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It’s an exciting time in the history of Advanced 
Placement* (AP). First, the availability of AP 
course opportunities has resulted in nearly 
double the number of students with access 
to AP classes. Also, the redesigned AP U.S. 
History curriculum released in October 2012 
is now implemented. Finally, the new AP U.S. 
History Exam will be administered May 2015. 

These milestones in the AP story have created 
some exciting results. College Board research 
shows students scoring a 3 or higher on an AP 
Exam enhance their ability to succeed in college. 
These motivated students:

• Are more likely to graduate college  
within 5 years.

• Perform as well or better in subsequent 
college courses in the discipline than  
non-AP students who took the  
introductory class in college. 

• Earn higher GPAs while in college.

As your trusted partner, we provide teachers 
and students Advanced Placement U.S. History 
solutions that help you successfully navigate 
your AP course with robust course resources to 
teach U.S. History your way. 

The AP advantage is your easy-to-use Advanced 
Placement solution to successfully implement 
the new AP U.S. History curriculum standards, 
provide personalized support to develop 
historical thinking skills, and drive motivated 
students to success on the new AP U.S. History 
Exam.
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When you get The AP advantage, you receive three digital AP solutions on one platform 
with single sign-on, grounded in a core historical curriculum you can trust. 

Enjoy point-and-click access to diverse supplemental resources that empower you to 
teach AP U.S. History your way, while helping students develop historical thinking skills 
necessary for future AP Exam and college success.

The AP Advantage is the only complete 3-step solution for AP success. Follow these 3 
steps to earn a 5.

TM

TM

ONBoard teaches historical thinking skills and 
background knowledge to help prepare students 
for the rigors of their AP course.  

ConnectPlus  is your AP U.S. History course 
management solution providing teachers with 
program support, tools, and resources all in one 
convenient online location.   

Start with ONboard™

Ongoing teaching and learning Support 
with  ConnectPlus®

SCOREboard™ for AP Exam success.

STEP 1 

STEP 2 

STEP 3 

Using SCOREboard, students have AP Exam 
preparation that truly adapts to their learning 
needs with an adaptive content review and four 
complete AP Practice Exams.  

mheonline .com/advancedplacement



4

Reinforce students’ background knowledge to maximize AP United States History 
before day one using the newly updated McGraw-Hill Education  ONboard.

ONBoard for AP U.S. History is an AP digital solution 
offering students a series of self-paced, interactive 
modules helping students refine and master the 
historical thinking skills needed for success in AP 
American History coursework and the AP U.S. 
History Exam. 

ONBoard prepares students and informs teachers 
with: 

• A Pre-Test and Comprehensive Final Assessment
including robust reporting features to show
growth and identify skill gaps.

• Check Points and Quizzes with immediate
feedback to gauge student comprehension.

• Animations and Interactivities to address engage
students with diverse learning styles.

FOR ADVANCED PLACEMENTq

Best Virtual  
Learning Solution!

Start with ONBoard

As the perfect summer or pre-course assignment, 
ONBoard covers the newly identified historical 
thinking skills including: 

• Periodization and contexualization

• Crafting historical arguments from historical
evidence

• Interpreting primary and secondary sources

• Historical causation

• Patterns of continuity and change over time

mheonline .com/advancedplacement
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ConnectPlus 
for Course Management

SUPPORTS STUDENTS TOO!

mheonline .com/advancedplacement

AMER I CAN
H I S T O R Y

Alan
Brinkley

AP
EDITION

Manage your AP U.S. History class your way using flexible 
digital, print, or digital-print hybrid course management tools.

As your AP U.S. History curriculum support and course management solution, 
ConnectPlus provides teachers with ebook access to American History: Connecting 
with the Past, the AP Teacher Manual, redesigned AP-style Test Banks, and many 
more useful resources. 

Your trusted foundational history curriculum American History aligns with the 
AP U.S. History curriculum standards. This single-authored text offers students 
a consistent historical narrative and in-depth coverage of influential people, 
compelling events, significant movements, important battles, and critical epochs. 

Students use ConnectPlus to access the 
adaptive and dynamic learning platform 
LearnSmart. Based upon their responses to 
questions, LearnSmart develops a learning 
path personalized for each student. 

SmartBook is the first and only adaptive 
reading experience designed to change the 

way students read and learn, creating a 
personalized reading experience. 

By leveraging LearnSmart adaptive 
technology, Smartbook transforms the way 
students interact with course material.  

STEP 
2 
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American History strikes an even balance between social and political 
history while simultaneously offering students guidance and support to 
master key concepts, themes, and historical thinking skills needed to 
excel on the new AP U.S. history exam.

mheonline .com/advancedplacement
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LIFE IN THE AMERICAN 
COLONIES This colored 
engraving shows the domestic 
life of Americans during the 
eighteenth century. Depicted are 
family members at work in their 
cozy surroundings. Their 
industriousness is shown to be 
a singular virtue of the era. 
(© Bettmann/Corbis)

APAP

APAP HISTORICAL THINKING

1. Comparison  Compare the patterns of family life and 
women’s roles (including social attitudes towards women) in
each of the colonial regions.

2. Historical Causation  What are the reasons for differing 
economic systems in each of the colonial regions and explain 
the impact of those systems on each region’s social structure. 

3. Comparison  Compare the physical settlement patterns of 
each of the colonial regions and analyze the reasons for and 
the consequences of those patterns in the development of the
colonial societies.

4. Historical Argumentation  Analyze the relative importance of
natural population increase vs. immigration in the 
development of colonial society.

5. Contextualization  Identify the impact of technology, science, 
and education on political, social, and economic developments 
in each colonial region.

6. Patterns of Continuity and Change over Time  How did the
lives of African slaves change over the course of the first 
century of slavery in North America?

7. Contextualization  Describe the intellectual culture of colonial

America, as expressed in literature, philosophy, science, 
education, and law, and identify any regional differences.

8. Patterns of Continuity and Change over Time  Describe the
changes in sources of immigration from Europe and the 
settlement patterns of the different groups.

Key Concept Correlations
Analyze the ways the historical developments you learn about in this chapter 
connect to the following AP Key Concepts. 

1.2 European overseas expansion resulted in the Columbian Exchange, 
a series of interactions and adaptations among societies across the 
Atlantic.

2.1 Differences in imperial goals, cultures, and the North American en-
vironments that different empires confronted led Europeans to develop 
diverse patterns of colonization.

2.2 European colonization efforts in North America stimulated intercul-
tural contact and intensified conflict between the various groups of colo-
nizers and native peoples.

2.3 The increasing political, economic, and cultural exchanges within 
the “Atlantic World” had a profound impact on the development of colo-
nial societies in North America.

Thematic Learning Objectives
WXT 1, 2, 4; PEO 1, 5; WOR 1, 2; ENV 2, 4; ID 1, 4; POL 1; CUL 1, 4; 
ID 5; PEO 5 

3 SOCIETY AND CULTURE IN 
PROVINCIAL AMERICA

Historical Thinking guided 
study helps students begin 
to view the key concepts 
through the lens of historical 
thinking skills.

Extensive coverage of 
the new AP US History 
Thematic Learning 
Objectives guides 
students as they put 
historical events into the 
context of overarching 
themes. 

Chapter-level  
Key Concept 
correlations ensure 
proper focus by 
students and 
teachers. 
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human costs of the system. But the most important rea-
son for the system was not just racism, but the pursuit 
of profit—and the success of the system in producing it. 
Blackburn concluded that slavery was not an antiquated 
remnant of an older world but, rather, a recognizably 
modern labor system that, however ugly, served the 
needs of an emerging market economy. • 

  HISTORICAL ARGUMENTATION 
AND INTERPRETATION

Questions assume cumulative content knowledge from 
this chapter and previous chapters.

1. Identify three differing historical arguments regarding 
how and why white American colonists created a slave 
labor system. For each, describe one piece of historical 
evidence that supports the argument.

 2. If you were writing a history of the origins of slavery in 
colonial America, identify three events or developments 
you would research, which you believe are of such sig-
nificance that they are essential to telling the story.

 3. With which historian’s interpretation do you most 
agree? Explain why, supporting your argument with his-
torical evidence.

cultivation—and the high death rates of those who worked in 
the rice fi elds—ensured that the black population would barely 
be able to sustain itself through natural increase until much 
later. 

 Between 1700 and 1760, the number of Africans in the 
colonies increased tenfold to about a quarter of a million. A 
relatively small number (16,000 in 1763) lived in New England; 
there were slightly more (29,000) in the middle colonies. The 
vast majority, however, continued to live in the South. By then 
the fl ow of free white laborers to that region had all but 
stopped, and Africans had become securely established as the 
basis of the southern workforce. 

 It was not entirely clear at fi rst that the status of African 
 laborers in America would be fundamentally different from 
that of white indentured servants. In the rugged conditions of 
the seventeenth-century South, it was often diffi cult for 
Europeans and Africans to maintain strictly separate roles. In 

some areas—South Carolina, for example, where the number of 
African arrivals swelled more quickly than anywhere else—
whites and blacks lived and worked together for a time on 

terms of relative equality. Some blacks 
were treated much like white hired ser-
vants, and some were freed after a fi xed 

term of servitude. A few Africans themselves became land-
owners, and some apparently owned slaves of their own. 

 By the early eighteenth century, however, a rigid distinc-
tion had become established between black and white. (See 
“Debating the Past,” above.) Masters were contractually obliged 
to free white servants after a fi xed term of servitude. There 
was no such necessity to free black workers, and the assump-
tion slowly spread that blacks would remain in service perma-
nently. Another incentive for making the status of Africans 
rigid was that the children of slaves provided white landown-
ers with a self-perpetuating labor force. 

UNCERTAIN 
STATUS

AP

 (© The Granger Collection, New York) 
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CONNECTING CONCEPTS

CHAPTER 3 deals with the development of colonial society in the 17th and 18th centuries. You should 

focus on the failure of the indentured servant system to provide an adequate supply of labor and its impact on 

the institutionalization of slavery. Also consider how and why changes occurred in the slave system over time. 

Particular emphasis is placed on the role of women in colonial society, so you should be able to compare and 

contrast the role of women in different regions.  You should also focus on the regional similarities and differences 

in the colonial economy and how these led to the development of different class systems in the different regions. 

Be aware of the differences in education, religion, social mobility, and science in the different regions and how 

significant those factors were in the development of each region. As you read, evaluate the following ideas:

• Economic and geographic conditions, as well as perceptions of racial superiority, led to the institutionalization 

of slavery in the British North American colonies.

• Distinct regional identities developed throughout the British North American colonies as a result of differing 

motives for settlement, geographic and environmental factors, and ethnic and religious differences.

• The roles of women varied significantly throughout different colonial regions.

• Regional differences between the colonies diminished over time and a more unified colonial culture began to 

emerge.

• Science, technology, and education systems led to expanding social networks and greater economic 

development.

   THE COLONIAL POPULATION 

Not until long after the beginning of European colonization did Europeans and Africans in North 
America outnumber the native population. But after uncertain beginnings at Jamestown and 

Plymouth, the nonnative population grew rapidly and substantially, through 
continued immigration and through natural increase, until by the late seven-
teenth century Europeans and Africans became the dominant population
groups along the Atlantic coast. 

A few of the early English settlers were members of the upper classes—usually the younger
sons of the lesser gentry, men who stood to inherit no land at home and aspired to establish
estates for themselves in America. For the most part, however, the early English population
was very unaristocratic. It included some members of the emerging middle class, businessmen
who migrated to America for religious or commercial reasons, or (like John Winthrop) both.
But the dominant element was English laborers. Some came to the New World independently.
The religious dissenters who formed the bulk of the population of early New England, for
example, were men and women of modest means who arranged their own passage, brought
their families with them, and established themselves immediately on their own land. But in the
Chesapeake, at least three-fourths of the immigrants in the seventeenth century arrived as
indentured servants.

Indentured Servitude
The system of temporary servitude in the New World developed out of existing practices in
England. Young men and women bound themselves to masters for a fixed term of servitude (usually
four to five years). In return they received passage to America, food, and shelter. Upon completion
of their terms of service, male indentures were supposed to receive such benefits as clothing, tools,

and occasionally land; in reality, however, many left service without anything,
unprepared and unequipped to begin earning a living on their own. Roughly

one-fourth of the indentures in the Chesapeake were women, most of whom worked as domestic
servants. Because men greatly outnumbered women in the region in the seventeenth century,

IMMIGRATION
AND NATURAL

INCREASE

ORIGINS

AP
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 The Origins of Slavery 

 THE debate among historians over how and why white Americans created a system of slave 
labor in the seventeenth century—and how and why they determined that people of 

African descent and no others should populate that system—has been a long and unusually heated 
one. At its center is the question of whether slavery was a result of white racism or whether slavery 
created racism. 

 In 1950, Oscar and Mary Handlin published an influential article, “Origins of the Southern Labor 
System,” comparing slavery to other systems of “unfreedom” in the colonies. What differentiated 
slavery from other conditions of servitude, they argued, was that it was restricted to people of 
African descent, it was permanent, and it passed from one generation to the next. The unique char-
acteristics of slavery, the Handlins maintained, were part of an effort by colonial legislatures to 
increase the available labor force. White laborers needed an incentive to come to America; black 
laborers, forcibly imported from Africa, did not. The distinction between the conditions of white 
workers and the conditions of black workers was, therefore, based on legal and economic motives, 
not on racism. Racism emerged to justify slavery; it did not cause slavery. 

 Winthrop D. Jordan was one of a number of historians who later challenged the Handlins’ thesis 
and argued that white racism, more than economic interests, produced African slavery. In White 
Over Black (1968) and other works, Jordan argued that Europeans had long viewed people of 
color—and black Africans in particular—as inferior beings appropriate for serving whites. Those 
attitudes migrated with white Europeans to the New World, and white racism shaped the treatment of 
Africans in America—and the nature of the slave labor system—from the beginning. 

 George Fredrickson echoed Jordan’s emphasis on the importance of racism as an independent 
factor reinforcing slavery; but unlike Jordan, he argued that racism did not precede slavery. “The 
treatment of blacks,” he wrote, “engendered a cultural and psycho-social racism that after a certain 
point took on a life of its own. . . . Racism, although the child of slavery, not only outlived its parent but 
grew stronger and more independent after slavery’s demise.” 

 In  Black Majority  (1974), a study of seventeenth-century South Carolina, Peter Wood moved the 
debate away from racism and back toward social and economic conditions. Wood demonstrated that 
blacks and whites often worked together on relatively equal terms in the early years of settlement. 
But as rice cultivation expanded, finding white laborers willing to do the arduous work became more 

difficult. The forcible importation of African workers and 
the creation of a system of permanent bondage was a 
response to a growing demand for labor and to fears 
among whites that without slavery a black labor force 
would be difficult to control. 

 Edmund Morgan argued similarly in  American 
Slavery, American Freedom  (1975) that the southern 
labor system was at first relatively flexible and later grew 
more rigid. In colonial Virginia, he claimed, white settlers 
did not at first intend to create a system of permanent 
bondage. But as the tobacco economy grew and created 
a high demand for cheap labor, white landowners began 
to feel uneasy about their dependence on a large group 
of dependent white workers, since such workers were 
difficult to recruit and control. Thus slavery was less a 
result of racism than of the desire of white landowners 
to find a reliable and stable labor force. 

 In  The Making of New World Slavery  (1996), Robin 
Blackburn argued that while race was a factor in allowing 
whites to justify to themselves the enslavement of Africans, 
the real reasons for slavery were hardheaded economic 
decisions by ambitious entrepreneurs, who realized early 
on that a slave-labor system in the labor-intensive agricul-
tural world of the American South and the Caribbean was 
more profitable than a free-labor system. Slavery served 
the interests of a powerful combination of groups: planters, 
merchants, governments, industrialists, and consumers. 

Race may have been a rationale for slavery, allowing 
planters and traders to justify to themselves the terrible 

 The fi rst African laborers arrived in English North America 
before 1620, and as English seamen began to establish them-
selves in the slave trade, the fl ow of Africans to the colonies 
gradually increased. But North America was always a much 
less important market for Africans than were other parts of 
the New World, especially the Caribbean islands and Brazil, 
whose labor-intensive sugar economies created an especially 
large demand for slaves. Less than 5 percent of the Africans 
imported to the Americas went directly to the English colo-
nies on the mainland. Most blacks who ended up in what 
became the United States spent time fi rst in the West Indies. 
Not until the 1670s did traders start importing blacks directly 
from Africa to North America. Even then, however, the fl ow 
remained small for a time, mainly because a single group, the 
Royal African Company of England, maintained a monopoly 
on trade in the mainland colonies and managed as a result to 
keep prices high and supplies low. 

 A turning point in the history of the African population in 
North America came in the mid-1690s, when the Royal African 
Company’s monopoly was fi nally broken. With the trade now 
opened to English and colonial merchants on a competitive 
basis, prices fell and the number of Africans arriving in North 
America rapidly increased. By the end of the seventeenth cen-

tury, only about one in ten of the residents 
of the colonies were Africans (about 25,000 
in all). But because Africans were so heav-
ily concentrated in a few southern colo-

nies, they were already beginning to outnumber Europeans in 
some areas. The high ratio of men to women among African 
immigrants (there were perhaps two males to one female in 
most areas) retarded the natural increase of the black popula-
tion. But in the Chesapeake at least, more new slaves were 
being born by 1700 than were being imported from Africa. In 
South Carolina, by contrast, the diffi cult conditions of rice 

GROWING 
SLAVE 

POPULATION

DEBATING THE PASTAP
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Through Connecting Concepts,  
students’ attention is focused on the 
most important AP Key Concepts 
presented in the chapter. Students 
are also encouraged to connect 
concepts among many chapters to 
discover the historical “Big Picture.” 

Through a series of 24 Debating 
the Past features, students have the  
opportunity to analyze 
historiography, and to interpret 
historical arguments and evidence. 

Guided questions embolden students 
to interpret the arguments of some 
well-known historians, with an 
emphasis on historical evidence,  
periodization, and contextualization. 
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THE French and Indian War in North America was only a small part of a much larger con-
flict. Known in Europe as the Seven Years’ War it was one of the longest, most wide-

spread, and most important wars in modern history. “Ministers in this country, where every part of 
the World affects us, in some way or another, should consider the whole Globe,” the Duke of 
Newcastle wrote in Britain in 1758, reflecting the international achievements and war aims of the 
British in the mid-eighteenth century. Two centuries later, Winston Churchill, the former British prime 
minister, wrote of the Seven Years’ War as the first “World War.”

In North America, the war was a result of tensions along the frontiers of the British Empire, but 
a larger war resulted from conflicts among the great powers in Europe. It began in the 1750s with 
what historians have called a “diplomatic revolution.” Well-established alliances between Britain and 
the Austro-Hungarian Empire, and between France and Prussia, collapsed, replaced by new alliances 
that set Britain and Prussia against France and Austria. The instability that these changing alliances 
produced helped speed the European nations toward war. The one thing that did not change was the 
continuing rivalry between Britain and France.

The Austrian-British alliance collapsed because Austria suffered a series of significant defeats at the 
hands of the Prussians. To the British government, these failures suggested that the Austro-Hungarian 

Empire was now too weak to help Britain balance French 
power. As a result, Britain sought new partnerships with 
the rising powers of northern Germany, Austria’s enemies. 
Seeking protection from the power of their former British 
allies, the Austrians allied with France. Russia, concerned 
about the Austro-Hungarian Empire’s possible dominance 
in central Europe, allied with Britain and Prussia.

The tensions that these complicated realignments 
created eventually led to war (just as the complicated 
 alliances in Europe in the early twentieth century helped 
produce World War I). The European part of the war 
was a result of the continuing conflict between Prussia 
and Austria and the effect of those wars on the allies of 
both. The Seven Years’ War soon spread across much 
of the world, engaging not only most of the great powers 
in Europe, from England to Russia, but also the emerging 

The First Global War

AMERICA IN THE WORLD

THE SEVEN YEARS’ WAR was one of the first great colonial conflicts. This etching shows a fireworks display at the Hôtel de Ville in Paris on February 10,1763, to celebrate the end of the 
hostilities. (The Granger Collection, New York)
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Newcastle wrote in Britain in 1758, reflecting the international achievements and war aims of the
British in the mid-eighteenth century. Two centuries later, Winston Churchill, the former British prime
minister, wrote of the Seven Years’ War as the first “World War.”

In North America, the war was a result of tensions along the frontiers of the British Empire, but
a larger war resulted from conflicts among the great powers in Europe. It began in the 1750s with
what historians have called a “diplomatic revolution.” Well-established alliances between Britain and
the Austro-Hungarian Empire, and between France and Prussia, collapsed, replaced by new alliances
that set Britain and Prussia against France and Austria. The instability that these changing alliances
produced helped speed the European nations toward war. The one thing that did not change was the
continuing rivalry between Britain and France.

The Austrian-British alliance collapsed because Austria suffered a series of significant defeats at the 
hands of the Prussians. To the British government, these failures suggested that the Austro-Hungarian 

Empire was now too weak to help Britain balance French 
power. As a result, Britain sought new partnerships with 
the rising powers of northern Germany, Austria’s enemies. 
Seeking protection from the power of their former British 
allies, the Austrians allied with France. Russia, concerned 
about the Austro-Hungarian Empire’s possible dominance 
in central Europe, allied with Britain and Prussia.

The tensions that these complicated realignments
created eventually led to war (just as the complicated 
alliances in Europe in the early twentieth century helped 
produce World War I). The European part of the war 
was a result of the continuing conflict between Prussia 
and Austria and the effect of those wars on the allies of 
both. The Seven Years’ War soon spread across much 
of the world, engaging not only most of the great powers 
in Europe, from England to Russia, but also the emerging 

The First Global War

AMERICA IN THE WORLD

THE SEVEN YEARS’ WAR was one of the first great colonial conflicts. This etching shows a fireworks display at the Hôtel de Ville in Paris on February 10,1763, to celebrate the end of the 
hostilities. (The Granger Collection, New York)
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much assistance or direction from the British. They resented 
these new impositions and firmly resisted them—at times, as in 
a 1757 riot in New York City, violently. By early 1758, the 
friction between the British authorities and the colonists was 
threatening to bring the war effort to a halt. 

Beginning in 1758, therefore, Pitt initiated the third and final
phase of the war by relaxing many of the policies that Americans
found oppressive. He agreed to reimburse the colonists for all
supplies requisitioned by the army. He returned control over
military recruitment to the colonial assemblies (which resulted in
an immediate and dramatic increase in enlistments). And he dis-
patched large numbers of additional troops to America.

Finally, the tide of battle began to turn in England’s favor.
The French had always been outnumbered by the British colo-
nists; after 1756, the French colonies suffered as well from a
series of poor harvests. As a result, they were unable to sustain
their early military successes. By mid-1758, the British regulars
(who did the bulk of the fighting) and the colonial militias were

seizing one French stronghold after another.
Two brilliant English generals, Jeffrey
Amherst and James Wolfe, captured the for-

tress at Louisbourg in July 1758; a few months later Fort 
Duquesne fell without a fight. The next year, at the end of a
siege of Quebec, supposedly impregnable atop its towering cliff,
the army of General James Wolfe struggled up a hidden ravine
under cover of darkness, surprised the larger forces of the 

colonial world—India, West Africa, the Caribbean, and the Philippines—
as the powerful British navy worked to strip France, and eventually 
Spain, of their valuable colonial holdings.

Like most modern conflicts, the Seven Years’ War was a struggle for 
economic power. Colonial possessions, many European nations believed, 
were critical to their future wealth, well worth fighting for. The war’s 
outcome affected not only the future of America, but also the distribution 
of power through much of the world. It destroyed the French navy and 
much of the French Empire, and it elevated Great Britain to undisputed 
preeminence among colonial powers—especially when, at the conclusion 
of the war, India and all of eastern North America fell firmly under 
English control. The war also reorganized the balance of power in 
Europe, with Britain now preeminent among the great powers and 
Prussia (later to become the core of modern Germany) rapidly rising in 
wealth and military power.

The Seven Years’ War was not only one of the first great colonial 
wars; it was also one of the last great wars of religion. It extended the 
dominance of Protestantism in Europe. In what is now Canada, the war 
replaced French with British rule and thus Catholic with Protestant rule. 
The Vatican, no longer a military power itself, had relied on the great 
Catholic empires—Spain, France, and Austria-Hungary—as bulwarks 
of the Vatican’s power and influence. The shift of power toward 
Protestant governments in Europe and North America weakened the 
Catholic Church and reduced its geopolitical influence.

The conclusion of the Seven Years’ War strengthened Britain and 
Germany and weakened France. But it did not provide any lasting 
solution to the rivalries among the great colonial powers. In North 
America, a dozen years after the end of the war, the American 
Revolution—the origins of which were in many ways a direct result of 
the Seven Years’ War—stripped the British Empire of one of its most 
important and valuable colonial appendages. By the time the American 
Revolution came to an end, the French Revolution had sparked another 
lengthy period of war, culminating in the Napoleonic Wars of the early 
nineteenth century, which once again redrew the map of Europe and, 
for a while, the world. •

UNDERSTAND, ANALYZE, 
AND EVALUATE

1. How did the Seven Years’ War change the balance of power
among the nations of Europe? Who gained and who lost in the
war?

 2. What effect did the war’s outcome have on the European colo-
nies in North America?

 3. Why is the Seven Years’ War described as “one of the most
important wars in modern history”?

WILLIAM PITT THE ELDER This dedication on the cover of the Bickerstaff Boston Almanac
in 1772 honors the British statesman who voiced his support for the American colonialists in the 
years leading to the Revolution. (© Corbis)

SIEGE OF
QUEBEC
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CONSIDER THE SOURCEAP

THE BOSTON Tea Party of 1773 was a revolt against “taxation without representation.” The 

poem “Tea, Destroyed by Indians” celebrates the action of the Boston Tea Party, expresses 

the colonists’ resentments and complaints against the distant London government, and 

calls upon Boston patriots to continue to resist British actions.

The twenty-fi rst-century Tea Party movement became prominent in 2009. Although not 

an offi cial political party, members tend to endorse Republican candidates. The modern Tea 

Party movement has borrowed its name from the Boston event that took place over 200 

years ago, and has picked up some (although not all) of the ideas of the 1773 Boston Tea 

Party: hostility to distant authority (London then, Washington now) and resentment of taxes 

(imposed by Britain then, and by Washington now). Although taxation in our time does not 

really take place “without representation,” today’s Tea Partiers certainly feel that contempo-

rary taxation is as illegitimate as the Bostonians felt it was in 1773.

TEA PARTIES

TEA, DESTROYED BY INDIANS

Poem honoring the Boston Tea Party, Dec. 1773

CHORUS:

Bostonian’s SONS keep up your Courage good, 
Or Dye, like Martyrs, in fair Free-born Blood.

YE GLORIOUS SONS OF FREEDOM, brave and bold, 
That has flood forth—fair LIBERTY to hold; 
Though you were INDIANS, come from distant shores, 
Like MEN you acted—not like savage Moors.

CHORUS

Our LIBERTY, and LIFE is now invaded, 
And FREEDOM’s brightest Charms are darkly shaded; 
But, we will STAND—and think it noble mirth, 
To DART the man that dare  oppress the Earth.

CHORUS

How grand the Scene!—(No Tyrant shall oppose) 
The TEA is sunk in spite of all our foes. 
A NOBLE SIGHT—to see th’ accursed TEA 
Mingled with MUD—and ever for to be; 
For KING and PRINCE shall know that we are FREE.

CHORUS

Must we be still— and live on Blood-bought Ground, 
And not oppose the Tyrants cursed found? 
We Scorn the thought—our views are well refi n’d 
We Scorn those  slavish shackles of the Mind, 
“We’ve Souls that were not made to be confi n’d.”

CHORUS

Could our Fore-fathers rise from their cold Graves, 
And view their Land, with all their Children SLAVES; 
What would they say! how would their Spirits rend, 
And, Thunder-strucken, to their Graves descend.

CHORUS

Let us with hearts of steel now stand the task, 
Throw off all darksome ways, nor wear a Mask. 
Oh! may our noble Zeal support our frame, 
And brand all Tyrants with  eternal SHAME.

CHORUS

Bostonian’s SONS keep up your Courage good, 
And sink all Tyrants in their GUILTY BLOOD.

BOSTON TEA PARTY—1773
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Although the Tea Party movement has no centralized leadership, one organization that 

claims to be the “offi cial” home of the American Tea Party movement is TeaParty.org. A 

description and set of core beliefs provided by this organization appear below.

TEAPARTY.ORG DESCRIPTION AND 
CORE BELIEFS

What Is the Tea Party?
The Tea Party is a grassroots movement that calls 
 awareness to any issue that challenges the security, 
 sovereignty, or domestic tranquility of our beloved 
 nation, the United States of America.

From our founding, the Tea Party is the voice of the true 
owners of the United States, WE THE PEOPLE.

Many claim to be the founders of this movement— 
however, it was the brave souls of the men and women 
in 1773, known today as the Boston Tea Party, who dared 
defy the greatest military might on earth.

We are the benefi ciaries of their courage. By joining the 
Tea Party, you are taking a stand for our nation. You will 
be upholding the grand principles set forth in the U.S. 
Constitution and Bill of Rights.

Non-negotiable core beliefs
Illegal Aliens Are Here Illegally.
Pro-Domestic Employment Is Indispensable.
Stronger Military Is Essential.
Special Interests Eliminated.
Gun Ownership Is Sacred.
Government Must Be Downsized.
National Budget Must Be Balanced.
Defi cit Spending Will End.
Bail-Out and Stimulus Plans Are Illegal.
Reduce Personal Income Taxes A Must.
Reduce Business Income Taxes Is Mandatory.
Political Offi ces Available To Average Citizens.
Intrusive Government Stopped.
English As Core Language Is Required.
Traditional Family Values Are Encouraged.
Common Sense Constitutional.
Conservative Self-Governance.

(Reprinted by permission of Tea Party/1773 Tea Party)

TEA PARTY MOVEMENT—2010

 TEST PRACTICE

Questions assume cumulative content knowledge from this  chapter and previous chapters.

AP

3. The poem and document best share which of the following regarding the 
audience being addressed?

(A) Grassroots movement

(B) Intellectual elites

(C) Women

(D) Politicians

 1. The poem reflects the influence of which philosophical ideas?

(A) Religious conservatism

(B) Ideals of religious toleration

(C) Enlightenment

(D) British parliamentary system

 2. Which common political question is being alluded to by both the poem and 
the document?

(A) Degree of authority of centralized power

(B) Legitimacy of Parliamentary power

(C) The extent of private property rights

(D) Commercial regulation
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large measure of self-government. In most colonies, local 
communities grew accustomed to  running their own affairs 
with minimal interference from higher  authorities. 
Communities also expected to maintain strict control over 
their delegates to the colonial assemblies, and those assem-
blies came to exercise many of the powers that Parliament 
exercised in England (even though in theory Parliament 
remained the ultimate authority in America). Provincial 
 governors appointed by the Crown had broad powers on 
paper, but in fact their infl uence was sharply limited. They 
lacked control over appointments and contracts; such infl u-
ence resided largely in England or with local colonial leaders. 
They could never be certain of their tenure in offi ce; because 
governorships were patronage appointments, a governor 
could be removed any time his patron in England lost favor. 
And in many cases, governors were not even familiar with 
the colonies they were meant to govern. Some governors 
were native-born Americans, but most were Englishmen who 
came to the colonies for the fi rst time to assume their offi ces. 
The result of all this was that the focus of politics in the 
 colonies became a local one. The provincial governments 
became accustomed to acting more or less independently of 
Parliament, and a set of assumptions and expectations about 
the rights of the colonists began to take hold in America that 
policymakers in England did not share. These differences 
caused few problems before the 1760s,  because the British 
did little to exert the authority they believed they possessed. 
But when, beginning in 1763, the English government began 
attempting to tighten its control over the American colonies, 
a great imperial crisis developed. 

authorities in England try to impose the common law and the 
statutes of the realm upon the provinces. By then, it was 
already too late. Although the American legal system  adopted 
most of the essential elements of the English system, including 
such ancient rights as trial by jury, signifi cant differences had 
already become well established. Pleading and court proce-
dures were simpler in America than in England, and punish-
ments were different. Instead of the gallows or prison, 
colonists more commonly resorted to the whipping post, the 
branding iron, the stocks, and (for “gossipy” women) the duck-
ing stool. In a  labor-scarce society, it was not in the interests 
of communities to execute or incarcerate potential workers. 
Crimes were redefi ned. In England, a printed attack on a pub-
lic offi cial, whether true or false, was considered libelous. In 
the 1734–1735 trial of the New York publisher John Peter 
Zenger, who was powerfully defended by the Philadelphia 
lawyer Andrew Hamilton, the courts ruled that criticisms of 
the government were not libelous if factually true—a verdict 
that removed some restrictions on the freedom of the press: 
there was a subtle but decisive transformation in legal philos-
ophy. Some colonists came to think of law as a refl ection of 
the divine will; others saw it as a result of the natural order. 
In neither case did they consider it an expression of the power 
of an earthly sovereign. 

 Even more signifi cant for the future of the relationship 
between the colonies and England were important differences 
between the American and British political systems. Because the 

royal government was so far away, Americans 
created a group of institutions of their own 
that gave them—in reality, if not in theory—a 

CONNECTING THEMES 

 Chapter 3 has discussed the development of colonial society in 
each of the colonial regions. You should be able to compare 
and contrast the colonial regions in terms of the role of women, 
class structure, and social mobility. Particularly important are 
the reasons for and consequences of a forced labor system. You 
should also keep in mind similarities and differences in 
 governmental structures, economic systems, and culture 
throughout the colonies, including the impact of science, 
technology, and education on each colonial region. Finally, be 
able to explain the reasons for and sources of population 
growth in the  colonies.

The following themes have heightened importance in 
Chapter 3. You should now be able to do the following for 
each listed theme:

Identity: Identify the factors that led to distinct colonial 
 regional identities. Identify how differing roles for women 
 affected their identity.

Work, exchange, and technology: Explain how  technology, 
science, and education affected the economies of various 
 colonial regions. Explain the reason for and consequences of 
the growth of the institution of slavery.
Peopling: Identify the impact of free and forced migration on 
the development of regional cultural, economic, and social 
 systems.
Politics and power: Analyze the impact of cooperation and 
confl ict between different social groups on the formation of 
colonial governments.
America in the World: Explain how the growth of the 
 colonial economy created both continuity and change in 
 relationships among the nations of the Atlantic World.
Ideas, beliefs, and cultures: Analyze the reasons for regional 
differences in ideas, beliefs, and culture. Explain how the ideas, 
beliefs, and cultures of colonists infl uenced the  development 
of regional differences. 

AP

COLONIAL 
GOVERNMENTS
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  TEST PRACTICE 

Questions assume cumulative content knowledge from this chapter and previous chapters.

MULTIPLE CHOICE  Use the images “A ‘Dame School’ Primer” 
and “Benjamin Franklin on Electricity” from pages 94–95 and 
your knowledge of U.S. history to answer questions 1 and 2.

 1.  Which is best supported by the two artifacts, regarding 
cultural values in the North American English colonies 
by the early to mid-18th century?

(A) Education was valued solely as a means to advance 
 theology. 

(B) Almost all intellectuals in the colonies began to reject 
traditional religious values.

(C) Enlightenment infl uences were in strict confl ict with 
traditional religious values.

(D) Traditional religiosity intermingled with 
Enlightenment infl uences. 

 2. Which best explains how values refl ected by the artifacts 
might have infl uenced future American colonial confl ict 
with Great Britain? 

(A) The greater literacy rates in the colonies undermined 
reverence for British authority and culture.

(B) Value placed on education, combined with 
Enlightenment ideas of the role of human reason in 
improving society, led to greater public engagement 
in politics.

(C) The spread of Enlightenment ideas threatening tradi-
tional religious values led to social anxiety, spreading 
a culture of discontent.

(D) Greater literacy rates and the spread of secular 
 knowledge promoted greater class distinctions.

SHORT ANSWER  Identify and analyze historical evidence in 
questions 3–5.

 3. Answer a, b, and c.

(A) Briefl y explain ONE example of how the growth of 
 colonial economies affected relationships among 
 nations within the “Atlantic World.”

(B) Briefl y explain a SECOND example of how the growth 
of colonial economies affected relationships among 
 nations within the “Atlantic World.”

(C) Briefl y explain ONE example of how interactions 
within the “Atlantic World” promoted Anglicization in 
the British colonies in North America.

4. Answer a, b, and c.

(A) Briefl y explain ONE example of regional differences in 
the patterns of family life and attitudes toward women 
in the English colonies in 17th and early 18th centuries.

(B) Briefl y explain ONE example of how changes in 
 science and technology in the 17th and early 18th 
centuries affected regional development within the 
British colonies.

(C) Briefl y explain ONE example of how free and forced 
migration affected regional development within the 
British colonies in the 17th and early 18th centuries.

 5. Using the painting on page 82, answer a, b, and c.

(A) What does the painting suggest about the nature of 
the North American colonies‘ cultural relationship 
with England during the early to mid-18th century?

(B) Provide ONE example that could be used to support 
that view.

(C) Provide ONE example that could be used to refute 
that view.

LONG ESSAY  Develop a thoughtful and thorough historical 
 argument that answers the question below. Begin your essay 
with a thesis statement and support it with relevant historical 
evidence.

6. Some historians have argued that the intellectual and social 
culture of British colonial America did not diverge as 
greatly as argued by some from the intellectual and social 
life of England. Support, modify, or refute this interpreta-
tion, providing specifi c evidence to justify your answer.  

AP

 SUGGESTED STUDY

PEOPLE/PLACES/EVENTS  As you study these items, think about how they demonstrate or relate to key concepts and historical 
themes from this chapter and previous chapters.  

  COTTON MATHER 94
COVENANT 85
ENLIGHTENMENT IDEALS 89
GEORGE WHITEFIELD 94
GREAT AWAKENING 90
GULLAH 84
HUGUENOTS 75

INDENTURED SERVITUDE 66
INDIGO 78
JEREMIAD 90
JOHN AND CHARLES WESLEY 90
JOHN LOCKE 92
JOHN PETER ZENGER 96
JONATHAN EDWARDS 91

MIDDLE PASSAGE 71
PRIMOGENITURE 86
SAUGUS IRONWORKS 79
SCOTS-IRISH 76
SLAVE CODES 74
STONO REBELLION 85
TRIANGULAR TRADE 80      

AP
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ConnectPlus American History includes a robust collection of advanced 
teaching resources to customize your AP history course your way.

Teach students how to “think like historians” using 
your AP Teacher Manual, accessible through the 
ConnectPlus Library. With point-and-click access, you 
have these powerful resources at your fingertips:
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Customize with AP  
Suggested Assignments  
The newly revised AP Test Bank is an invaluable tool to customize your 
AP course ensuring you challenge your motivated students every day.
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Acquaint students with the style and rigor of AP U.S. History Exam questions 
with multiple choice, short answer, long essay, and document-based question 
banks, organized by historical time period for ease of use. 
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SCOREboard has many unique features to prepare students in the weeks 
and months leading up to the AP Exam. 

• Students can track their progress and set short-term goals as they go.
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