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Experience 
the World. 
Shape the 
Future.
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How did  
it happen?

What happened?
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How does this 
impact our 
lives today?

Engagement 
generates impact. 
And impact 
changes lives.

Social studies helps students connect 
someone else’s past to their present,  
and ultimately helps them shape their  
own futures.

The incredible power of connection inspires 
important questions, drives understanding, 
and promotes the kind of critical thinking 
skills that motivate students to become 
active citizens.

Our goal is to help you spark the kind of 
engagement that turns curiosity, knowledge, 
and critical thinking into empowered 
citizenship. That’s IMPACT.

Why did  
it happen?
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Create an 
Impact in Your 
Classroom

Compelling questions, 
enthralling inquiry, 
and relevant content 

ignite student 
curiosity.

Engaging materials 

provoke critical 
thinking and 

inspire students.
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Flexible pathways 
and plans that easily 
incorporate social studies 
into any block of time 

make every 
minute count.

Access to rich content—
with robust support 
for English learners, 
struggling and advanced 
students—means 

support for all.
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Sam wants to buy a paint set. 
It costs $15. How can Sam get 
enough money to buy it? He can 
earn money by working. He can 
use money he was given for his 
birthday, too. Let’s see how Sam 
saves money to buy what he wants. 

Money  
Saved   
and Spent Sam gets $5 in a  

birthday card.

Sam earns $2 by  
selling lemonade. 

$2

$5

To earn means 
to get money for 
doing work. What 
does Sam do to 
earn money?
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76 Chapter 6 People and Money

Citizenship

Work with a partner. Design a monument that honors the 

contributions of women or African Americans during the war.

Consider what your monument should look like. 

Deborah Sampson disguised 
herself as a man so she could 
join the Continental Army.

James Armistead, 
who was a slave, 
risked his life to spy 
for the colonists.

Are  Women and African Americans  
of the Revolution Overlooked?

•	 Make	an	outline	of	the	ways	women	and	African	

Americans contributed to the war. 

•	 Who	were	some	individuals	you	learned	about,	and	

how do they represent the larger groups?

•	 Think	about	other	monuments	you	have	seen,	and	think	

about how your monument could compare to them.

Draw or make a model of your monument.

Present your monument to the class. Explain what you 

have	learned	about	how	women	and	African	Americans	

helped the war effort.
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Lesson 4 237

Prepare California Students  
to Be Global Citizens
Created to meet the vision of the California History-Social Science 
Framework and Standards, IMPACT: California Social Studies was 
thoughtfully created with a focus on Inquiry, Literacy, Content, and 
Citizenship.

Let’s make an impact on the next generation of informed and          
engaged citizens.

•	Thought-provoking 
essential questions

•	Student-driven inquiry
•	Relatable stories

Make It Relevant

•	Financial Literacy
•	Citizenship Development
•	Effective Discourse

Develop 21st Century Skills

In this chapter, you’ll explore how people 
can make a difference in the world. You’ll 
read about people who made the world a 
better place. You’ll also work with a team 
on a chapter project to develop a plan for 
something that will make a difference in 
your school or town.

My Research Questions

Talk About It
Discuss with a partner the questions you 
have about people who make a difference.

1. 

2. 

How Can People 
Make a Difference 
in Our World?

Lesson 1 
What Makes a Hero?

Lesson 2 
People Who Work  
for Justice

Lesson 3 
Scientists Who Make  
a Difference

Lesson 4 
Athletes Who Inspire Us
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a Difference

Chapter

5

222 Chapter 5 People Who Make a Difference
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Ignite Curiosity and  
Inspire Participation
Want to see your students fired up about social studies? 
Get them talking!

Engage kids with compelling essential questions, interactive 
resources, and powerful stories that help them see themselves 
as part of history, and watch the world come alive for them.

Immerse your students in Google Expeditions and transport 
them to exciting places and times- bringing lessons to life.

Your FindingsReport

Think About It
Generalize
Review your research. Based on the information you have gathered, how  
would you describe the people of California and their communities? 

�
�
�
�
�

Write About It 
Personal Observation
Based upon your experience, write a reflection about the diversity of people 
you have encountered in California. How does a diverse population affect your 
community and your day-to-day life?

�
�
�
�
�
�
�
�
�
�
�
�

286 Lesson 3 Who Are Californians Today and Where Do They Live?
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Talk About It
Share
Share your reflection with other students in a small group. Discuss details and 
examples that were most vivid and memorable in your classmates’ reflections.

Connect to the 
Pull It Together
How is the diversity of people and environments important to life in California? 

 
 
 
 
 
 
 
 
 

Citizenship

Lesson 3 287  

Engage with the History-Social Science 
Analysis Skills Every Day

•	Chronological and Spatial Thinking
•	Research, Evidence, and Point of View
•	Historical Interpretation
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Writing (and Rewriting) 
the Constitution

The Constitution was not written all at once. It had to be 
written carefully so that it could cover all of the important 
laws needed by a national government. On May 25, 1787, 
fifty-five members of the Constitutional Convention began 
meeting at Philadelphia’s State House to discuss, plan, and 
write the Constitution. 

A first draft was copied and given to the delegates on 
August 6. They studied and made notes on their copies 
before making a final draft, signed on September 17, 1787. 
The Preamble, or introduction, to the Constitution, changed 
significantly between the two versions. The entire process 
had taken four months, with only an eleven-day break.

1 Inspect

Read Look at the two 
versions of the Preamble to 
the Constitution.

•	 Circle words you don’t 
know.

•	 Underline phrases that 
are in both versions.

•	 Discuss in groups of 
three. Each group 
member should lead a 
short discussion for one 
of the following questions: 
Why were some things 
kept? Why were some 
things removed? Why 
were some things added?

My Notes

 

 

 

 

 

 

 

 

 

 

In Their Words…  

The Preamble, First Draft

We the People of the States of New-Hampshire, 
Massachusetts, Rhode-Island and Providence 
Plantations, Connecticut, New-York, New-Jersey, 
Pennsylvania, Delaware, Maryland, Virginia, North-
Carolina, South-Carolina, and Georgia, do ordain, 
declare and establish the following Constitution for 
the Government of Ourselves and our Posterity.

—from the First Draft of the United States Constitution, 
August 6, 1787

the SourceAnalyze

PRIMARY SOURCE

222 Lesson 2 How Does the Constitution Set Up Our Government Framework?
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2 Find Evidence

Reread The Preamble 
lists five things the 
government must do: 
“establish justice, insure 
domestic tranquility, 
provide for the common 
defense, promote the 
general welfare, and 
secure the blessings of 
liberty to ourselves and 
our posterity, . . .”

Think of an example of 
how the government does 
each of these things. 
Compare your list of 
examples with lists from 
other students.

3 Make Connections

Write Imagine you 
are a delegate at  
the Constitutional 
Convention. Is there 
anything you think should 
be changed in the second 
version of the Preamble? 
Write a short speech 
explaining what you want 
added, changed, or 
removed, and why  
it is important.

In Their Words…  

The Preamble, Final Draft

We, the People of the United States, in order to form 
a more perfect union, establish justice, insure 
domestic tranquility, provide for the common 
defence, promote the general welfare, and secure the 
blessings of liberty to ourselves and our posterity, do 
ordain and establish this Constitution for the United 
States of America. 

—from the official United States Constitution,  
September 17, 1787

PRIMARY SOURCE

The Constitutional Convention delegates taking turns 
signing the Constitution

Lesson 2 223  

Analyze the Source Routine:
•	Inspect
•	Find Evidence
•	Make Connections

Develop Critical Consumers  
of Information and Media
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Flexible Pathways Built on a Dynamic 
Platform for Teachers and Students
Students begin the inquiry process by asking questions and evaluating sources. 
They investigate using the research companion, the magazine, or other sources. 
Students talk and write about their discoveries.

RESEARCH COMPANION

4

CHAPTER 1 California’s Geography  
 and Early Peoples

CHAPTER 2 A Spanish Colony in California

CHAPTER 3 Mexican California

CHAPTER 4 The Golden State

CHAPTER 5 A Growing State

CHAPTER 6 Californians, Struggling and  
 Working Together

CHAPTER 7 California in the Modern Era

CHAPTER 8 The People and Structures  
 that Make California Work

RESEARCH COMPANION
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California
 A Changing State

California
 A Changing State

Engage 
Inquiry Journal 
The interactive Inquiry Journal 
sparks students’ curiosity and 
begins the inquiry process with 
questions. Then the Inquiry 
Journal guides the investigation 
and discovery throughout  
the lessons.

Investigate 
Research Companion
Students continue their 
investigation using the Research 
Companion, a collection of 
informational texts designed to 
provide social studies concepts 
required to deepen students’ 
understandings.

Report  
Inquiry Journal 
Students return to the 
Inquiry Journal to review the 
information collected, answer 
the Essential Question, and 
report their findings.

More to Investigate  
Weekly Explorer Magazine 
This captivating magazine extends 
learning and helps students dig 
deeper into the content.

4

CHAPTER 1 California’s Geography 
 and Early Peoples

CHAPTER 2 A Spanish Colony in California

CHAPTER 3 Mexican California

CHAPTER 4 The Golden State

CHAPTER 5 A Growing State

CHAPTER 6 Californians, Struggling and 
 Working Together

CHAPTER 7 California in the Modern Era
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INQUIRY JOURNAL California
 A Changing Statetete
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Unit 5 Week 2
On the Move

Read Aloud:
“Horse-Tamer Hattie Heads West”

Reading/Writing Workshop:
“My Big Brother, Johnny Kaw”

Literature Anthology/Paired Selection:
Apples to Oregon, “Westward Bound: Settling 
the American West”

Leveled Readers
The Adventures of Sal Fink, The Great 
Man of Nebraska, The Tale of John Henry, 
“Traveling on the Mississippi,” “Westward 
Ho!” and “The Transcontinental Railroad”

CONNECT TO

Math CONNECT TO MATH
•	 Have students explore the process 

of surveying unknown areas in 
preparation for mapmaking. John C.  
Frémont surveyed the western territories 
and used specific instruments and 
made calculations to produce accurate 
distances and angles. Have students 
find out how this was done.

•	 Explore how and why gold is found 
in the ground and how its properties 
allow prospectors to separate it from 
rocks and soil. Students can explore 
how gold is processed and used in 
jewelry and other applications like 
gold foil in space ships.

CONNECT TO SCIENCE

Chapter 4 The Golden State T339

1 ENGAGE

Inquiry Journal  
pp. 136–139

 Inquiry Project 

Timeline of People and Events in 
California 1845–1851 

•	 Explore Words

•	 Go	Digital!
•	 The Golden State

3 REPORT

Inquiry Journal  
pp. 164–165

 Inquiry Project 

Timeline of People and Events in 
California 1845–1851 

2 INVESTIGATE

Research Companion  
pp. 156–161

•	 Step into the Time and Place

•	 Connect Through Literature
Sweet Betsy from Pike 
traditional folk song

•	 People You Should Know

Weekly Explorer  
Magazine pp. 40–55 

Short on Time? Look for the clock to teach core content in less time.

CULTIVATE MEANING AND  
SUPPORT LANGUAGE

Language Learner  
Teaching Guide,  
pp. 86–87

Content Objectives

•	 Understand the effect of the Gold 
Rush on California's population, 
economy, and environment.

•	 Understand the issues involved in 
California becoming a state.

Language Objectives

•	 Demonstrate an understanding of 
reported speech.

•	 Recognize, record, and report main 
ideas and supporting details.

•	 Demonstrate an understanding of 
quantifiers as pronouns.

Teacher’s Edition 
Instructional support, planning 
guides, correlations, differentiated 
instruction, and more all found in 
one easy-to-use Teacher’s Edition.

Language Learners  
Teaching Guide 
Provides focused language study 
to support language learners 
unpack the social studies content.

Make Minutes Count!
•	Customizable lesson plans built to fit any 

block of time.

•	Everything you need to teach is guided by 
the CA History-Social Science Framework 
and Standards.

•	Seamlessly connect to McGraw-Hill California 
Wonders or any other ELA/ELD curriculum.

•	See how each social studies lesson relates 
to math, science and other content areas for 
maximum impact throughout your day.
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Inquiry    Tools

Explore Main Idea and Details
The main idea tells what the text is about.

Details tell more about the main idea.

To find the main idea and details:

1. Read the text once all the way through.

2. Reread and look for something that tells you 
what the text is mostly about. This is the main 
idea. Circle it.

3. Reread the text again and look for sentences 
that tell more about the main idea. Those are 
details. Underline them.

4. Ask yourself, Do the details support the main 
idea?

Based on the text you have read, work with 
your class to write details in the web below.

Jackie Robinson 
was inspiring.

254 Lesson 4 How Do Athletes Inspire Us?

Investigate!
Read pages 288–295 in your Research Companion. 
Use your investigative skills to look for text evidence 
that tells you details about the main idea about  
all the athletes. This web will help you organize 
your notes.

Athletes can inspire others  
to do great things.

Lesson 4 255  

Connect Through Literature

adapted from an article by Deanna Couch 
illustrated by David Kooharian

Fire almost killed me in the summer of 1910. 
But it didn’t, thanks to “Big Ed” Pulaski. He 
rescued me and 38 other wildland firefighters, 
and became a legend. 

I was battling wildfires in northern Idaho. 
Lightning had started the fires, and high winds 
had scattered them in every direction. 

One afternoon in August, the woods burst 
into one giant firestorm. Flames roared through 
the canyons. The smoke and heat were so intense 
that I could hardly breathe. We had to get out 
of there, fast!

But there was nowhere to go. None of us 
knew those mountains, and we could hardly see. 
Heavy smoke had turned day into night. Men 
stumbled in every direction, crying and yelling, 
trying to escape the suffocating inferno.

“Big Ed” Pulaski: 
Wildland Firefighting Legend
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256 Chapter 5 People Who Made a Difference

Then I saw him. Forest Service Ranger Edward 
Pulaski—“Big Ed.” He was on horseback, pushing 
through the flames. 

“Follow me!” he ordered. “There’s an 
abandoned mineshaft nearby. Our one hope is to 
make it to that tunnel!” With the fire bearing 
down on us, we raced for the mine. Trees toppled 
down around us. Raging, whipping flames were 
everywhere. “I’m not going to make it,” I choked.

Chapter 5 257  

People You Should Know

Jackie Robinson 

Jackie Robinson was the  
first African American to play 
with a major league baseball 
team. He played for the 
Brooklyn Dodgers. Before 
that, baseball teams were 
segregated. Robinson helped 
other African Americans play 
in the major leagues and 
became a symbol for equality 
for all people.

Sally Ride 

Sally Ride was born in Los 
Angeles. On June 18, 1983, she 
became the first American 
woman to travel in space. 
Sally was a member of the 
crew on the space shuttle 
Challenger. Throughout her 
career, Sally worked with 
students, especially girls, to 
understand why science and 
mathematics are important. 
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260 Chapter 5 People Who Made a Difference

Nikki Giovanni 

Nikki Giovanni is a poet.  
She was born in Knoxville, 
Tennessee, in 1943. She 
learned about her African 
American heritage from her 
grandmother. The first poems 
she wrote were about Martin 
Luther King Jr. and other 
leaders who fought for the 
rights of black people in  
the United States.

Cesar Chavez 

Cesar Chavez was a Mexican 
American farm worker.  
He helped start the United 
Farm Workers. Chavez 
worked for the rights of 
people who worked in fields 
harvesting food. Through his 
efforts, the lives of farm  
workers improved.
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Chapter 5 261  

Impact Every Student

Connect Seamlessly to Literacy 
Standards, Strategies, and Skills

Graphic Organizers  
and Foldables provide 
students with organization 
and study skills strategies 
to increase comprehension.

Students apply close-
reading strategies for 
complex texts and engage 
in evidence-based writing.

It is essential to support every student, from English learners 
to struggling and advanced students. We’re there, with critical 
content and differentiated instructional resources that will 
help you access and unlock every student’s potential.

Support Emerging, Expanding,  
and Bridging English learners with:

•	Differentiated instruction

•	Targeted Vocabulary Development

Teacher’s Edition

Language Learners Teaching Guide

agriculture noun farming

harvest verb pick crops

mild adjective not very hot or very cold

climate noun the kind of weather that a particular region has

Word Part of Speech Definition
SPANISH COGNATES

agricultura 

clima

Pages 242–247

Inquiry Journal, pages 242–247

Introduce the Lesson 
Access Prior Knowledge Before presenting the Lesson Outcomes, read the Lesson 
Question and find out what students already know about the kinds of resources businesses 
use. Explain that resources are things we use to create products and services. Ask: 
What are some resources that businesses in California use? Elicit answers such as fruit, 
vegetables, seafood, and lumber. 

Teach Content Vocabulary Write the chart below on the board. Say each word aloud 
and have students repeat it. For Spanish speakers, point out the cognates. 

LANGUAGE OBJECTIVES

•	 Identify transition word because.
•	 Understand adjective clauses. 
•	 Use an apostrophe to  

show ownership. 

CONTENT OBJECTIVES

•	 Examine what kinds of resources 
businesses use.

•	 Understand how businesses  
in California provide goods  
and services.

•	 Describe how businesses in 
California use resources. 

How Do 
Businesses 
Use 
Resources?

LESSON QUESTION

CULTIVATE MEANING and SUPPORT LANGUAGELESSON 1

Ask students what kinds of agriculture is common in California. Ask: What time of year 
are different crops harvested? Explain that most parts of California have a mild climate 
(not too hot and not too cold) that is very good for growing crops. Ask questions to check 
understanding of the information. 

Have students work in pairs to use the words  
in sentences.

112 Chapter 5

Inquiry Journal, pp. 180–181

LESSON 4

Monitor and Differentiate 
REACHING ALL LEARNERS

 Special Needs

Before reading the text, use the photos to 
pre-teach some challenging vocabulary, 
such as produce (v.), raise, by hand, 
equipment, machines, and crops.

 Approaching Level 

Work with children to connect the photo to the 
text. Ask: What does the photo show? (farming 
equipment) Have partners find and underline 
the details in the text about machines.

 On Level     

Have children identify the machine in 
the photograph. (a combine) Elicit two 
differences between the combine and 
working in the field with horses. Have 
partners share their ideas with other groups.

ENGLISH  LEARNERS  SCAFFOLD

ELD.PI.1.8  Analyzing how writers and speakers use vocabulary and other 
language resources for specific purposes

Emerging Expanding/Bridging

Distinguish Point out the words hard 
and easier in the text. Guide partners 
in underlining the words. Ask: What is 
the difference between these words? 
Provide sentence frames as needed, 
such as:

Running up a hill is ______. (hard) 
Riding in a car up a hill is ______. 
(easier) 

Guide children back to the text and have 
them tell what the text says is hard, and 
what it says is easier.

Describe Effects Have children work 
with partners to better understand hard 
and easier. Ask: Why does equipment 
make farming easy? (because 
equipment helps the farmer do the 
work) Guide partners in finding the 
word hard in the text. Ask: Why does 
the author use the word hard more than 
once? 

See the Language Learner Teaching Guide for more language support strategies.

Lesson 4 Analyze the Source T415

G
lo

w
 I

m
a

g
e
s

2  Find Evidence
Reread What do the text 
and the photo tell you 
about farm equipment?

Underline the words that 
tell what farmers can do 
with new equipment.

3  Make Connections
Talk Why is modern farm 
equipment faster than 
horse-drawn equipment?

A “combine” machine helps to gather wheat on  
a California farm.
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Analyze    the Source

Farming Then and Now
Long ago, most of the people in 

the United States lived on farms. They 
produced their own food. They grew 
or raised it on their land. Farmers 
sold or traded food that was left 
over. Family farms were small.

Farmers did work by hand or with 
horse-drawn equipment, or tools. 
They worked hard. They worked 
every day.

Today, most farms produce 
food for others to eat. Farmers use 
machines instead of horses. This 
equipment is faster. It makes work 
easier. Farmers can grow more crops. 
They can raise more animals.

One thing is the same about 
farming long ago and today. Farm 
families work hard!

Read Look at the 
title. What do you 
think this text will 
be about?

Underline words 
that tell how 
farmers did their 
work long ago.

Circle words 
that you don’t 
understand.

1 Inspect

My Notes
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Rich and Diverse Literature 
and Informational Texts

•	Graphic Novels

•	Poetry

•	Historical Documents

•	Award-Winning  
Literature

•	Biographies

Fr
a

n
ci

s 
M

ill
e
r/

T
h
e 

L
IF

E 
Pi

ct
u
re

 C
o
lle

ct
io

n
/G

e
tt

y 
Im

a
g

e
s

Changing  
WhatÕs Wrong

Jackie Robinson was a great 
baseball player. He lived during a time 
when black people were not allowed 
to do the same things as white people. 
Robinson wanted to play major league 
baseball, but only white people were 
allowed to play. There was a separate 
baseball league for black players. He 
knew that was wrong and needed to 
change.

Jackie Robinson won the Most Valuable 
Player award in 1949.

1 Inspect
Read Look at the 
title. What do you 
think this text is 
about?

Circle words you 
don’t know.

Underline what 
was wrong 
and how it was 
changed.

Analyze    the Source

My Notes
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2 Find Evidence

3  Make 
Connections

Reread What 
made Jackie 
Robinson inspiring?

Underline clues 
that support what 
you think.

Talk How  
did Jackie  
Robinson  
change 
what was wrong?

Turn back to page 
251. What do 
Jackie Robinson 
and these athletes 
have in common?

In 1947 Robinson became the first 
black baseball player in the major 
leagues. He showed great courage. 
Many white people did not want him 
to play on a major league team. Even 
some of his own teammates were upset. 

Robinson spoke out about unfair 
treatment of others. He helped work for 
equality of all people. Robinson helped 
inspire other athletes. When you inspire 
people, you make them want to do 
something great.

Jackie Robinson scoring the 
winning run, June 18, 1952
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Grab your reata, Rafael, 
and let’s sa
le up. We 

should be riding before the 
sun comes up. 

 Ride behind 
me, and we can 
drive them into 

the co�al. 

This is Rafael’s first season as a 
vaquero at Rancho San Pablo. Today 
Miguel wi� be his guide and teacher.   

Today the vaqueros 
wi� find the young 
ca�le and separate 
them from the herd.

It is time for branding.

This one 
refused to come 
along, so I had 

to rope her! 

 I s­ several sma� 
ones with the cows 

over there.

Is this 
right? 

I’m 
ready, 
Miguel.

 Wrap your 
reata around 

the sa
le 
horn. 

32 Chapter 3 Mexican California

P
h
o
to

 C
re

d
it

  Before they can be branded, the 
calves must be caught and wrestled 

to the ground. The vaqueros are 
careful not to hurt the animals.

 The vaqueros work hard a� morning and 
then break for a meal -- and a brief siesta 

during the ho�est part of the day. 

 After a long day, the 
calves are returned 

to the herd. 

       No, tomo�ow we wi� 
start to move the herd to 

the u�er pasture. A� 
su�er, they wi� fa�en up 
on the fresh gra� there. 

Each calf is 
branded with the 
San Pablo brand. 

 Gracias. I 
hope one day 
to be as g�d 

as you are. 

Wi� we be 
branding again 

tomo�ow?

 Your leather chapa�eras 
wi� protect your legs. 

 We sti� have work 
to do. How are you, 

Rafael?

She’s 
kicking 
hard! 

You did 
we�, 

Rafael!

I’m glad for the 
break, but I can 

k�p going!     

 Now if this li�le 
one gets lost, people 

wi� know she belongs 
to Rancho San 

Pablo.     

  art:

 Eureka 
comics
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In September of 1620, 102 men, women, and children set sail from 

Plymouth, England, on a ship named the Mayflower. These Pilgrims faced 

a number of hardships on their 66-day voyage across the Atlantic Ocean, 

including storms and rough seas, disease, and hunger. 

When they finally caught sight of land, they realized that they had not 

landed in Virginia as they had planned. Instead, they were hundreds of 

miles north, at Provincetown in northern Cape Cod, Massachusetts. The 

Pilgrims were changing the rules of their original agreement by settling in 

a different area. Led by William Bradford, the colonists drew up a new 

contract for their community. This document, called the Mayflower 

Compact, provided the outline of a new government. This was one of the 

first steps toward self-government in colonial North America.

The Pilgrims did not decide on a location for their settlement right 

away. In the early days, they lived on board the Mayflower. They 

eventually chose Plymouth, named by Captain John Smith a few years 

earlier. They arrived in late December, at the start of a brutal winter. They 

were without experience, low on supplies, and utterly unprepared for the 

weather. Half of the Pilgrims died that winter due to starvation, disease, 

and the cold.

The Pilgrims

PRIMARY SOURCE

In Their Words...  
Mayflower Compact, 1620
Having undertaken, for the glory of God, and 
advancement of the Christian faith, and honor of our 
king and country, a voyage to plant the first colony in 
the northern parts of Virginia, do by these presents 
solemnly and mutually in the presence of God and one 
of another . . . [we] combine ourselves together . . . for 
the general good of the colony: unto which we promise 
all due submission and obedience. . . . 

William Bradford

124 Lesson 3 What Was Life Like for People in New England?
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Bring Your Classroom to Life

Explore, Investigate, and Report with digital tools that 
engage students in inquiry by learning to think, read, write, 
and to interact with history-social science content. Whether 
your Social Studies instruction is center-based, whole class, 
or woven into cross-curricular explorations, IMPACT California 
Social Studies program will bring your classroom to life with a 
rich, interactive digital experience. 

•	Pre-built Lesson Presentations

•	Interactive Maps

•	Chapter Videos

•	Professional Videos  
Led by Authors

•	Field Trip Videos

•	Planning Support

The Digital Experience

IMPACT NEWS offers 
engaging news articles 
about many topics 
from a variety of 
perspectives, including 
current events.

IMPACT Online Assessment Center
Provides frequent and measurable assessment 
opportunities to inform instruction and shine a light  
on areas of mastery. 

•	Use Stop and Check, Report Your Findings, and Monitor 
and Differentiate for a quick determination of student 
understanding, allowing for on-the-spot teachable 
moments.

•	Customize and differentiate assessments 
to meet the needs of every learner.

•	Edit, delete, and add questions to create 
the precise assessment you want.

•	Assign auto-graded assessment 
questions for immediate feedback.

•	Access a variety of detailed reports on 
students, classes, standards and skills.
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You deliver educational IMPACT every day.

YOU are a reason your students love learning. Our goal is to help you spark 
the kind of engagement that turns curiosity, knowledge, and critical thinking 
into empowered citizenship. That’s IMPACT.

To sample IMPACT online or connect with your local sales representative,  
go to: mhecalifornia.com
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