an awkward 
definition, have them redefine the base word to make sense. Possible Answers: cycle—
circle, or a group of events that circle back around; cyclone—a storm that spins in a circle; 
bicycle—two circles, or a vehicle with two wheels (which are circles); recycle—to circle 
back again, or to use again

 4 Greek Root phon  Discuss with students the meanings of the prefixes micro- (tiny), mega- 
(great), homo- (same), and sym- (together). Then have students use the Greek root phon and 
the prefix to determine the meaning of each word in Line 4. microphone—tiny sound; 
megaphone—great sound; homophone—same sound; symphony—sounds together  Then 
have students use the literal definitions to tell what a more realistic definition is for each 
word. microphone—a small instrument that makes soft sounds louder; megaphone—an 
instrument that makes sounds project loudly; homophone—words that sound the same; 
symphony—music that is performed by many musicians together 

About the Sentences CCSS RF.5.3.A

 1-2 Latin Root loc, Greek Root phon  Have students identify the words with the target 
concepts in the sentences. flexible and cacophony  Explain that the root flex is a variant 
of flect that students will sometimes see and the suffix -ible, like -able, means “able to be.” 
Have students use context to help them define these words. flexible—able to be bent; 
cacophony—loud sounds that sound bad Have students determine the meaning of the 
prefix caco- based on the meaning of the word cacophony. bad

Developing Oral Language CCSS L.5.4.C

HAVE students choose a word from the word lines and give clues about the word for other 
students to guess. Possible Answers: Clue—I am thinking of a word that is a noun. It is 
something you can ride that has two wheels. Which word am I thinking of? Answer—bicycle; 
Clue—I am thinking of a word that describes words that have the same sound. Which word am I 
thinking of? Answer—homophone

Ask students to look at the words in Lines 3 and 4 and tell how the spellings of the words are the 
same in each line. Possible Answer: In Line 3, all the words include the letters cycle, except in 
the word cyclone, where the spelling one follows cycl. In Line 4, all the words include the letters 
phone, except in the word symphony, the last letter is a y, not an e.

Have students choose a word from the word lines, write it on a piece of paper, and then look up 
the definition in the dictionary. Encourage them to compare the definition discussed as a group 
with the definition found in the dictionary. Then have students use their word in a sentence.  
Possible Answers: relocate—class definition: to locate again, dictionary definition: to locate 
again, SAME definition; The class had to relocate after a leak sprung in the radiator. 
megaphone—class definition: great sound, dictionary definition: a cone-shaped instrument that 
increases volume of one’s voice; The performer used a megaphone so that everybody in the 
concert hall could hear him.
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Fluency
Students will continue  
to practice decoding  
skills to develop  
fluency and  
automaticity. 

Oral Language
Oral language skills help students build on 
their literacy development. Students will: 

• �Learn to play with language verbally, 
hearing how parts of words come 
together to form new words. 

• �Make meaning of word parts, 
understanding more fully what they 
read and become better able to 
communicate it in oral or written form.



10

Keep the Foundation Strong
Independent reading passages and engaging activities allow students in 
Grades 4 and 5 to practice reading complex text, and to see and use affixes, 
roots, and base words in context. Continued practice keeps their foundation 
strong and strengthens comprehension, vocabulary, and fluency skills.  

Passages
Independent reading passages are provided 
at Approaching Level, On Level, and Beyond 
Level. The word analysis skills in each lesson 
in the Teacher’s Guide form the basis for 
every passage. 

Practice
Each reading passage has an associated 
Comprehension and Vocabulary Card for 
further practice. These activities may be 
completed independently or with teacher 
assistance, depending upon the skill level  
of the student. 

&

Grade

4

Grade

5
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Word Analysis Kits
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98Spanish laberinto	 (lä	bā	rēn´	tō)Vietnamese mê	cung	 (mā	goong)Hmong kev	cov	nyom	 (kā´	chô	nyô´)Cantonese 迷宫	 (mī	gōng)Korean 미로		 (mē´	rō)Haitian Creole labirent	 (lä	bē	rent´)Arabic (ma	ta´	ha)Russian лабиринт	 (lə	bē	rēnt´)Tagalog maze	 (māz)Khmer (plooə	kwät	kwīng)

 A maze is a kind of puzzle made up of paths. These paths are all connected, but they are made to be confusing. For the person trying to solve a maze, it can be hard to find the connection between its beginning and its end. Often, mazes are built to be life-size, so that people can walk through them as they try to solve them. A maze might be inside, leading people through rooms and doors as they try to find their way through. Other mazes might be outdoors and are made of bushes, hay bales, or cornstalks. 
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Sound/Spelling Cards
Similar to those for Grades 1–3, 
but with more sophisticated 
images, Sound/Spelling 
Cards have been designed 
specifically to meet the needs 
of Grades 4 and 5 students 
who may require extra support 
with phonics and mapping 
sounds to spellings.

Photo Library Cards
English Learner Photo Library  
Cards help students form  
associations between an image  
and the meaning of words they  
have encountered during  
blending activities. In addition  
to the image and an  
explanation of the word, there  
is a phonetic respelling in ten  
different languages.

Word Cubes
Manipulative word cubes engage students 
in game playing, providing an element of 
fun to building words with roots, prefixes, 
and suffixes.
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Kits Include: K 1 2 3 4 5

Alphabet Sound Wall Cards X

Individual Alphabet Sound Cards (4 sets) X

Small-Group Alphabet Cards X

Alphabet Sound Stickers X

Pocket Chart (wall) X

Pocket Chart Picture Cards X

Pocket Chart Word Cards X

Individual Pocket Chart X X

Lion Puppet X X

Magnetic Dry Erase Board X X

Magnetic Letters, Lowercase (2 sets) X X

Magnetic Letters, Uppercase X X

Little Books X X

Letter Cubes X X

Alphabet Letter Cards Upper/Lowercase X X X X

High-Frequency Flash Cards X X X X

Pre-Decodable & Decodable BLM X X X X

English Learner Photo Cards X X X X X X

Sound/Spelling Wall Cards X X X X X

Individual Sound/Spelling Cards (4 sets) X X X X X

Small-Group Sound/Spelling Cards X X X X X

Sound/Spelling Stickers X X X

Word Cubes X X X X

Leveled Reading Cards X X
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 Baseballs, mitts, and bats are used 

to play the game of baseball. Bats 

are used to hit the ball. They are 

made of wood or aluminum. The 

baseball has a hard center with string 

wrapped around it. It is then covered 

with leather. Mitts are gloves made 

of leather. They are used for catching 

baseballs. A sport similar to baseball 

is softball. Have you ever played 

baseball or softball? How are they 

similar? How are they different?

baseball
Spanish béisbol	 (bās´	bol)

Vietnamese banh	dã	cầu	 (bənh	yä	kä	͝)

Hmong npev	xaws	npos	 (nbā	sə	n
bô)

Cantonese 棒球	 (bun	kou)

Korean 야구	 (yä	g͝)

Haitian Creole bizbòl	 (bēz	bôl´)

Arabic (bāz´	bôl)

Russian мяч	 (myäch)

Tagalog baseball	 (bās´	bôl)

Khmer (kī	lä	bes	bôl)

11

Foundational Skills Kit

Word Analysis Kit

Additional Teacher Resources: K 1 2 3 4 5

Teacher Guide X X X X X X

Teacher Resource Book X X X X X X

Assessment ATE/BLM X X X X X X

Skills Practice ATE/BLM X X X X X X

Online Teacher Experience X X X X X X

Additional Student Resources:

Pre-Decodables & Decodables X X X X X X

Consumable Skills Practice Workbook X X X X X X

Online Student Experience X X X X X X
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Kit Components

Interactive Teacher’s Guide

Every print resource is also available 
digitally for teachers and students, as 
part of your Foundational Skills Kit and 
Word Analysis Kit experience.

You also get access to multimedia, 
games, and digital tools that save 
you time, boost student engagement, 
provide on-demand professional 
development, and more.

Grades K-3 Multimedia & Digital Tools

Grades 4-5

eGames

Alphabet Sound Cards
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