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Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

In Pursuit
What drives us to undertake a mission?

What should be the principles of a just society?

Why is it essential to defend human rights?

What are the challenges of human 

interactions?
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STUDENT
GUIDE 

W
elcome to the StudySync Reading and Writing Companion! In this 

booklet, you will find a collection of readings based on the theme of the 

unit you are studying. As you work through the readings, you will be 

asked to answer questions and perform a variety of tasks designed to help you 

closely analyze and understand each text selection. Read on for an explanation of 

each section of this booklet. 

GETTING STARTED





C
o

p
y
rig

h
t ©

 2
0

16
 B

o
o

k
h

e
a

d
E

d
 L

e
a

rn
in

g
, L

L
C

vi Reading & Writing 

Companion

FIRST READ

From Chapter 1

“Isn’t there a ship, then?”

Inside the floating cloak he was tall, thin, and bony; and his hair was red 

beneath the black cap. His face was crumpled and freckled, and ugly without 

silliness. Out of this face stared two light blue eyes, frustrated now, and 

turning, or ready to turn, to anger.

“Isn’t there a man here?”

Ralph spoke to his back.

“No. We’re having a meeting. Come and join in.”

The group of cloaked boys began to scatter from close line. The tall boy 

shouted at them.

“Choir! Stand still!”

Wearily obedient, the choir huddled into line and stood there swaying in the 

sun. None the less, some began to protest faintly.

“But, Merridew. Please, Merridew . . . can’t we?”

Then one of the boys flopped on his face in the sand and the line broke up. 

They heaved the fallen boy to the platform and let him lie. Merridew, his eyes 

staring, made the best of a bad job.

“All right then. Sit down. Let him alone.”

“But Merridew.”

1

2

3

4

5

6

7

8

9
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11
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Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.
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STUDYSYNC LIBRARY | Lord of the Flies

“Seems to me we ought to have

a chief to decide things.”

W
hen a plane carrying British schoolboys crash-lands on a remote island, 

the youths’ attempt to govern themselves turns into an increasingly 

brutal struggle for power in William Golding’s Lord of the Flies. Golding 

served in the Royal Navy during World War II, and claimed his depiction of the 

boys’ behavior was influenced by his experiences watching how men reacted in 

the heat of battle. In this excerpt from early in the novel, a group of choir boys has 

followed the sound of a conch shell to a second group. After a wary sorting out, 

they decide to elect a leader.

INTRODUCTION

LORD
OF THE 
FLIES

FICTION

William Golding 

1954

W
hen a plane carryin

the youths’ attemp

brutal struggle for 

served in the Royal Navy du

boys’ behavior was influence

INTRODUCTION

FIRST READ

From Chapter 1

“Isn’t there a ship, then?”

Inside the floating cloak he was t

beneath the black cap. His face wa

silliness. Out of this face stared t

1

2

a chief 

An Introduction to each text provides historical 

context for your reading as well as information 

about the author. You will also learn about the 

genre of the excerpt and the year in which it was 

written.

During your first reading of each excerpt, you 

should just try to get a general idea of the content 

and message of the reading. Don’t worry if there 

are parts you don’t understand or words that are 

unfamiliar to you. You’ll have an opportunity later 

to dive deeper into the text.

Many times, while working through the activities 

after each text, you will be asked to annotate or 

make annotations about what you are reading. 

This means that you should highlight or underline 

words in the text and use the “Notes” column to 

make comments or jot down any questions you 

may have. You may also want to note any unfamiliar 

vocabulary words here.  

INTRODUCTION

FIRST READ

NOTES

1

1

3

2

2

3

CORE ELA TEXTS

In each Core ELA Unit you will read texts and text excerpts that share a common 

theme, despite their different genres, time periods, and authors. Each reading 

encourages a closer look with questions and a short writing assignment.
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1. As you reread the excerpt from The Lord of the 

Flies, focus on the character of Jack Merridew. 

What do his words and actions reveal about his 

character? Why do you think he wants to be 

called Merridew instead of Jack? Ask and answer 

your own question about Jack’s character. 

2. Analyze the character of Piggy in the novel 

excerpt. How do his words and actions, as well 

as the narrator’s descriptions, reveal aspects of 

his character? How do the other boys treat Piggy, 

and how and why does this treatment reflect 

negatively on human nature?

3. In this excerpt, the boys choose a leader. Why do 

they choose Ralph? Is it because they think he 

will be the best leader or for some other reason? 

What possible theme might Golding be exploring 

through the election and its results?  

4. What might the mysterious conch symbolize? 

Why might it hold such a strange power over the 

boys? What possible theme in the novel might 

Golding be exploring through the conch?  

5. In The Lord of the Flies, Golding explores the 

theme of civilization. Based on evidence 

throughout the excerpt, what tension exists 

between the boys’ ideas about civilization and 

their behavior toward one another? 

6. The story is a classic in literature as well as being 

very popular. Summarize the events that take 

place in this excerpt from the story. What do you 

think has attracted readers to the story’s conflicts 

and suspense? Use text evidence to describe 

how the reader is drawn into the story’s plot.

Reread the excerpt from Lord of the Flies. As you reread, complete the Focus Questions below. Then 

use your answers and annotations from the questions to help you complete the Writing Prompt.

CLOSE READ

FOCUS QUESTIONS

WRITING PROMPT

Think about the relationship between the characters of Ralph and Piggy as revealed in this excerpt. 

How does Jack Merridew affect this relationship? Use your understanding of character and theme to 

examine the relationship between Ralph and Piggy and what it might suggest about the rules and 

challenges of friendship.
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STUDYSYNC LIBRARY | Lord of the Flies

CA-CCSS: CA.RL.8.1, CA.RL.8.2, CA.RL.8.3, CA.W.8.4, CA.W.8.6, CA.W.8.10
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1. As you reread the excerpt from The Lord of the 

Flies, focus on the character of Jack Merridew. 

What do his words and actions reveal about his 

character? Why do you think he wants to be 

called Merridew instead of Jack? Ask and answer 

your own question about Jack’s character. 

2. Analyze the character of Piggy in the novel 

excerpt. How do his words and actions, as well 

as the narrator’s descriptions, reveal aspects of 

his character? How do the other boys treat Piggy, 

and how and why does this treatment reflect 

negatively on human nature?

3. In this excerpt, the boys choose a leader. Why do 

they choose Ralph? Is it because they think he 

will be the best leader or for some other reason? 

What possible theme might Golding be exploring 

through the election and its results?  

4. What might the mysterious conch symbolize? 

Why might it hold such a strange power over the 

boys? What possible theme in the novel might 

Golding be exploring through the conch?  

5. In The Lord of the Flies, Golding explores the 

theme of civilization. Based on evidence 

throughout the excerpt, what tension exists 

between the boys’ ideas about civilization and 

their behavior toward one another? 

6. The story is a classic in literature as well as being 

very popular. Summarize the events that take 

place in this excerpt from the story. What do you 

think has attracted readers to the story’s conflicts 

and suspense? Use text evidence to describe 

how the reader is drawn into the story’s plot.

WRITING PROMPT

Think about the relationship between the characters of Ralph and Piggy as revealed in this excerpt. 

How does Jack Merridew affect this relationship? Use your understanding of character and theme to 

examine the relationship between Ralph and Piggy and what it might suggest about the rules and 

challenges of friendship.

Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

C
o

p
y
rig

h
t ©

 B
o

o
k
h

e
a

d
E

d
 L

e
a

rn
in

g
, L

L
C
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What possible theme might Goldin

through the election and its result

WRITING PROMPT

Think about the relationship betw

How does Jack Merridew affect th

examine the relationship betwee

challenges of friendship.

1. As you reread the excerpt from The Lord 

Flies, focus on the character of Jack Mer

What do his words and actions reveal abo

h ? Wh d h k h

Reread the excerpt from Lord of the Flies.

use your answers and annotations from th

CLOSE READ

FOCUS QUESTIONS

STUDYSYNC LIBRARY | Lord of the Flies

CA-CCSS: CA.RL.8.1,

the glamour and made happy by it. They turned to each other, laughing 

excitedly, talking, not listening. The air was bright. Ralph, faced by the task of 

translating all this into an explanation, stood on his head and fell over. When 

they had done laughing, Simon stroked Ralph’s arm shyly; and they had to 

laugh again.

“Come on,” said Jack presently, “we’re explorers.”68

1. What has happened that has caused the boys to 

be where they are? Explain your inferences 

about where they are and what happened using 

textual evidence.

2. Why must the boys choose a leader, and what 

role does the conch shell play? Explain your 

answer using evidence from the text.

3. What can you infer about the characters of Ralph 

and Jack? Use textual evidence to explain your 

inferences.

4. The Latin root of the word furtive is fur, meaning 

“thief.” Using this knowledge and context clues, 

determine the meaning of the word “furtive” as it 

is used in paragraph 36 of Lord of the Flies. Write 

your definition of furtive and tell how you figured 

it out.

5. Remembering that the Latin root mort means 

“death,” use your knowledge of the Latin root 

and the context clues provided in the passage to 

determine the meaning of mortification. Write 

your definition of “mortification” and tell how you 

figured it out.

THINK QUESTIONS

Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.
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STUDYSYNC LIBRARY | Lord of the Flies

Excerpted from Lord of the Flies by William Golding, published by The Berkley 

Publishing Group.

CA-CCSS: CA.RL.8.1, CA.L.8.4a, CA.L.8.4b, CA.SL.8.1a, CA.L.8.1c

1. What has happened that has caused 

be where they are? Explain your 

about where they are and what happ

textual evidence.

2. Why must the boys choose a leade

role does the conch shell play? Ex

answer using evidence from the text.

3. What can you infer about the characte

and Jack? Use textual evidence to e

THINK QUESTIONS

Publishing Group.

CA-CCSS

These questions will ask you to start thinking 

critically about the text, asking specific questions 

about its purpose, and making connections to your 

prior knowledge and reading experiences. To 

answer these questions, you should go back to 

the text and draw upon specific evidence that you 

find there to support your responses. You will also 

begin to explore some of the more challenging 

vocabulary words used in the excerpt. 

After you have completed the First Read, you will 

then be asked to go back and read the excerpt 

more closely and critically. Before you begin your 

Close Read, you should read through the Focus 

Questions to get an idea of the concepts you will 

want to focus on during your second reading. You 

should work through the Focus Questions by 

making annotations, highlighting important 

concepts, and writing notes or questions in the 

“Notes” column. Depending on instructions from 

your teacher, you may need to respond online or 

use a separate piece of paper to start expanding 

on your thoughts and ideas.  

Your study of each excerpt or selection will end 

with a writing assignment. To complete this 

assignment, you should use your notes, 

annotations, and answers to both the Think and 

Focus Questions. Be sure to read the prompt 

carefully and address each part of it in your writing 

assignment. 

THINK QUESTIONS

CLOSE READ & FOCUS QUESTIONS

WRITING PROMPT

5

6

5

6

4

4
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Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

76 Reading & Writing  

Companion

Reread paragraphs 8–14 of The Other Side. After you reread, complete the Using Language and 

Meaningful Interactions activities.

REREAD

USING LANGUAGE CA-CCSS: ELD.PI.6.6.a.Ex

STUDYSYNC LIBRARY | The Other Side

The Other Side uses a narrative text structure called flashback. The narrator first describes the present. 

Then, the narrator describes a flashback, or events in the past. Finally, the narrator returns to describe the 

present again. The following sentences are details from paragraphs 1–5 of The Other Side. Sort the details 

into the correct columns of the chart.

Details

The sun took its place in the sky and, just as it had countless times before, our neighborhood slowly 

came alive.

Now her eyes were begging for help to understand. 

Something had woken me and I knew that there was no going back to who I had been.

I didn’t mention that part when I told Alexandria before.

“What aren’t you telling me?” she frowned.

First, the narrator  

describes the present.

Then, the narrator  

describes the flashback.

Finally, the narrator 

describes the present again.

I glanced at my sister, 

Alexandria, swaying under the 

sycamore tree in our backyard.
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STUDYSYNC LIBRARY | Sobeknefru

MEANINGFUL INTERACTIONS

SELF ASSESSMENT RUBRIC

CA-CCSS: ELD.PII.6.6.a.Ex

CA-CCSS: ELD.PI.6.6.a.Em

Work with your group to discuss the structure of the text. First, identify important events in Sobeknefru’s life. 

Then, identify when these events happened. Use the speaking frames to ask and answer questions during 

your discussion. Last, use the self-evaluation rubric to evaluate your participation. 

• When was Sobeknefru born?

 She was born . . .

• For how long did Sobeknefru’s father, Amenemhet III, rule Egypt?

 He ruled Egypt . . .

• Who was the pharaoh directly before Sobeknefru?

 The pharaoh directly before Sobeknefru was . . .

• For how long did Sobeknefru rule Egypt?

 She ruled . . .

• When was Amenemhet III’s temple finished?

 It was finished . . .

• When did the 12th Dynasty end?

 It ended . . .

4

I did this 
well.

3

I did this 
pretty well.

2

I did this  
a little bit.

1

I did not 
do this.

I took an active part with my group in doing the 

assigned tasks.

I contributed effectively to identify important events.

I understood the sequence of events.

I helped my group determine the sequence of 

events.

I used the sentence frames to discuss the events 

Reread paragraphs 8–14 of The O

Meaningful Interactions activities.

REREAD

USING LANGUAGE CA-CCSS

The Other Side uses a narrative text str

Then, the narrator describes a flashback

present again. The following sentences a

into the correct columns of the chart

DYSYNC LIBRARY | Sobeknefru

MEANINGFUL INTERACTIONS C

k with your group to discuss the structure of th

, identify when these events happened. Use 

discussion. Last, use the self-evaluation rubri

hen was Sobeknefru born?

e was born . . .

SELF ASSESSMENT RUBRIC CA

ended . . .

took an active part with my group in doing th

ssigned tasks.

contributed effectively to identify important e

understood the sequence of events.

1

2

3

These questions will ask you to analyze the 

author’s use of language and conventions in the 

text. You may be asked to write in sentence frames, 

fill in a chart, or you may simply choose between 

multiple-choice options. To answer these 

questions, you should read the exercise carefully 

and go back in the text as necessary to accurately 

complete the activity. 

After each reading, you will participate in a group 

activity or discussion with your peers. You may be 

provided speaking frames to guide your 

discussions or writing frames to support your 

group work. To complete these activities, you 

should revisit the excerpt for textual evidence and 

support. When you finish, use the Self-Assessment 

Rubric to evaluate how well you participated and 

collaborated. 

After you have completed the First Read, you will 

have two additional opportunities to revisit portions 

of the excerpt more closely. The directions for 

each reread will specify which paragraphs or 

sections you should focus on. 

REREAD

USING LANGUAGE

MEANINGFUL INTERACTIONS 

& SELF-ASSESSMENT RUBRIC

2

1

3

ENGLISH LANGUAGE DEVELOPMENT TEXTS

The English Language Development texts and activities take a closer look at 

the language choices that authors make to communicate their ideas. Individual 

and group activities will help develop your understanding of each text.
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EXTENDED 
WRITING 
PROJECT

DEFINE

The thesis statement (or thesis) is the most important sentence in an 

informative/explanatory essay because it tells what the writer is going to say 

about the essay’s topic. The thesis statement expresses the writer’s central 

or main idea about that topic—the position the writer will develop in the body 

of the essay. The thesis statement usually appears in the essay’s introductory 

paragraph and is often the introduction’s first or last sentence. In some essays, 

the writer hints at the thesis indirectly in the opening paragraph because he 

or she wants readers to determine the central idea on their own, after reading 

the text. By doing so, the author shows that he or she trusts the readers to 

infer the main point by comprehending the details. Whether the thesis is 

stated directly or indirectly, all the paragraphs in the essay should support the 

thesis statement (or central idea) with supporting details. 

SKILL:  

THESIS 

STATEMENT

PLAN

You have been reading nonfiction accounts of the lives and experiences 

of real people who have undertaken a mission to pursue their goals. You 

have also been reading fictional stories of adventure—and of characters 

who have also undertaken missions, often while facing great personal 

risk. Now you will think about the experiences of these people and 

characters as you write your own informative/explanatory essay. 

Your essay should include: 

an introduction with a clear thesis statement, or central idea

body paragraphs with relevant supporting details and a thorough 

analysis to support your thesis statement

WRITING PROMPT

CA-CCSS: CA.W.7.2a, CA.W.7.2b, CA.W.7.5, CA.W.7.9a, CA.SL.7.1a, CA.SL.7.1c, CA.SL.7.2

PLAN

been reading nonfiction accounts of the lives an

NG PROMPT

CA.W.7.2b, CA.W.7.5, CA.W.7.9a, CA.SL.7.1a, CA.SL.7.1c, CA.SL.7.2

1

3

2

After you have read all of the unit text selections, 

you will move on to a writing project. Each project 

will guide you through the process of writing an 

argumentative, narrative, informative, or literary 

analysis essay. Student models and graphic 

organizers will provide guidance and help you 

organize your thoughts as you plan and write your 

essay. Throughout the project, you will also study 

and work on specific writing skills to help you 

develop different portions of your writing.

There are five steps in the writing process: 

Prewrite, Plan, Draft, Revise, and Edit, Proofread, 

and Publish. During each step, you will form and 

shape your writing project so that you can 

effectively express your ideas. Lessons focus on 

one step at a time, and you will have the chance to 

receive feedback from your peers and teacher.

Each Writing Skill lesson focuses on a specific 

strategy or technique that you will use during your 

writing project. The lessons begin by analyzing a 

student model or mentor text, and give you a 

chance to learn and practice the skill on its own. 

Then, you will have the opportunity to apply each 

new skill to improve the writing in your own project.

WRITING PROJECT

WRITING PROCESS STEPS

WRITING SKILLS

1

2

3

The Extended Writing Project is your opportunity to explore the theme of each 

unit in a longer written work. You will draw information from your readings, 

research, and own life experiences to complete the assignment.

EXTENDED WRITING PROJECT

SKILL:  

THESIS 

STATEMENT
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Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

TEXTS

 4 Barrio Boy

  NON-FICTION Ernesto Galarza

 10 The Other Side of the Sky

  NON-FICTION Farah Ahmedi and Tanim Ansary

 16  The Song of Wandering Aengus

  POETRY William Butler Yeats

 20 The Hobbit

  FICTION J.R.R. Tolkien

 26 Call of the Klondike: A True Gold Rush Adventure

  NON-FICTION David Meissner and Kim Richardson

 31 The King of Mazy May

  FICTION Jack London

 40  The Cremation of Sam McGee

  POETRY Robert W. Service

 45 New Directions 

  NON-FICTION Maya Angelou

 50  Travels With Charley 

  NON-FICTION John Steinbeck

UNIT 1 What drives us to undertake a mission?

In Pursuit
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Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

EXTENDED WRITING PROJECT

 55 Apollo 13: Mission Highlights

  NON-FICTION NASA Kennedy Space Center

 
 61 Rikki-Tikki-Tavi

  FICTION Rudyard Kipling 

 
 76 The Call of the Wild

  FICTION Jack London 

 98 Extended Writing Project: Informative/Explanatory Writing

 102 Extended Writing Project: Prewrite

 104  SKILL: Thesis Statement

 106  SKILL: Organize Informative Writing

 109  SKILL: Supporting Details

 112  Extended Writing Project: Plan

 114  SKILL: Introductions

 116 SKILL: Body Paragraphs and Transitions

 122  SKILL: Conclusions

 124 Extended Writing Project: Draft

 126 Extended Writing Project: Revise

 128  SKILL: Sources and Citations

 131 Extended Writing Project: Edit, Proofread, and Publish

541

Text Fulfillment 

through

StudySync

ENGLISH LANGUAGE DEVELOPMENT TEXTS

 81  Ready for Marcos

  FICTION

 89 A World Away

  FICTION



I
n 1960, author John Steinbeck set out on a long road trip with his poodle, Charley, 

in order to reacquaint himself with the land and people he wrote about. In this 

excerpt from his Pulitzer Prize winning book about the experience, he shares 

various observations.

INTRODUCTION

TRAVELS
WITH 

CHARLEY
NON-FICTION

John Steinbeck

1962 
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FIRST READ

I soon discovered that if a wayfaring stranger wishes to eavesdrop on a local 

population, the places for him to slip in and hold his peace are bars and 

churches. But some New England towns don’t have bars, and church is only 

on Sunday. A good alternative is the roadside restaurant where men gather 

for breakfast before going to work or going hunting. To find these places 

inhabited one must get up very early. And there is a drawback even to this. 

Early-rising men not only do not talk much to strangers, they barely talk to 

one another. Breakfast conversation is limited to a series of laconic grunts. 

The natural New England taciturnity reaches its glorious perfection at 

breakfast.

I fed Charley, gave him a limited promenade, and hit the road. An icy mist 

covered the hills and froze on my windshield. I am not normally a breakfast 

eater, but here I had to be or I wouldn’t see anybody unless I stopped for gas. 

At the first lighted roadside restaurant I pulled in and took my seat at a counter. 

The customers were folded over their coffee cups like ferns. A normal 

conversation is as follows:

WAITRESS: “Same?”

CUSTOMER: “Yep.”

WAITRESS: “Cold enough for you?”

CUSTOMER: “Yep.”

WAITRESS: “Refill?”

CUSTOMER: “Yep.”

This is a really talkative customer. Some reduce it to “Burp” and others do not 

answer at all. An early morning waitress in New England leads a lonely life, 
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“For how can one know color

in perpetual green?”
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but I soon learned that if I tried to inject life and gaiety into her job with a 

blithe remark she dropped her eyes and answered “Yep” or “Umph.” Still, I 

did feel that there was some kind of communication, but I can’t say what 

it was.

The best of learning came on the morning radio, which I learned to love. Every 

town of a few thousand people has its station, and it takes the place of the old 

local newspaper. Bargains and trades are announced, social doings, prices of 

commodities, messages. The records played are the same all over the country. 

If “Teen-Age Angel” is top of the list in Maine, it is top of the list in Montana. In 

the course of a day you may hear “Teen-Age Angel” thirty or forty times. But in 

addition to local news and chronicles, some foreign advertising creeps in. As 

I went farther and farther north and it got colder I was aware of more and more 

advertising for Florida real estate and, with the approach of the long and bitter 

winter, I could see why Florida is a golden word. As I went along I found that 

more and more people lusted toward Florida and that thousands had moved 

there and more thousands wanted to and would. The advertising, with a side 

look at Federal Communications, made few claims except for the fact that the 

land they were selling was in Florida. Some of them went out on a limb and 

promised that it was above tide level. But that didn’t matter; the very name 

Florida carried the message of warmth and ease and comfort. It was irresistible.

I’ve lived in good climate, and it bores the hell out of me. I like weather rather 

than climate. In Cuernavaca, Mexico, where I once lived, and where the 

climate is as near to perfect as is conceivable, I have found that when people 

leave there they usually go to Alaska. I’d like to see how long an Aroostook 

County man can stand Florida.

The trouble is that with his savings moved and invested there, he can’t very 

well go back. His dice are rolled and can’t be picked up again. But I do 

wonder if a down-Easter, sitting on a nylon-and-aluminum chair out on a 

changelessly green lawn slapping mosquitoes in the evening of a Florida 

October—I do wonder if the stab of memory doesn’t strike him high in the 

stomach just below the ribs where it hurts. And in the humid ever-summer I 

dare his picturing mind not to go back to the shout of color, to the clean rasp 

of frosty air, to the smell of pine wood burning and the caressing warmth of 

kitchens. For how can one know color in perpetual green, and what good is 

warmth without cold to give it sweetness?

I drove as slowly as custom and the impatient law permitted. That’s the only 

way to see anything. Every few miles the states provided places of rest off the 

roads, sheltered places sometimes near dark streams. There were painted 

oil drums for garbage, and picnic tables, and sometimes fireplaces or 

barbecue pits. At intervals I drove Rocinante off the road and let Charley out 

to smell over the register of previous guests. Then I would heat my coffee 
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and sit comfortably on my back step and contemplate wood and water and 

the quick-rising mountains with crowns of conifers and the fir trees high up, 

dusted with snow. Long ago at Easter I had a looking-egg. Peering in a little 

porthole at the end, I saw a lovely little farm, a kind of dream farm, and on the 

farmhouse chimney a stork sitting on a nest. I regarded this as a fairy-tale 

farm as surely imagined as gnomes sitting under toadstools. And then in 

Denmark I saw that farm or its brother, and it was true, just as it had been in 

the looking-egg. And in Salinas, California, where I grew up, although we had 

some frost the climate was cool and foggy. When we saw colored pictures of 

a Vermont autumn forest it was another fairy thing and we frankly didn’t 

believe it. In school we memorized “Snowbound” and little poems about Old 

Jack Frost and his paintbrush, but the only thing Jack Frost did for us was put 

a thin skin of ice on the watering trough, and that rarely. To find not only that 

this bedlam of color was true but that the pictures were pale and inaccurate 

translations, was to me startling. I can’t even imagine the forest colors when I 

am not seeing them. I wondered whether constant association could cause 

inattention, and asked a native New Hampshire woman about it. She said the 

autumn never failed to amaze her; to elate. “It is a glory,” she said, “and can’t 

be remembered, so that it always comes as a surprise.”

1. About how long ago do you think this selection 

was written? Highlight textual evidence and 

make annotations to identify details that reveal 

the time period.

2. Why does listening to the radio give the author 

a better idea of what people are thinking than 

visiting local roadside restaurants? Cite textual 

evidence to support your answer.

3. What does Steinbeck love about the weather in 

New England? Refer to evidence in the text to 

support your answer.

4. Use context to determine the meaning of the 

word alternative as it is used in the first 

paragraph of Travels with Charley. Write your 

definition of “alternative” and tell how you 

figured out its meaning.

5. By remembering that the Latin prefix inter- 

means “between,” use the context clues 

provided in the passage to determine the 

meaning of intervals, in paragraph 13. Write your 

definition and tell how you determined the 

meaning of the word.

THINK QUESTIONS
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What insights, or new ideas, has John Steinbeck gained from his decision to travel with his dog, Charley, 

through New England? Does he seem to be succeeding in his mission to “reacquaint himself with the 

land and the people he wrote about”? How are the people influencing his ideas about New England and 

his experiences there? Begin your writing with a clear sentence explaining your topic. Organize and 

support your ideas in a well-written paragraph that cites specific evidence from the text. Use precise 

language and vocabulary from the selection. Complete your writing with a concluding statement that 

summarizes your central ideas.

WRITING PROMPT

1. In Travels with Charley, John Steinbeck is driven 

to undertake a mission. During his mission—a 

cross-country road trip—readers come to 

understand that the interactions between an 

event, individuals, and the idea that springs from 

these interactions all influence one another. 

What did Steinbeck’s interactions with New 

Englanders reveal about them, and what 

conclusions did the author reach as a result? 

Highlight textual evidence to support your 

answer. 

2. What conclusions was Steinbeck able to draw 

about small-town life by listening to local morning 

radio shows? Annotate to explain how these 

details help develop the ideas and advance the 

events in the selection.

3. An author of informational text will sometimes 

use figurative language to persuade readers to 

share a point of view, or to enhance an argument. 

In the second half of the excerpt, Steinbeck 

includes descriptive details that help bring his 

perceptions and opinions to life. Annotate 

examples in the text where Steinbeck uses 

figurative language to underscore how he feels 

about Florida.

4. Why does Steinbeck describe the looking-egg 

he used to have? What central idea in the text 

does it help you understand? Look for textual 

evidence that supports your answer. 

5. In the last paragraph, Steinbeck has a 

conversation with a New Hampshire woman 

about the colors of the forest in autumn. What 

does he learn from this conversation? How might 

it reaffirm his earlier idea that a New Englander 

might have regrets about moving to Florida? 

Support your statements with textual evidence. 

FOCUS QUESTIONS

Reread the excerpt from Travels With Charley. As you reread, complete the Focus Questions below. 

Then use your answers and annotations from the questions to help you complete the Writing Prompt.

CLOSE READ
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T
welve-year-old Monica Alvarez has a happy life. She is a star on the track 

team and has many good friends. But everything changes when her parents 

bring Marcos, her new baby brother, home from the hospital. Her parents 

want her to have more responsibilities. Monica wonders what it will mean to be a 

big sister. Is she ready? Is she willing?

INTRODUCTION

READY
FOR

MARCOS

FICTION

English Language

Development



FIRST READ

Three days ago her parents brought her new brother home from the hospital. 

Monica had known about him, but she hadn’t thought about how her life 

would change. Yet, from the moment her mom and dad walked through the 

door cradling their football-sized bundle, everything was different. Her 

parents drifted aimlessly through the day as if in a fog. They used to be 

energetic and vivacious, but now they always seemed fatigued.

On Marcos’s fourth day home, Monica woke up to the sound of her parents 

talking quietly. She covertly tiptoed to the door. “Monica is a big sister now,” 

her dad said. “I think it’s time for her to have more responsibilities at home.”

Her mom agreed. “We’ll talk at dinner,” she added.

Monica turned and walked back to her room. More responsibilities? she 

thought to herself. I already have a lot to do!

She passed the afternoon thinking how the new baby would change her life. 

This year she was one of the fastest seventh graders on the track team. With 

more responsibilities, could she still pursue her dream of making the eighth-

grade team? And what about time for her friends? What would she have to 

give up?

Later, as dinner time was nearing, Monica began to dread the talk with her 

parents. She could hear them in the kitchen, so she went into Marcos’s room, 

where he lay sleeping in his crib. Her new little brother—Marcos.

Monica wondered how someone so small could justify such trouble. For the 

first time, she looked closely at him. He was so small, but she could see that 

he had the Alvarez nose. She ran her finger down Marcos’s soft cheek. He’s 

really little and cute, Monica thought. Suddenly, Marcos opened his tiny eyes 
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and gazed up at her. As she looked at him, Monica felt a subtle change. She 

had felt in turmoil before, but now she felt something new. She was a big 

sister. She knew how to tie her shoes and ride a bike, but Marcos would need 

someone to show him everything.

As Monica sat down to dinner, she felt her courage rising. “Mom, Dad, I have 

something to say,” she began. “I’m a big sister now, and I should help more.” 

Her parents glanced at each other. “I’ve done laundry lots of times,” Monica 

explained, “and now I can do it for you and Marcos, too. I could get up a little 

earlier on weekends to make a little extra time. Plus, I can help with dinner 

after track practice. And when Marcos is bigger, I can teach him things.”

Her mom smiled and exclaimed, “You’re going to be the best big sister!”
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USING LANGUAGE CA-CCSS: ELD.PII.7.2.a.Ex

Read each sentence. For numbers 1–2, look at the underlined pronoun. Use the clues in the sentence to 

determine what the pronoun refers to. For numbers 3–5, select a synonym for the underlined adjective. Be 

careful not to change the meaning of each sentence.

1. Later, as dinner time approached, Monica began to dread the upcoming discussion with her parents. 

She could hear them in the kitchen. 

 parents   Monica 

2. She ducked into Marcos’s room where he was sleeping in his crib. Her little brother. Marcos. 

 Marcos   Monica 

3. Monica wondered how someone so small could justify such trouble. 

 tiny   sleepy 

4. As she looked at him, Monica felt a subtle change. 

 very noticeable  very slight 

5. As Monica sat down to dinner, she felt rising courage. 

 growing   failing
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MEANINGFUL INTERACTIONS

SELF-ASSESSMENT RUBRIC

CA-CCSS: ELD.PII.7.1.Ex

CA-CCSS: ELD.PII.7.1.Ex

Work with your partner to fill in the sequence words to show how the events unfold in the story. You may refer 

back to each paragraph in the text to find these sequence words. Then complete the last sentence to explain 

how the story is ordered. Use the self-assessment rubric to evaluate your participation in the activity.

   her parents brought her new brother home from the hospital.

    , Monica began to dread the talk with her parents.

She wondered how someone so small could justify such trouble. 

 , she looked closely at him.

 , Monica felt a subtle change.

  , she felt her courage rising.

I know this story is written in      order because events happen    .

1

6

7

8

4

I did this 
well.

3

I did this 
pretty well.

2

I did this 
a little bit.

1

I did not 
do this.

I took an active part with a partner in doing the 

assigned task.

I contributed effectively to the decisions.

I understood the use of sequence words in the 

selection.

I helped a partner understand the use of sequence 

words in the selection.

I completed the sentences carefully and accurately 

to show the text sequence.



Look at the story structure shown in the chart. Write the events of the story in the correct box to show the 

sequence of events.

Key Event Options

“Monica is a big sister now,” her dad said, “I think it’s time for her to have more responsibilities at 

home.” Her mom agreed. 

Marcos opened his tiny eyes and gazed up at her.

Three days ago her parents brought her new brother home from the hospital.

“Mom, Dad, I have something to say,” she began. “I’m a big sister now, and I should help more.”

As she looked at him, Monica felt a subtle change.

Story Structure Key Event

Exposition

Chronological Event

Chronological Event

Chronological Event

Resolution
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Reread “Ready for Marcos.” After you reread, complete the Using Language and Meaningful Interactions 

activities.

REREAD

USING LANGUAGE CA-CCSS: ELD.PII.7.1.Ex
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MEANINGFUL INTERACTIONS CA-CCSS: ELD.PI.7.6.b.Ex

In “Ready for Marcos,” we see firsthand the inner struggle Monica goes through upon the arrival of her new 

baby brother, Marcos. Work with a partner or in a small group to observe some of Monica’s thoughts and 

behaviors and make inferences about the text. Then use the self-assessment rubric to evaluate your 

participation in the discussion.

• One thing I observe about Monica is . . .

• I think this can mean . . .

• From this observation, I infer . . .   because . . .

• Another thing I observe about Monica is . . .

• I think this can mean . . .

• From this observation, I infer . . .   because . . .

SELF-ASSESSMENT RUBRIC CA-CCSS: ELD.PI.7.6.b.Ex

4

I did this 
well.

3

I did this 
pretty well.

2

I did this 
a little bit.

1

I did not 
do this.

I expressed my inferences clearly.

I listened carefully to others’ inferences.

I spoke respectfully when disagreeing with others.

I was courteous when sharing my inferences with 

others.



Select the affix that changes the word indicated in each sentence.

1. Select the affix that changes the verb to past tense: Noely walked to school yesterday. 

 -ed 

 wa- 

2. Select the affix that makes the word an adverb: Emmanuel ran the race quickly. 

 qu- 

 -ly 

3. Select the affix that makes the word mean the opposite: Don’t treat others in an unkind way. 

 un- 

 -nd 

4. Select the affix that shows Jennifer is listening right now: Jennifer is listening to music. 

 list- 

 -ing 

5. Select the affix that means “again”: They had to restart the engine. 

 re- 

 -art
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Reread paragraphs 1–2 of “Ready for Marcos.” After you reread, complete the Using Language and 

Meaningful Interactions activities.

REREAD

USING LANGUAGE CA-CCSS: ELD.PI.7.12.b.Ex
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MEANINGFUL INTERACTIONS CA-CCSS: ELD.PI.7.11.b.Ex

At the beginning of “Ready for Marcos,” Monica is not sure how she feels about having more responsibilities 

around the house. She knows her parents want her to help, but she worries she will not have time for her 

own interests. Work with a partner or in a small group to discuss reasons for and against Monica’s having 

more responsibilities. Then, write an opinion statement about whether it is right for Monica to have more 

responsibilities. Temper your opinions with modal expressions such as “could/would/should,” “likely,” and 

“possibly.” Use the writing frames below. Be prepared to present your opinion statement to the class.

• In my opinion, Monica should / should not            

         .

• This is my opinion because she may           

        .

• It’s possible that              

     .

• Another reason for my opinion is            

     .

• She                

     .

• In conclusion, I think Monica should / should not have more responsibilities because     

       .



EXTENDED 
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PROJECT
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An informative/explanatory essay examines a specific topic and conveys 

relevant information about it in a logical way. Informative/explanatory writing 

can explain, compare, define, describe, and inform about a topic. Some 

examples of informative writing include: printed and online newspaper, 

magazine, and encyclopedia articles; how-to manuals; full-length books on 

history, science, or any nonfiction topic; travel essays; pamphlets and public-

service announcements; and professional Web pages and blogs.  

Strong informative writing introduces a central (or main) idea in the thesis 

statement, and develops that central idea with supporting details. The use of 

transition words or phrases helps to direct the flow of ideas and to make 

connections between supporting details. The conclusion of an informative/

explanatory essay should come from the facts and information presented 

earlier in the essay. Because this type of essay is informative or explanatory, 

the writing should be unbiased. In other words, the writer does not state his 

or her own opinion but presents ideas that are based in fact. A good way the 

INFORMATIVE/

EXPLANATORY 

WRITING

You have been reading nonfiction accounts of the lives and experiences 

of real people who have undertaken a mission to pursue their goals. You 

have also been reading fictional stories of adventure—and of characters 

who have also undertaken missions, often while facing great personal 

risk. Now you will think about the experiences of these people and 

characters as you write your own informative/explanatory essay. 

Your essay should include: 

• an introduction with a clear thesis statement, or central idea

• body paragraphs with relevant supporting details and a thorough 

analysis to support your thesis statement

• a conclusion that restates your thesis and summarizes your 

information

WRITING PROMPT
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writer can do this is by establishing a formal style of writing. One reason the 

writer should include citations of sources is so that readers can double-check 

the ideas in the supporting details.

The features of informative/explanatory writing include:

• an introduction with a clear thesis statement

• a logical organizational structure in body paragraphs, indicated by 

transitions, formatting, and text features

• relevant supporting details

• precise language 

• the citation of sources 

• a concluding statement

As you continue with this extended writing project, you’ll receive more 

instructions and practice to help you craft each of the elements of informative/

explanatory writing in your own essay.

STUDENT MODEL

Before you get started on your own informative/explanatory essay, begin by 

reading this essay that one student wrote in response to the writing prompt. 

As you read this Student Model, highlight and annotate the features of 

informative/explanatory writing that the student included in the essay.

Worth the Risk

It is impossible to know what drives people to take risks, but people do crazy, 

often dangerous, things when they undertake a mission. For example, Stanley 

Pearce walked thirty miles through the snow to stake a mining claim. Farah 

Ahmedi climbed a mountain on a prosthetic leg to reach freedom. Annie Johnson 

started a business from nothing but an idea so that she could support her children 

and not have others care for them. These real people had different reasons for 

doing what they did. Pearce wanted to strike it rich, while Ahmedi and Johnson 

were determined to survive desperate circumstances; however, all three shared 

an ability to endure hardship to accomplish their goals. 

Stanley Pearce

Call of the Klondike by David Meissner and Kim Richardson is a true account of 

the Klondike Gold Rush. The text is based on primary sources, including the diary 
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of Stanley Pearce, a gold miner. The authors describe the hardships that Pearce 

and other miners faced to pursue their dream of striking it rich. After sixty-eight 

miners arrived in Seattle, Washington, in 1897, weighed down with bags of 

precious gold dust, gold fever erupted. According to Meissner and Richardson, 

Pearce wrote that “every man who could raise the necessary funds for a year’s 

grub stake was rushing…to start by the next boat for the promised land, where 

the dreams of all should be realized.” Pearce’s diaries reveal that the Klondike was 

not the “promised land” after all. The climate was harsh, and the gold was not 

plentiful. As a consequence, many miners became “engaged on schemes to fleece 

the unsuspecting” newcomers out of their money. Others were so desperate that 

they responded to rumors of gold by stampeding. Pearce describes one stampede 

that cost people their lives because they were not prepared for the frigid weather. 

Pearce’s own fate is not clear, but he grew wiser from his experiences. 

Farah Ahmedi

Unlike Stanley Pearce, who voluntarily went to the Klondike in search of fortune, 

Farah Ahmedi and her mother found themselves in a dire situation through no fault 

of their own. They were Afghans living in a war-torn city, and their only hope was 

to escape to Pakistan. By the time Ahmedi and her mother made it to the border, 

Pakistan had closed its gates to refugees. Ahmedi and her mother were now 

stranded in the desert. The situation was desperate. But Ahmedi was determined, 

so she learned the secret to getting across the border. It was to bribe the guards, 

but Ahmedi and her mother had no money. Fortunately, Ahmedi made friends with 

another family. The father, Ghulam Ali, had learned about a smuggler’s pass over 

the mountains. He agreed to take Ahmedi and her mother through the pass, even 

though they were strangers. The path was dark and steep. According to Ahmedi, 

although she wore a prosthetic leg, she “hardly felt the exertion” because of her 

“desperation.” It gave her “energy” and made her “forget the rigor of the climb.” 

Ahmedi learned a different lesson from that of Stanley Pearce. She discovered 

that even during a crisis, there were kind people like Ghulam Ali. He not only helped 

save Ahmedi’s life, but he also gave her hope in humanity.

Annie Johnson

Like Farah Ahmedi, Annie Johnson was a woman with a family and a fierce survival 

instinct. As a divorced African American woman with two children, Annie Johnson 

found herself in need of a job. As her granddaughter Maya Angelou explained in 
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“New Directions,” Johnson “decided to step off the road and cut me a new path.” 

Instead of taking a job as a domestic or trying to get a job as a factory worker, 

Johnson devised an elaborate plan to cook meals for local mill and factory 

workers. Johnson’s job was hard, and “business was slow,” but she was determined 

to succeed in her mission. That meant “on balmy spring days, blistering summer 

noons, and cold, wet, and wintry middays,” Johnson “never disappointed her 

customers.” She planned her business carefully, and over time it grew into a 

successful store. Angelou credited her grandmother’s drive and resolve for 

carrying her through hard times. She also suggested that Johnson’s ability to 

handle only “unpalatable” choices with grace was the key to achieving her goals.

Pearce, Ahmedi, and Johnson all pursued their goals relentlessly and with good 

humor and grace, even when their situations became desperate. Pearce kept his 

common sense while others around him turned to schemes. Ahmedi managed to 

escape from a war-torn country. When she could not buy her way out of the 

situation, she found help from a compassionate man. Johnson became a successful 

businesswoman only after years of hard work. Each was driven to undertake a 

mission to become wealthy, to escape a war, to raise a family with dignity. Each 

had different levels of success, but all three learned from their experiences and 

passed the lessons along to those who came after them. We would all do well to 

learn from them.

THINK QUESTIONS

1. How does the writer compare and contrast the 

information about the motivations and goals of 

the three real people in the Student Model? Why 

does the writer use subheads to help organize 

the information? Cite specific evidence from the 

Student Model to support your answer. 

2. How well does the writer use supporting details, 

such as facts, examples, anecdotes, and 

quotations, to develop the topic of taking risks to 

accomplish a goal? Cite specific details from the 

Student Model to support your response.

3. Write two or three sentences evaluating the 

writer’s ending, or conclusion. Use specific 

evidence from the last paragraph of the Student 

Model. 

4. Think about the writing prompt. Which selections 

or other resources would you use to write your 

own informative essay about two of the selections 

from the unit? Which two texts would you use? 

What topic would you want to explore and 

analyze? Create a list of the texts you might use 

for your prompt. Next, choose two texts on your 

list and cite one topic from each that interests you.

5. Based on the selections you have read, listened 

to, or researched, how would you answer the 

question, What makes stories about why people 

undertake a mission so interesting to readers? 

Which people and missions might you analyze in 

the informative essay you will be developing? 

Write a short paragraph that explains your answer.

101

STUDYSYNC LIBRARY | Extended Writing Project

C
o

p
y
ri

g
h

t 
©

 B
o

o
k
h

e
a

d
E

d
 L

e
a

rn
in

g
, 
L
L
C



Reading & Writing 

Companion

Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

You have been reading real and fictional stories about people and characters 

who have pursued their goals. In your extended writing project, you will 

explain how and why several of the people or characters from the unit texts 

drove themselves to undertake a mission. You will consider the steps they 

took to accomplish their mission to achieve their goals.

Because the topic of your informative/explanatory essay is about how and 

why people undertake a mission to pursue certain goals, you will want to 

consider the people and characters you have read about in the unit texts. 

Think about what their mission was and why they went after it. You might start 

by considering the experiences of Stanley Pearce, as described in Call of the 

Klondike. What was Pearce’s goal? What drove him to pursue it? What steps 

did he take toward reaching his goal? How successful was Pearce? What, if 

anything, did he learn from undertaking his mission?  

PREWRITE

You have been reading nonfiction accounts of the lives and experiences 

of real people who have undertaken a mission to pursue their goals. You 

have also been reading fictional stories of adventure—and of characters 

who have also undertaken missions, often while facing great personal 

risk. Now you will think about the experiences of these people and 

characters as you write your own informative/explanatory essay. 

Your essay should include: 

• an introduction with a clear thesis statement, or central idea

• body paragraphs with relevant supporting details and a thorough 

analysis to support your thesis statement

• a conclusion that restates your thesis and summarizes your 

information

WRITING PROMPT
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Make a list of the answers to these questions about Stanley Pearce and at 

least two other people or characters from other texts in the unit. As you write 

down your ideas, look for patterns that begin to emerge. Do the individuals’ 

motivations or experiences have anything in common? Do you notice ideas 

or themes that are repeated? Looking for these patterns might help you form 

ideas to discuss in your own informative/explanatory essay. Use this model to 

help you get started with your own prewriting.

Text: Call of the Klondike: A True Gold Rush Adventure, by David Meissner 

and Kim Richardson

Person or Character: Stanley Pearce

Mission: To find gold and adventure in the Klondike

Motivation: To become rich

Steps Taken Toward Accomplishing Goal: Went to Klondike, staked a claim, 

endured hardship, lived through a “stampede”

Success at Accomplishing Goal: Not really; Pearce did not become wealthy 

because he did not find much gold.

What Person or Character Learned: Pearce became wise about how to 

survive in the frigid Klondike. He could have become a schemer or a thief, 

like many others, but he did not.
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DEFINE

The thesis statement (or thesis) is the most important sentence in an 

informative/explanatory essay because it tells what the writer is going to say 

about the essay’s topic. The thesis statement expresses the writer’s central 

or main idea about that topic—the position the writer will develop in the body 

of the essay. The thesis statement usually appears in the essay’s introductory 

paragraph and is often the introduction’s first or last sentence. In some essays, 

the writer hints at the thesis indirectly in the opening paragraph because he 

or she wants readers to determine the central idea on their own, after reading 

the text. By doing so, the author shows that he or she trusts the readers to 

infer the main point by comprehending the details. Whether the thesis is 

stated directly or indirectly, all the paragraphs in the essay should support the 

thesis statement (or central idea) with supporting details. 

IDENTIFICATION AND APPLICATION

A thesis statement:

• makes a clear statement about the writer’s central (or main) idea

• lets the reader know what to expect in the body of the essay

• responds fully and completely to an essay prompt

• is stated—or hinted at indirectly—in the introduction

MODEL

The following is the introduction paragraph from the Student Model, “Worth 

the Risk”:

It is impossible to know what drives people to take risks, but people do 

crazy, often dangerous, things when they undertake a mission. For example, 

SKILL: 

THESIS 

STATEMENT
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Stanley Pearce walked thirty miles through the snow to stake a mining 

claim. Farah Ahmedi climbed a mountain on a prosthetic leg to reach 

freedom. Annie Johnson started a business from nothing but an idea so that 

she could support her children and not have others care for them. These 

real people had different reasons for doing what they did. Pearce wanted 

to strike it rich, while Ahmedi and Johnson were determined to survive 

desperate circumstances; however, all three shared an ability to endure 

hardship to accomplish their goals.

Notice the boldfaced thesis statement. This student’s thesis statement 

responds to the prompt. It tells readers about the topic of the essay—what 

Pearce, Ahmedi, and Johnson wanted, or what their goals were. It also 

specifically states the writer’s central (or main) idea about that topic. The 

writer asserts that Pearce, Ahmedi, and Johnson, “shared an ability to endure 

hardship to accomplish their goals.”

PRACTICE

Write a thesis statement for your informative/explanatory essay that states 

your central idea in relation to the essay prompt. When you are finished, 

trade with a partner and offer each other constructive feedback. How clear is 

the writer’s main point or idea? Is it obvious what this essay will focus on? 

Does it specifically address the writing prompt? Offer each other suggestions, 

and remember that your suggestions are most helpful when they are delivered 

with a positive attitude.
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DEFINE

The purpose of writing an informative/explanatory text is to inform readers. 

To do this effectively, writers need to organize and present their ideas, facts, 

details, and other information in a logical sequence that’s easy to understand. 

Experienced writers carefully choose an organizational structure that best 

suits their material. They often use an outline or another graphic organizer to 

determine which organizational (or text) structure will help them express their 

ideas effectively. 

For example, scientific reports and studies often use a cause-and-effect text 

structure. This mirrors the information scientists need to relay—the experiment 

and the results of the experiment. Historians and writers of memoirs often 

use a sequential (or chronological) text structure, discussing events in the 

order in which they occurred. Other organizational structures include problem 

and solution and compare and contrast.

IDENTIFICATION AND APPLICATION

• When selecting an organizational structure, writers must consider the 

purpose of their writing. They often ask themselves questions about the 

kind of information they are writing about. They might consider:

 › “What is the central idea I’d like to convey?”

 › “Would it make sense to relay events in the order they occurred?”

 › “Is there a specific problem discussed in the texts? What solutions 

seem likely answers to the problem?”

 › “Is there a natural cause and effect relationship in my information?”

 › “Can I compare and contrast different events or individuals’ responses 

to events?”

 › “Am I teaching readers how to do something?”

SKILL: 

ORGANIZE 

INFORMATIVE 

WRITING
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• Writers often use word choice to create connections and transitions 

between ideas and to suggest the organizational structure being used:

 › Sequential order: first, next, then, finally, last, initially, ultimately

 › Cause and effect: because, accordingly, as a result, effect, so

 › Compare and contrast: like, unlike, also, both, similarly, although, while, 

but, however

• Sometimes, within the overall structure, writers may find it necessary to 

organize individual paragraphs using other structures - a definition 

paragraph in a chronological structure, for instance. This should not affect 

the overall organization. 

• Sometimes a writer may include special formatting elements in an 

informative/explanatory text if these are useful in clarifying organization. 

These elements may include headings, or phrases in bold that announce 

the start of a section of text. Headings are usually included only if called 

for in a prompt or when needed to guide a reader through a long or 

complex text.

MODEL

The writer of the Student Model understood from her prewriting that she was 

mostly comparing and contrasting the life-changing experiences of three 

different people.  

In this excerpt from the introduction in the Student Model, the writer makes 

the organizational structure clear by using cue (or signal) words:

Pearce wanted to strike it rich, while Ahmedi and Johnson were determined 

to survive desperate circumstances; however, all three shared an ability to 

endure hardship to accomplish their goals..

The writer uses the words “while” and “however” to indicate contrasts. The 

first contrast, which uses the word “while,” compares Pearce’s mission with 

the missions of Ahmedi and Johnson. Then the writer uses “however” to 

indicate that even though all three individuals had a different mission, they 

shared something in common—an ability to endure hardship in trying to 

accomplish their goals.

The writer of the Student Model, “Worth the Risk,” wanted to compare and 

contrast the missions and motivations of the three individuals. Therefore, the 

writer used a three-column chart to organize the ideas during the prewriting 

process. The writer color-coded the information to make clear which qualities 

or characteristics the individuals had in common. What was unique to each 

individual is unmarked.

107

STUDYSYNC LIBRARY | Extended Writing Project

C
o

p
y
ri

g
h

t 
©

 B
o

o
k
h

e
a

d
E

d
 L

e
a

rn
in

g
, 
L
L
C



Reading & Writing 

Companion

Please note that excerpts and passages in the StudySync® library and this workbook are intended as touchstones to generate 
interest in an author’s work. The excerpts and passages do not substitute for the reading of entire texts, and StudySync® 
strongly recommends that students seek out and purchase the whole literary or informational work in order to experience it as 
the author intended. Links to online resellers are available in our digital library. In addition, complete works may be ordered 
through an authorized reseller by filling out and returning to StudySync® the order form enclosed in this workbook.

STANLEY PEARCE FARAH AHMEDI ANNIE JOHNSON

wanted to find gold

was observant

was able to fit in 

among the other 

miners

had an ability to 

endure hardship

learned from his 

experiences

was intelligent

discovered 

something 

unexpected about 

the way people act 

during tough times

was determined to 

survive

had to support her 

family

had to escape her 

homeland

was intelligent

was willing to ask 

for help

had an ability to 

endure hardship

learned from her 

experiences

discovered 

something 

unexpected about 

the way people act 

during tough times

needed to support 

her family

started her own 

business

had an ability to 

endure hardship

was intelligent

learned from her 

experiences

made the best of a 

bad personal 

situation

choose her own 

way

was an 

independent spirit

was determined to 

survive

PRACTICE

Use an Organize Informative/Explanatory Writing Three-Column Chart, such 

as the one you have just seen, to fill in the information you gathered in the 

Prewrite stage of writing your essay.
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