Reading Mastery Transformations®

Alignment to the Science of Reading
As an evidence-based Direct Instruction program, Reading Mastery Transformations
(RMT) provides reading instruction aligned to the science of reading. Through
a consistent methodology, educators explicitly and systematically teach key
foundational literacy skills and how to read, comprehend, and write narrative
and informational text of increasing complexity—while building oral language
fluency skills and increasing vocabulary. For more than fifty years, Reading
Mastery has produced proficient readers and writers through a commitment
to using research-proven techniques and field-tested materials that present a
sequence of instructional tracks designed to gradually teach skills to mastery.
The Direct Instruction methodology provides explicit instruction for teaching skills
associated with reading. The explicit instruction is characterized by a series of
structured lessons that guide students through the learning process. Instruction
for learning new skills includes clear explanations, modeling, as well as guided
feedback and support until independent mastery has been achieved. This design
methodology along with reading instruction aligned to the science of reading
results in powerful academic outcomes.

Continue reading to learn more

Phonemic Awareness
What research tells us
The ease with which children learn to read often depends on their level of phonological/phonemic awareness
(Shaywitz, 2003; Stanovich, 1986).
Explicit instruction in phonemic awareness is important, and it should follow a developmental progression from
working with words and parts of words to manipulating individual sounds (Mott and Rutherford, 2012).

What Reading Mastery Transformations does
Phonemic awareness instruction includes listening for and repeating word parts, combining word parts
into words, rhyming, listening for and repeating sounds, and phoneme blending and segmentation.

See How We Do It!

RMT Grade K Teacher Presentation, Lesson 21, Exercise 3

RMT Grade K Teacher Presentation, Lesson 31, Exercise 4
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Phonics
What research tells us
In a synthesis of the existing research on decodability as a text characteristic and its impact on students’ reading
performance, Cheatham and Allor (2012) found that decodability is a critical characteristic of early reading text
as it increases the probability that students will use a decoding strategy. This results in immediate benefits,
principally as it related to accuracy.

What Reading Mastery Transformations does
Phonics instruction includes learning sounds through letter names, vowel and consonant combinations and blends,
and recognition of irregular words. Students use the explicit instruction of phonics to read controlled decodable
text in early grade levels of Reading Mastery. They learn to apply rules used in connection with visual prompts.
These rules provide students with clues about which sounds are irregular, which letters go together to form
combinations, and which letters are silent. The visual prompts provided prevent confusion and allow students
to read traditional print. Once students have had sufficient practice, the prompt is removed. This process allows
a larger number of words to be taught while simultaneously expanding the opportunity for more complex text
at early grade levels.

See How We Do It!

RMT Grade K Teacher Display Lesson 19,
Exercise 4

RMT Grade K Teacher Presentation, Lesson 19, Exercise 4
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Phonics (continued)
See How We Do It!

RMT Grade K Teacher Presentation, Lesson 102, Exercise 5

RMT Grade K Student Textbook, Lesson 102

RMT Grade 1 Lesson 25, Student Textbook (Word Attack and Story Reading) Examples
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Fluency
What research tells us
Cognitive scientists have repeatedly proven that fluent, accurate decoding is the key indicator of proficient reading.
Automatic word recognition, which is dependent on phonic knowledge, allows the reader to attend to meaning;
likewise, slow, laborious decoding overloads the reader’s short-term memory and impedes comprehension
(Rack, Snowling, & Olson, 1992; Share & Stanovich, 1995; Adams, Treiman, & Pressley, 1997; Fletcher & Lyon,
1998; Vellutino, Scanlon, & Sipay, 1997).

What Reading Mastery Transformations does
Reading Mastery has a strong emphasis on fluency. Students read and reread passages orally as they receive
guidance and feedback. Educators monitor fluency in all grades through routine fluency checks that assess
rate and accuracy. The oral reading fluency expectations align with Hasbrouck and Tindall norms (2017).

See How We Do It!

RMT Grade 1 Mastery Test 8

RMT Grade 3 Fluency Check 15
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Word Analysis
What research tells us
According to Henry (1988), fluent readers look for familiar morphemes in words, which aids in the process of
syllable division and the successful reading of words. While focusing on individual sounds is an efficient early
reading strategy, it is not effective for longer words. Reading chunks of words increases fluency. Knowledge
of morphemes also increases word knowledge. If students learn the Latin root ”bene”, meaning “good”, they
can readily find that root in words like “benefit”, “benediction”, “beneficial”, “benefactor”, “benevolent”, and
“benign”—and appreciate that all these words have something to do with “good.” Thus, using their knowledge
of affixes, students can recognize that a “benefactor” is someone who does good things or that “beneficial”
is an adjective related to the trait of goodness.

What Reading Mastery Transformations does
As students move beyond the basics of decoding, the focus shifts to word analysis. Students read words with
similar phonics elements in addition to words with irregularities. Decoding instruction emphasizes word parts,
including prefixes and suffixes. As with the primary levels, students will encounter these words in the
corresponding text selections.

See How We Do It!

RMT Grade 3 Teacher Presentation, Lesson 83, Exercise 3

RMT Grade 3 Student Textbook, Lesson 83, Exercise 3
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Word Analysis (continued)
See How We Do It!

RMT Grade 3 Teacher Presentation, Leson 107, Exercise 4

RMT Grade 3 Teacher Presentation, Leson 107, Exercise 4
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Spelling
What research tells us
Research has shown that learning to spell and learning to read rely on much of the same underlying knowledge:
relationship between letters and sounds. Spelling instruction can be designed to help students better understand
that relationship, resulting in better reading (Ehri, 2000). Catherine Snow et al. (2005) encapsulate the importance
of spelling for reading: “Spelling and reading build and rely on the same mental representation of a word. Knowing
the spelling of a word makes the representation of it sturdy and accessible for fluent reading.”

What Reading Mastery Transformations does
Instructional content and strategies for spelling evolve across grade levels to align with the reading instruction.
Beginning early in Grade K students learn how to spell words through sound and letter name relationships.
Initially, students learn to say a word one sound at a time, identify the letter that each sound makes and write
those letters in the order they are said. In later grade levels, students learn and use specific strategies,
patterns, and rules to spell words accurately. Grade 2 transitions from phonemic to morphemic generalizations.
Grades 3–5 use morphemic strategies that emphasize prefixes, suffixes and roots.

See How We Do It!

RMT Grade K Teacher Presentation Lesson 121, Exercise 12

RMT Grade 3 Teacher Presentation Lesson 21, Exercise 3
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Vocabulary
What research tells us
Learning vocabulary is a complex and long-term process (Lehr, Osborn and Heibert, 2004). Decades of research
provide evidence of a strong relationship between vocabulary and reading comprehension.
Knowing a word well requires understanding multiple meanings, knowing its different functions, and being able
to connect the word with other related words (Beck & McKeown, 1991; Nagy & Scott, 2000). It involves many
interactions with the word in a variety of receptive and expressive contexts.

What Reading Mastery Transformations does
Vocabulary instruction includes a variety of strategies. This begins in early grades with a focus on oral language.
These lessons provide direct teaching of important background information, vocabulary, and thinking skills that
students need to achieve strong reading comprehension. As students progress, they engage with definitions,
synonyms, context clues, and clear explanations. Additionally, visual displays provide strong connections in the
brain. Connecting words to powerful images helps students to understand these words in context.

See How We Do It!

RMT Grade 2 Lesson 69, Exercise 7,
Teacher Display

RMT Grade 2 Lesson 69, Exercise 7, Teacher Presentation
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Vocabulary (continued)
See How We Do It!

RMT Grade 4 Teacher Presentation, Lesson 41, Exercise 6

RMT Grade 4 Student Textbook, Lesson 41, Exercise 6

RMT Grade 4 Teacher Presentation, Lesson 50, Exercise 5

RMT Grade 4 Student Textbook, Lesson 50, Exercise 5

10

Comprehension
What research tells us
Strategy instruction is most effective when strategies are explicitly taught (National Reading Panel, 2000; Duffy,
(2002) in the context of actual reading. This direct style of instruction should involve explaining the strategy
as well as modeling or demonstrating how and when to use it (Dewitz et al. 2009).

What Reading Mastery Transformations does
Reading Mastery provides lessons built around narrative text including fables, folktales, and poetry. Informational
text is built around historical and current events and scientific concepts. In Grades K and 1, students engage in
discussions centered around narrative and informational text. They retell key details, identify the main idea or
central message of the text, compare characters and information, and practice answering questions with more
than one answer. In Grades 2 and 3, students master comprehension skills including compare/contrast, character
development, inference, cause/effect, sequencing, connection, and point of view. In Grades 4 and 5 students
master comparing accounts, theme, explicit statements, main idea, supporting details, point of view, relevant
information, contradictions, and analyze multiple accounts. Reading Mastery engages students in high-quality,
increasingly challenging narrative and informational text. Instructional sequences are designed to prepare
students to generalize reading comprehension skills into cross-curricular academic areas.

See How We Do It!

RMT Grade 3 Teacher Presentation, Lesson 58

RMT Grade 3 Student Textbook, Lesson 58

RMT Grade 3 Teacher Presentation pages, Lesson 58
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Comprehension (continued)
See How We Do It!

RMT Grade 5 Teacher Presentation, Lesson 24

RMT Grade 5 Student Textbook, Lesson 24

RMT Grade 5 Student Textbook, Lesson 24
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